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REPORT ORGANIZATION

This document is the result of the combined efforts of several indepen-
,

dent evaluations 'conducted through LAUSD's Research and 'EvVation Branch.

Each of these evaluations focused on one or more programmatic components or
activities which operated during the 1982-83 school year. Specifically, the
evaluations were 'concerned with the components of the PHBAO programs, the
Permits With Transportation (PWT) program, the Magnet School programs, and the

Year-Round Schools program (YRS). In keeping with the terminology of LAUSD's

Submission to the Court, the latter four programs ore referred to as programs
for voluntary integration throughout this report.

The findings are presented' in two separate reports: a technical report
and an executive summary. The technical report consists of three volumes:
findings from the PHBAO programs, findings from the voluntary integration

programs, and appendices. The executive summary presents the highlights and
recommendations from each evaluation.
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PROLOGUE

This report has ben prepared as part .of a two-year effort to evaluate

the Voluntary Integration and Year-Round Schools (YRS) programs for the

Los Angeles Unified-School District (LAUSD). The report is intended to meet the

requirement imposed by the Court Order of September, 1981. Specifically,, the

,,<:Superior Court ordered the Los Angeles Unified School District to provide by

July 15, 1983 "...a full report of the measures taken and achieved under its

voluntary integration plan." In response to this mandate, our studies have

focused on both elements.. With respect to "measures taken" we have considered

the implementation of programs as well as the actions taken ,by the LAUSD in

response to earlier findings of the Evaluation Planning Team (EPT). We base our

judgments on the "results achieved" or the District's progress in ameliorating

the harms of racial isolation as_referenced in the original Crawford report.
Our judgments of the District's efforts on both implementing measures and

achieving results are based on multiple data sources. Quantitative and

interpretive data from 'earlier reports and from the current year's studies are

of course, important inputs. In addition, then: data are cOmplementedby our

;pwn interviews, discussions, and professional judgments based on three years of

examining the Voluntary Integration) and Year-Round Schools programs.

, The Evaluation Planning Tearn_rnembers were originally invited to participate

in the LAUSD evaluation efforts under the mandatory desegregation plan. the

relationship of theTeam to the DiSfrict has been complex:. The identification

of issues has bee shared by the Team and LAUSD. The development and design of

specific evaluation questions, methodology, and instruments have been

prerogatives ofithe Evaluation,--:Planning Team, in consultation with District

personnel. DatacollectiOn(..:6as-...been conducted using LAUSD personnel and

personnel of neighboring Obi,,te:r-sities, ,as,we.11 as the Team members. The

analyses, interpretationsand,Kecomniendations for this report, as our earlier
i

reports, represent thei,,WO1.c-of the Team members. Throughout, we haNie worked;

within the constraints of--esaurces, time, personnel, and. information bases:.
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Context
In our work, we have become especially aware of the importance of

context in the analysis and interpretation of findings, particularly so

because our process 'nos extended over a number of years, and we have found

that assumptions, points-of-view, and facts change over time.'

Let us consider the context in three parts: I) the nature of the greater

Los Angeles Area served by the LAUSD, 2) the changes in LAUSD, and 3) the effect

of State and Federal policy changes on the operations of LAUSD.

The Greater Los Angeles Area. The area serviced by LAUSD is a clear factor

in any District study. Its boundaries include 464 square miles, within which

could be placed the combined areas of all of Boston, Cleveland, Denver,

Manhattan, Milwaukee, Philadelphia, Providence, and Washington, D.C. The
)10[3istrict serves all of the city of Los Angeles, seven other incorporated cities,

and portions of 18 other municipalities. The city of Los Angeles is more than

50 miles across at its widest point, split by the Santa Monica Mountains. The

San Fernando Valley alone, with an, area of 235 square miles and a population of

1.5 million, is second only in size to. Los Angeles in California and seventh in

population in the country.
Demographically, the Los Angeles area is enormously ( verse. Seventy

language groups (requiring bilingual atfention)' are represented in the District.

The maj6rity of students in the District come from.Spanish speaking

environments, many from families of Mexican descent. There are, as well,

substantial numbers"' from other Latin American countries and a small but growing

population from Asia. The demographic changes in the area have been dramatic in

the last decade and have strongly influenced the District's educational efforts.

The size of the Los Angeles region, in part, has created sets of intact

communities, many with the appearance of insularity. Rather than a single city

with a ring of suburban areas, Los Angeles is more like.a confederation of

communities. Newer immigrants tend to settle in.older parts of the city near

families of similar backgrounds, although the San Fernando Valley has

substantial new immigration as well. Residential housing patterns have

developed based on the initial location of immigrants and on the dominance of

Anglo population in the San Fernando Valley. Although one would expect

residential distinctions to reduce over time, the high property values in the

-2- 13



area with other factors have mitigated against substantial population shifts and

natural integration of racial and ethnic groups. These population patterns

result in school areas in some parts of the District that are overcrowded while

others are underpopulated.

Context of LAUSO. Because the scope of effort and public concern is

normally broad, we will consider only a few contextual factors (listed below)

which have impact on the processes of the Voluntary Integration and Year-Round

Schbols programs and the District.

. The leadership in LAUSD has changed during this period, permitting the

new Superintendent to define his own program goals, activities, and
relationships with the LAUSD Board of Education, staff, and with other

constituencies.

. The schools have experienced some of the same financial

constraints felt by other public sectors since the tax
reform efforts, culminating with Proposition 13. Thus,

the District has been required to notify substantial

numbers of teachers that they might not he rehired because

of fiscal limitations.

Parauox,i.cally, almost throughout, a teacher shortage has

existed in mathematics and science.

. The racial distribution of the District in 1982-83
included about equal proportions of Black and Anglo

students (22% each), about 8%0Asian, and approximately

49% Hispanic students. More than 544,000 students (1982-83

figures) are taught by teachers in 826 schools.

State and Federal Context. Education has been topical throughout the last

few years with. attention given to funding bases, student academic performance,

educational equity and educational quality as central issues. Policy changes in

available funds for categorical programs- reduced the amount of federal support

to LAUSD in 1982-83. The Serrano suit deliberations have resulted in the use of



"per pupil costs" as a proxy measure of educational quality. The decision has

also increased the State's interests in influencing local school districts.
California's 1982 election sharpened the issues related to the role of'State
leadership in education, and focused attention on perforMance and academic

preparation.
Nationally, the question of educational quality has olso been raised .37 the

Federal Commission on Educational Excellence and by other national reports

assessing the quality of schooling. The concern for educational quality has

been directed mainly at student performance shown, for instance, by tightening

requirements for admission to California universities and by systems of

statewide-assessment and proficiency testing. In California, as in some other

states, the educational quality issue has been extended to teachers through the

administration of skill tests for teachers in areas termed "basic" literacy.

Further reports in national media have raised questions about the quality of

People entering the-teaching profession. There has been less rhetoric and

attention, both state-wide and nationally to the issue of educational equity or

the specific concern about 'the education of minority students. The joint

concerns of student and teacher performance have led to some positive movement

in increasing: I) the expectations for students, 2) the meaning of grades, and

3) the basic skill requirements at the local level. It is against the general

context of these social facts and orientations that this report is presented.



Chapter 1
introduction

This report describes the evaluation of the Magnet School programs
operating in the Los Angeles Unified School District during 1932-83. It is

part of an ongoing evaluation of Magnet programs that began in 1981 and is
being conducted by the Voluntary Integration Evaluation Planning Team in
'collaboration with the Research and Evaluation Branch of the District. The
primary focus of the evaluation was on the implementation of Magnet programs
during 1982-83 and also on the progress made toward the reduction of the harms
of racial isolation identified in the Crawford case.

Organization of the Report
This report details the technical aspects of the evaluation effort.

Chapter 1-.presents a brief description of the history of the Magnet programs
in the District and an overview of the types of educational offerings provided

_ )

by magnets as well as the students who chose to enroll in them. Chapter II
describes the methodology used to conduct the study. It includes a
description of the issues addressed by the evalUation and the procedures used
for sampling, instrumentation, data collection, and data analysis. Chapter

III presents the results of the study organized around, the major evaluat1ion

questions developed for the study. Supplemental tables, the evaluation design
and data collection instruments are included in the Appendix to this report.
For a more general discussion of the context in which the evaluation took
place and the findings and recommendations formulated by the Team, the
reader is encouraged to consult the Prologue that precede.; this report and an
Evaluation Summary of this report located in Research and Evaluation
Publication 437, Los Angeles Unified School District.

History of the Magnet Programs
The Magnet programs were established by the District in 1977 as part of

its Voluntary Integration programs. The goal of the programs vias to.- establish
and maintain programs with specialized curricular offerings that would draw
students of various ethnic backgrounds thereby creating desegregated learning
environments.

Magnet programs are organized as either full school magnets or as smaller
magnet centers located on the campuses of regular schools. Each magnet program



is developed around either a specialized subject matter area such as
inoth/science, performing arts, or business, or a specialized instructional

approach such as fundamental or alternative schools, or students with

particular needs such as the gifted or the highly gifteei. In all cases, all

students receive instruction in the basic subjects required for promotiOn or

graduation.
The Magnet programs began with three Programs at the elementary level in

1977-78. Since that time, the program has expanded steadily (see Table I-I).

Over the past five years, the" District has established a variety of programs

at the elementary and junior high school level based on specialized

instructional approaches (i.e., process-oriented), specialized curricular

offerings (i.e., content-oriented), and students with particular needs (i.e.,

special population). Further, a substantial program expansion occurred in'

1981 when 20 new programs were established at the senior high school level.

fly 1982-83, the Magnet Drograms included 86 schools and centers (43

elementary and extended, 19 junior high, and 24 senior high schools). With

the most recent program expansion, elementary magnets represent 9% of the

iota! elementary school programs in the District, junior high magnets

represent 24% of the total junior high school programs, and senior high

magnets represent 32% of the total senior high school. programs.

Magnet programs drew almost 20,000 students during 1982-83. Taken

together, these students represent approximately 3.5% of the total District

enrollment. Many of the magnets, Particularly at the elementary level,

achieved desegregated status in their enrollment. However, many of the

programs located in PHBAO (predominantly Hispanic, Mack, Asian, and Other

non-Anglo) areas, while providing specialized educational offerings, have not

attracted sufficient numbers of White students to yield desegregated

environments.

Types of Magnet Programs
A wide variety of educational offerings are provided under the

sponsorship of the Magnet programs. Table 1-2 summarizes the types of

programs available during the 1982-83 year at the elementary, junior high, and

senior high school levels. The table is organized around the three types of

speciali7ed offerings available: curricular specialty (content-oriented),

instructional specialty (proCess-oriented), and student specialty (special

population).
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Table 1-1
Expansion of the Magnet Programs

(1977 to 1983)

Level and Type of Program 77-78 78-79 79-80 80-81 81-82 82-83

Elementary
(and Extended)

Process-Oriented I II 13 14 . 14 14

Content-Oriented 2 3 7 13 12 13

Special Population 0
o

9 II 15 16 16

Junior4-figh

Process-Oriented 0 4 \ 4 4 3

Content-Oriented 0 4 5 5 6 6

Special Population 0 4 7 10 I I 10

Senior High

Process-Oriented 0 0 0 7 8

(College Incentive)

Content - Oriented 0 I 2 I. 14 16

Total 3 36 49 62 34 86



Table 1-2
Types and [slumber of Magnet Programs

Operating During 1982-83

Number of Programs*
Elementary Junior Higfi Senior High

Type of Pr ram Grades 1-6 Grades 7-9 Grades 10-12

.--/---'-'

.
N.,

N

A. Curriculor Specialty
(Content-Oriented)

Arts/Math/Science

Business

I I

I

Centers for Enriched Studies 3 3 2.

College Incentive Program 8

Communication Arts I

Computer Science/Math
Science/Biology/Marine Science 2 2 6

Health and Medical Careers I 2

Humanities Core 2

Multilingual/Multicultural

Performing Theatre Arts/TV-
Cinema/Music 3

Technical Occupations

Visual Arts

B. Instructional Specialty
(Process-Oriented)

Alternative Schools 4 4 4

- Community School

Fundamental Schools 10 4 --

Individually Guided Education

Open School

C. Student Specialty
(Special Population)

Gifted/Highly Achieving 12 9

Highly Gifted 4 2

*Some programs extend across traditional grade level configurations (e.g., alternative
schools extend from grades 1-12). In these cases,, they are counted in each grade
level category served, so the total exceeds 86.

-8- 19



In order to provide 'a sense of the range of educational offerings
provided by magnets, brief descriptions of selected programs are provided
below. The descriptions ore not comprehensive but were selected to illustrate
the diversity of programmatic offerings.

Animal and Biological Sciences.Center (Grades 10-12): This magnet is
local the Los Angeles Zoo in Griffith Park. Students may choose one of

two study tracks: one leading to possible employment as an animal technician
after high school and the other leading to university animal study programs,
such as veterinary or biological sciences.

Cinema/Performing Arts (Grades 7-9): This magnet offers,a program of
instruction in dance, drama, TV, and music. It has been adopted by Francis
Ford Coppola and his Zoetrope Studios, as part of the Adopt-A. School program.
Each year students who demonstrate aptitude and motivation are chosen by
'Mr. Coppola for an after-school apprenticeship program. The apprentices,
supervised by interns from USC and UCLA, learn to make films using current
methods and technology.

Unified Science School (Grades 1-6): Learning experiences are designed
to help students understand the significance of science in daily life and to

apply the scientific method to problem-solving. Oceanography and physical

science laboratories are used to promote science learning.
Fundamental Schoofs- (Grades vary): Fundamental schools stress strict

standards for academic achievement, -1-1-arnework behavior, dress, and personal

appearance. Reading, math, language, social studies,and other subjects are
taught in a traditional style emphasizing drill, reinforcement, and
enrichment. Parents and students must sign a contract agreeing to school -.
established standards.

Open School (Grades -6): This magnet provides an indiVIdualized
instructional program in a humanistic and a multicultural setting. Teaching

methods are based on students' needs ...Ind include mult.-age and interest
groupings, cross -age tutoring, and team teaching. Parent participation and
involvement of community resources are stressed in the program.

Gifted and High Ability Centers (Grades 1-6 or 7-9): In these magnet
centers, gifted and high ability students are grouped for,enriched acadeMic

experiences; To qualify, students must be identified as gifted/talented, be
achieving two years above grade level in most academic areas, or- earn stanine
scores of 7, 8, or 9 on standardized achievement tests.

-9-. 20



The 86 Magnet programs in operation during 14:82-83 served a total of

19,263 students. Table 1-3 shows the participation of students of various

racial/ethnic backgrounds in the programs as a whole and by grade level

configurations. Overall, Black and White students accounted for

approximately one-third each of the total enrollment in the Magnet programs.

Hispanic students represented about one-fifth of the total magnet population.

A similar pattern of participation occurred at the elementary, junior high,

and extended grade configuration levels with ,somewhat higher representation of

Black and Hispanic students and somewhat lower participationof White students

at the, senior high school level.
The subsequent chapters of this report describe the methodology used and

the results obtained in the evaluation of the Magnet programs. As noted

earlier, this examination focused on the processes used to provide program

offerings for participating students, and the progress made toward reducing

the court-identified harms of racial isolation.



Table 1.3

Student Enrollment in the Magnet Program

1982.83

/\!No.
/ of Mclean

Crude Level Schools Indian Black Asian Hispanic White Total

CI

Elementary (K-6) 33

Junior High (7-9) 21

Senior High (10-12) 24
J

Other (Extended 9

grade levels)

196 3496 1396 1556 .3.796

(81) (2,401) (903) (1,049) (2,559) (6,993)

1% 2796 14% 2496 3496

(40) (1,078) (582) (956) (1,388) (4,044)

1% 46% 9% 25% 20%

(31) (1,832) (350) (987) (804) (4,004)

2% 35% 6% 20% 38%

(76) (1,475) (254) (831) (1,586) (4,222)

,.....ffinft.

Total 87 1% 35% 11% 33%

0
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Chapter II

Methodology

Purposes and Issues
As noted in the previous chapter, the primary purpose of the evaluation

of Magnet programs was to provide information on the processes involve& in
the implementation of the program and on the progress made in reducing the
harms of racial isolation. In defining the "processes" and "harms" to be
examined in the study, the Team relied on the stated purpose of the programs,
previous findings and formulations,' and directions from the Court and District
personnel.

The stated purpose of the Magnet programs as derived from an examination
of program literature and discussions with program personnel is: to provide a
mechanism for voluntary integration focused around special interests. This
statement suggests an inquiry into the procedures used to attract students to
Magnet programs, the extent and manner in which desegregated environments are
created, and the nature of the special interest offerings provided by Magnet

,*;

programs.
Previous findings and formulations suggested areas of ongoing concern,

such as the desegregation status of Magnet programs, and emerging-areas of
concern,, such as`the post-secondary advising of magnet students. In other

cases, they led the Team to curtailing the.collection of data on issues which

were judged to have been satisfactorily addressed, such as tie fidelity of

Magnet programs.
Discussions with District personnel also influenced the types of

decisions noted above and 'influenced the relative emphasis placed on various
issues. In particular, District personnel suggested a primary emphasis on
program process and implementation since this information would be most useful

to them in program planning-and management and in responding to the many
changes experienced by the District during this time. (See the Prologue to

report for a full discussion of the context in which these activities
t=ook place.)

Finally, the Team relied on the direction of the Court in identifying the
outcomes, or progress toward' the reduction of the harms of racial isolation

-12-



to be examined. These areas, identified in the Crawford case, were:

I) academic achievement; 2) attitudes; 3) post-secondary opportunities; and

4) interaction among students of different racial/ethnic groups. The above

considerations led to the formulation of a set of evaluation issues to guide.

the study during 1982-83. (See Table H-I.) Section A presents the issues that

were addressed in the process component of the evaluation and Section B

identifies the issues that were examined in the outcome component of the

study.
It should be noted that the evaluation issues related to process were

divided into three main categories: I) program mechanism and 2) desegregation/

.integration policies and praCtices, and 3) school programs. The issues

related to program mechanism examined shifts in District procedures for

presenting-programmatic-offerings to-paren s and-students.--Eurther, the

ultimate results of the mechanism, that is, the characteristics of
participating students and schools, were also delineated. The issues related

to desegregation/integration went beyond the assignment of students to examine

the policies and procedures that contributed to positive and meaningful

integrated interactions both inside and outside the. classroom. Furthermore,

the importance of staff perceptions and attitudes and actions taken to address

ongoing concerns were recognized and targeted for further inquiry. The issue

related to school programs considers the administrative or the classroom

actions taken to better accommodate the needs of program participant's. The

issue. related to outcomes identified the four harms from the Crawford case and

inquired into the degree,of progress-made toward their reduction.

. The evaluation issues provided the conceptual framework for the design of

the evaluation methodology. More specifically, they guided decisions about

sampli,ng, instrumentation, data collection, and data analysis outlined In the'

subsequent sections of this chapter.

a
)
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Table II-I
Evaluation IsSues

A. Process Evaluation

A'. Mechanism(s). a ,

What changes have ee 'Made in
n2e-chanisms for exp.! ininq program
options to lirtire is old students during
1982-83?

h. What are,t characteriStics of students
chosen to participate?

c. Do program mechanisms result in students
being erirolled in desegregated schools?

f
2. In-egration/Desegfegation

a. How do policies and procedures inhibit or
conribute to integration?
I. administration
2. classroom
3. extracurricular

b. What types of services are 'delivered as
pairt of the program ?.

c. What are the perceptions and attitudes
of school personnel toward the program?

d. What additional arrangements have been
undertaken during 1982-83 to address
particular areas of concern?

B. Outcome Evaluation

What progress appears to have been made in
reducing the harms set forth in the Crawford
decision?
a. /;"hievement
h. Attitudes
c. Post - secondary opportunities"
d. Social interaction,

O



Stomp I ng

The same sampling strategyuse& in the 1981-82 study of the Magnet

programs ,was maintained during 1982-83 with a few minor adjustments. This

approach allowed continuity and comparability of data over .time. The strategy

was a multi-level one that allowed the collection of limited demographic data

on the entire population of Magnet programs, as well as information on program

processes and outcomes from a stratified random sample of Magnet programs.

Further, a sub-sample from the identified sample was selected for observation

of student interaction.
..2;

The census of all 86 Magnet programs was continued as in the previous

year. As noted above, this effort was limited to demographic data on

school/center characteristics maintained in District records.

The stratified random sample maintained from the previous year was based

on three stratification dimensions: type of program, racial/ethnic

composition, and grade level configura-ion. The sampling matrices used to

select the sample are shown in Tables 11-2, 11-3, and 11-4 for elementary,

junior high, and senior high school programs, respectively. It should be

poled that the program-type dimension was bac-ted oh .the specialized offering of

the program; that is, whethethe specialty was content-oriented (i.e.,

curriculum-based), process-oriented (i.e., instruction-based), op-oriented

toward a special population (i.e., student-based).

The racial/ethnic composition dimension included two.categories:

desegregated or racially impacted. Programs were considered desOiregateCi if

the racial/ethnic composition of their students was 40 to 60% PHBAO. They

were considered racially impacted if their student body was more than 60%

PHBAO. As shown in -Tables 1.1 -2 to 11-4, this strategy resulted in a sample of

44 Magnet prografris.
Teachers were also sampled at gelected.sites based on a random sampling

procedure as in the previous year,. Two stratification dimensions were used:

grade level and academic subject matter. Grade levels identified were:

grades 5, 6, 8, and 10. In addition, at the secondary level English and

physical education teachers were selected to provide representation across

both academic and non-academic subject matters.

As in 1981-.82, -a sub-sample of the larger'sample was .identified for

observations of student interactions. This sub-sample included 16.programs

-15-
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randomly selected from the larger sample. This selection was limited to
desegregated p\-ograms in the sample so that opportunities for intergroup
interaction would exist.

The primary modification made in the 1982-83 sampling strategy involved
the inclusion of grade 12 students in the two Magnet programs with studentsaat
this grade level. This addition was made sa that post-secondary plans and
opportunities of program participants could be examined. This addition
yielded a final sample of 44 Magnet programs.

Table-11-2
Sampling Matrix for Elementary Magnet Schools

Program Type

Total Number of Total Number of
C- -.its', ego ted Number Racially Impacted Number

magnets Sampled meets Sampled'

Content Oriented

Center for Enriched
Studies 3
(N 3)*

Other 7 3 3

(N = 10)*

Process Oriented

Alternative 3 2 1

(N = 4)*

Fundamental 4. 4 2

(N = 10)*

Special Population

Gifted 9 3

(N ."12)

Highly Gifted 3 2 1

(N = 4)

Totals 31 17 12 8

* A total of ten Exte.nded_sch.00ls are included_ in these.. prOgram types._

-16-
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Table 11-3
Sampling Matrix for Junior High Magnet Schools

Program Type

Total Number of Total Number of ,
Desegregated Number Racially Impacted Number

Magnets Sampled Magnets Sampled

Process Oriented

Fundamental
(N = 3)

Special Population

Gifted
= 8) 5

Highly Gifted
(NI = 2) 2

Other

(N -6) 3

2

3 3

Totals 12

-17--



Table 11-4
Sampling Matrix for Senior High Magnet Schools

Program TyPe

Total Number of Total Number of
Desegregated Number Racially Impacted Number

Magnets 'Sampled Magnets Sampled

College Incentive
(SA = 8)

Math/Science
= 6)

Performing Arts
Visual Arts

3)

Humanities/Other
(N= 7).

8 3

3

3

2 5

Totals b 3 16 6



Instrumentation
Specifications for study instrumentation were modified from those used

during 1981-82 based on the refinements in the evaluation issues and the

relative importance of these issues for the 1982-83 study. These updated

specifications are presented in Table 11-5.

These specifications required some modification of the instruments used

in 1981-82. These instruments included:

Abstracts: Application Data
Enrollment Data

. Site AdministratOr Questionnaire
Teacher Questionnaire
College Advisor Questionnaire
Student Post-Secondary Expectation Questionnaire

. Social Interaction Observation Form
Published measures for students:
- Comprehensive Tests of Basic Skills (CTBS)
- Survey of Essential Skills (SES)
- District Competency Tests
- School Attitude Measure (SAM)

The abstracts prbvided information on the characteristics of students

drawn to the programs and the extent to which the selection mechanisms yielded

desegregated environments. Questionnaires for site administrators, teachers,

and college advisors provided data on policies and practices related to

desegregati-tn/integration in general and to specific areas of concern, such as

college/career advisement.
The remaining instruments were used to assess student outcomes.

Achievement outcomes were measured by tests currently in use as part of the

District's regular testing program:. the Comprehensive Tests of Basic Skills,

the Survey of Essential Skills, and District competency tests. Student

attitudes toward school were assessed using the School Attitude Measure (SAM).

Post-secondOry eligibility and expectations were assessed using a

questionnaire developed by the Team for use with Voluntary Integration

programs. Finally, the Student Interaction Observation Form was used as a

measure of quantity and quality of intergroup interaction.
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Table 11-5

instrumentation Specification,' for Magnet Programs

Evaluation Issues Addressed Variables Measures Data Source

A. Process Evaluation

Mechanism(s)

a, What changes have been made Content -4 J media

in mechanisms for explaining of program.infor-

program options to parents mation dissemination

and student's during 1982-83?

b. What are the characteristics

of students chosen to

participate?

c. Do program mechanisms

result in students being

enrolled in desegregated

schools?

2. Integration/Desegregation

a. How do policies and

procedures inhibit or

contribute to integration?

b. What types of services are

delivered as part of the

program?

c. What are the perceptions

and attitudes of school

personnel toward the

program?

District documents District
Interview administra-

tors

Race/ethnicity Abstract

Sex

Grade level

Race/ethnicity Abstract

Sex

Grade level

Administrative

policies/procedures

Classroom practices

Extra-classroom

practices

Questionnaire

Nature of services Questionnaire

Intensity

Duration

Attitudes toward Questionnaire

program

District

documents

District

documents'.

Site administra-

tors

Teachers

Site administra-

tors

Teachers

Site administra-

tors

Teachers
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Evaluation Issues Addreued

Table II-5 (Continued)

Instrumentation Specifications for Magnet Programs
,

Variables

d. What additional arrangements

have been undertaken during

1982-83 to address .particular

areas of concern.

Cutcome Evaluation

Areas of concern

Action undertaken

Measures

Questionnaire

Data Smtree

Site administra

tors

Teachers

1. What progress appears to have

been made in reducing the harms

set forth in the Crawford
.

decision?

a. Achievement Basic skills SES; CTBS Students

(reading and math)

b. Attitudes Student attitudes SAM Students

c. Post-secondary Academic preparation Competency tests Students

opportunities Post -secondary

eligibility

Questionnaire . Students

Post-secondary

expectation

Questionnaire Students

d. Social behavior of

students toward other

ethnic groups

student intergroup

relations

Observation form Schools



Data Collection
Data collection was managed by the LAUSD Reseach and Evaluation Branch

staff. These activities were conducted from December through June, as
summarized by the schedule presented in Table 11-6. Briefly, these tasks
included:

. completion of abstracting forms;

start-up tasks involving notification of the sample and
preparation for data collection;

distribution, collection, and quality control of site
Administrator, Teacher, and College Advisor questionnaires;

. completion of observations at each sub-sample school for each
specified setting on two separate days;

. distribution, training, collection, and quality control of
School Attitude Measure testing and Student Post-Secondary
Expectation questionnaire;

. collection of school-level (by grade) summaries of CTBS and SES
scores and competency test results.

Analysis
The analysis of information collected during the evaluation of the Magnet,

programs produced summary indicators of the degree to which the programs were

implemented to meet their specified purpose. Additionally, the analysis
examined indications of the extent to which progress has been made in reducing

the court-identified harms.
The natute_of the analyses was largely descriptive with g heavy reliance

on frequencies, cross-tabulations,,and measures of central- tendency and

dispersion. Measures of association such as correlation were used to help
identify factors related to program success. Were appropriate, comparisons
employing techniques such a t-tests or ,analysis of variance were used to
contrast different programmatic features.

Examination of program outco generally, requires the identification
of apPropriate benchmarks against which- the performance of program
participants can be compared. In the case of VOluntary Integration programs,
such as the Magnet programs, potential conclusions about program outcomes are
already tentative due to: the voluntary nature of the programs; the recent
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Table 11-6
1982-83 Data Collection Schedule for

Magnet Programs

Timeline

Task Dec. Jan. Feb. March April May June

Complete abstracts of
archival data Dec.- Jan. May - June

Prepare introductory
letters to region
superintendents

Order SAM materials Dec.

Prepare mailing labels
and other ancillary data
collection materials

Schedule sites for
observation

Train observers

Send introductory letters
to region superintendents
and prikipals of

Dec.- Jan.

Feb.

Jan.- Feb.

Feb.

sampled schools Feb.

Distribute any collect Site
Administrator, Teacher
and College Advisor Mid-Feb. - April

Questionnaires

Conduct observations

Administer SAM and Post-
Secondary- Expectation
Questionnaire

Quality control and
preparation of gut:irion-

noires for key punching

Collect District
summaties of
achievement data

March Max

April

April May

May - June
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establishment of some programs; :Ind recent innovations in -sarpe of the more
established orog-ram's. Thus, given the potential misuses of program and
comparison outcome data, only o° limited set Of comparisons was conducted.

In examining achievement and attitude outcomes, the performance of
program participants was compared to that of program cohorts studied.in the
previous year, to District averages, and to- national percentile ranks. These

comparisons provided a measure of change over time as well as indications of
relative overall standing of program participants.-

Result.; depicting intergroup interaction We. e compared to those obtained
in previous years since the measure used was designed, specifically, for this
study land the-Team was primarily, interested in examining trends over time.

In the-reporting of the results, every effort was made to provide concise
and readily understandable statements of the findings. Charts, graphs, and
other figures needed to convey the analytic results, were used as appropriate.
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Chapter HI
Finding*

This chapter presents the results,of the evaluation of the Magnet School
't-Q,

programs conducted during 1 82-83. The presentation is organized around the
three sets of evaluation questions developed for the study. 'The first two
sets of questions focus on program implementation and examine program
mechanisms for obtaining student participation and program policies,
procedures, and services influencing integration and desegregation. The third
set of questions foCuses on program outcomes and examines the progress made
toward reducing the four harms of racial isolation identified in the Crawford
case: achievement, attitudes, post-secondary opportunities, and intergroup
interaction.

This study concludes a two-year examination of the Magnet programs
conducted by the Voluntary Integration Evaluation Planning Team that began in
1981. During this period, formal data collection using questionnaires,'
interviews, observations, program documentation, and District records was
conducted as described previously. In addition, members of the Team, conducted
extensive interviews and observations informally over the course of the study.
The major results and the professional judgments of team members formulated
over the examination of the programs are synthesized in the Evaluation Summary
included in the Research and Evaluation Pub!ication 437, Los Angeles Unified
School District. The summary also includes recommendations forfuTare actions
and directions of the programs.

Program Mechanisms

The first set of questions examined the mechanisms used to solicit and
maintain student participation in Magnet programs and the extent to which
these mechariisms yielded desegregated enrollments in Magnet programs. These
issues were explored through an examination of documents used by the District.,
to disseminate information about the programs to students and parents,
views with District administrators, and collection.of archival data
maintained by the District on student enrollment. The results for each
evaluation question are presented below.

-257

..



What changes have been made in rnechantsms for explaining program
options to parents and students during 1982-83?

The Team's interest in shifts in the District's methods for disseminating

information bout the proglrams emerged from the results of a sub -study of

parent and student Understondinq of the programs conducted during 1981-82.

Briefly, we found that written materials distributed by the District were the

primary source of programrnatic information for bothparents and students.

Further, while the majority, of parents and students were vet:), satisfied with

the Magnet programs, over half of the parents interviewed were unaware of the

various voluntary integration options available to them in the District'. At

that ticne, information about these options was distributed in the form of a

"Choices" brochure that deScribed Magnet programs and contained an

application and a separate form for Permits With TranSportation (PWT), the

other primary Voluntary Integration program in the District. Each of these

documents was fairly complex with readability levels between the ninth and

tenth grade levels.-
Examination of programIdocuments and interviews s.kfith program

administrators indicated 'that\ some shifts in mechanisms kit- disseminating

information about the prograMs occurred in 1982-83 and that additional

modifications were in progresis for the 1983-84 recruitrnent effort.

The primary change Was!the combination of the "Choices" brochure and the
-

PWT enrollment form into a single brochure. This brochure', prepared in both

English and Spanish, was also called "Choices" and contained information about

programs as well as an application that could be*'used for either the Magnet.or'

the-PWT program. 'However, the descriptions of the programs were quite

disproportionate with one page devoted to describing the. PWT program and 15

pages to the Magnet programs. A reociatility analysis of the English version

of 71-le brochure using the Dale."-Chall and the Flesch readability formulas

indicated that the document was written at the eleVenth to twelfth grade

level I
. (Procedures were not available io conduct a parallel analysis for the

Spanish version; however, it wasquite similar to the English v,ersion.)

1 We would like to thank Dr. Alan Cra ford of the California State,
University, Los Angeles for conducting this nalysis.
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The "Choices" hrochure was distributed to all students in overcrowded
schools. All other schools in the District received 100 copies of the
brochure in addition to a one -page flyer that was to be distributed to all
students. The flyer, written in Englih and Sparii0-,-11§fa-the types of
magnet school choices and indicated when the brochure would be available at
their school.

In addition to the brochures and flyers, information about magnet schools
was circulated in both English and Spanish through a half-hour television
show aired in the afternoon and early evening, advertisements on television
and in local newspapers, and posters in the. community. Integration personnel
in each region of the District alsomade presentations informing school
advisory committees about the various Magnet programs.

The same mechanisms were instituted to recruit students for the 1983-84
academic year with two exceptions. First, the distribution of the "Choices"
brochure was increased so.thaf all students in overcrowded schools and in
predominantly Hispanic, Black, Asian, and Other non-Anglo (PHBAO) schools
received a-copy. All other schools in the District received 200 copies for
distribution at their discretion. Second, posters were not distributed to
community centers to advertise the program.

District administrators identified three problems experienced in
disseminating information about the program and soliciting applications.
First; they felt that the combined brochure and application were confusing to
parents and students. A large volume of phOhe calls was received asking
questions about t hem and significant numbers of applications were-not
completed properly. In particular, it was noted that the procedures_and
criteria for the high oching, gifted, and highly gifted programs needed to
be clarified.

A second area concerned the availability of staff at the District and
region levels to inform parents and to answer questions about the programs.
Due to budget cutbacks, integration specialists at the region level were,

reassigned and program personnel at the District level was reduced from five
to two staff members. Administrators indicated that this level of staffing
was not sufficient to follow-tip school recruitment activities, and to answer

a

queries from parents:

0'
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Third, program administrators noted the relatively short timeline for

distributing the brochures and processing the applications. For example,

during 1982-83, one month was allotted for the submission of applications and

one week was provided Tor District staff to process the applications using the

District's computer facilities. It was suggested that earlier distribution of

the brochure along with longer submission and processing periods would allow

for more effective and efficient recruitment.

V/hot are the chorocteristics of students chosen to participate?

Data on the characteristics of participating studery were drawn from

District records on student enrollment. Table 111-I summarizes the

racial/ethnic backgrounds of all participants in the Maginet programs for the

past three years. Three trends are noteworthy. First, the overall student

enrollment and the number of participants from each racial/ethnic group has

increased over time. Second, when the relative participation rates of the

various racial/ethnic groups are compared, Black and White students represent

about one-third each of the magnet population, with Hispanic students

accounting for about one-fifth of the magnet enrollment. This pattern of

participation was also evident in previous years; ho..--ever, during 1982-83 the

percentage of Hispanic participants grew by three percent while the percentage

of White participants dropped by three percent compared to the previous year.

Both of these shifts are slightly larger than the shifts in the overall

representation of these groups in the entire. District over these two years.

(Hispanic enrollment grew by 1.5% and White enrollment decreased by one

percent from 1981-82 to 1982-83.)

.

Third, when the representation of students of various racial/ethnic

backgrounds in the Magnet programs is compared to their respective represen-

tation in the District-at-large, Hispanic students are under-represented in

the Magnet programs (49% in the District compared to approximately 20% in the

Magnet programs). Further, both Black and White students are over-represented

(about 2`.X3 each in the District compared to about one-third each in the Magnet

programs).
The racial/ethnic characteristics of students within the sample of Magnet

programs selected for study were also examined in order to verify the

representativeness of the sample. Table 111-2 shows the characteristics of
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Table 111-1
Characteristics of Magnet Program Participants

(Total Magnet Population)

Characteristic

1980-81 1981-82 1982-83

f*: 96,

American Indian 243 I.55 209 I.30 228 1.20

Asian/Pacific
Islander 1,353 8.60 1,659 10.00 2,052 10.70

Black 5,488 34.80 5,907 35.80 6,709 35.10,

Hispanic 2,530 16.00 2,785. 16.90 3,781 19.80

White 6,172 39.10 5,960 36.10 6,332 33.10

Total 15,786 100,0 16,520 100.00 19,102 100.00

* f denotes frequency



0
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Table M-2

Cheracterlitlit of Magnet !agile

Chsracterlatic

Elementury

(N.18)

Junior high

(W11)

Senior high

(N8)

Extended

(NA Total

f % f %

American Indian 47 1 16 1 25 T 93

Asian /Pacific
,

Islander 547 12 292 13 212 16 116 5 1,167 11

Black 1,629 36 685 30 572 43 910 35 3,796 35

Hispanic 683 15 '489 21 210 20 715 28 2,157 20

White 1,618 36 812 35 277 21 833 32 3,540 33,

Total 4,524 100 2,294 100 1,336 100 2,599. 100 10,753 100
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the sample for each grade level configuration. When the representation of the
various racial/ethnic groups at each. grade level configuration in the sample
SIT_e_compared to that in the population-at-large (see Tab lie 1-3), a similar
pattern of representation emerges. In the majority of cases, participation
rates in the sample fall 'within three percent .of those in the general
population. This similarity suggests that the sample selected for inclusion
in the study is representative of the population of the Magnet programs, at
least in terms of racial/ethnic composition of their student bodies.

,

Do program mechanisms result in students being enrolled in desegregated
schools?

This question was formulated to go beyond the characteristics of
participating students to examine the extent to which magnet centers and-
schools were able to provide desegregated learning environments by drawing
students from a diversity of backgrounds to their campuses. Table-111-3

summarizes the number and percentage of Magnet programs that met the
District-established criteria of PHBAO (more than 60% Hispanic, Black, Asian,
and Other non-Anglo), "desegregated" (40-6096 PHBAO), and predominantly White
(more than 60% White).. Several points should be noted. First, only one
program fell in the "predominantly White" category. Second, slightly more
than half of the elementary programs met the desegregation criterion; however,
only about one-third of the programs at the secondary and otherconfigurations
were desegregated. The greater proportion .of PHBAO magnets at the. secondary
level appears to be at least partly due,to their location. response to a
Court directive allowing the establishment .of Magnet programs in PHBAO

`schools, the District expanded the program over. the past three.years to
include a number of magnet centers on the campuses of PHBAO,junior and senior
high schools. (Approximately two-thirds of the magnets at these levels are
centers loCated on PHBAO campuses.) Thus, while some Magnet prograMs succeeded
in creating desegregated environments, many were PHBAO programs. The.
following sets of questions go beyond the .enrollment of students in Magnet
programs to examine the policies, procedures, and services designed. to
encourage integrated educational experiences for magnet.students.
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Table 111.3

Centers and Schools in Magnet Program,

*PI43A0 Desegregated Mite

61% + PHBAO 40 + 60% White 61% + White Total

Level f %

Jementary 15 45,5

Junior High 12 63,2

Senior High 17 73,9

6 66,7Other

Total

Magnots

f %

17 51,5

7 36,8

26,1

33,3

33

*Predominantly Hispanic, Black, Asian, and Other non.Anglo,

f.

3,0 33

19

23

9

99



Integration/Desearegation
The following questions focus on the policies and procedures adopted in

--Magnet programs that encourage or inhibit integrated interactions among
students and the types of services that are delivered as part of the Magnet
programs. Information in -these areas was 'collected primarily through
questionnaires for site administrators and teachers. It should be noted that
the focus here was on policies, procedures, and services influencing
interaction among students rather than those related to the specialized
educational offerings of the Magnet programs. The nature of the specialized
educational offerings and the fidelity of programs as implemented to those
initially planned were examined in sub-studies conducted in the previous two
years.

How eta policies and procedures inhibit or contribute to integraticin?
In order to address this que,vion, administrators were asked about the

extent to which policies at their magnet school influenced interaction among
students and about actions that had been specifically undertaken-at their site
to encourage interaction among students of different racial/ethnic groups. As

shown in Table III-4, administrators of elementary programs tended to report a
strong influence ofpolicies on interaction among students. However,

administrators of secondary and extended programs .tended to report that
student interaction was less influenced by specific policies but more
influenced by school personnel and the students themselves. The relatively
larger standard deviations for the secondary and extended levels compared to
the elementary level indicate that there was more variability on this
dimension across secondary and extended programs than across elementary
programs. A similar pattern of influence was observed in the previous year;
however, responses this year suggest slightly more influence of policies on
si,Ident interaction across all levels compared to the previous year.

Table III-5 summarizes administrators' reports of actions specifically
undertaken to encourage integrated interaction among students. Assignment
of students to games and activities was most common at the elementary level;
however, almost half of the high school administrators also reported using
student assignments to encourage intergroup interaction. - Active recruitment
for organized activities was most common in secondary,and extended programs,

4 9
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Table 1114

( Magnet Programs: Site Policy Influrce

on Integrated Student Interoctice*

Setting

Elementary

(N = 29)

(K-6)

Mean SD

Amior ligh

(N :19)

(7-9)

Mean SD Mean

$

Senior High

(N :\18)

(10-12)

Extended

14)

K-12)

Mean SD

Recess/nutrition 1.12 0.44 2.44 0.92 2,56 0,86 2.57 0.85

Lunch/cafeteria 1,04 0.21 2.53 0.84 2.33 0.97 2.57 0.85

Lunch/outside 1.21 0,59 2.53 0.84 2;33. 0,97 2.45 0.93

eating area

Lunch/playground 1.12 0,44 2.61 0,78 2.50 0.86 2 0.93

....1,.
*On a three point scale measuring the structure provided by site policy to influence student interaction here

1 = totally governed by school-wide policy, 2 = discretion of school personnel, and 3 = no influence by s ate

policy (i.e., totally governed by students).
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Table 111-5

Magnet Programs: Administrator Reports of Actions

Taken to Encourage Intergroup Interaction

Elementary Junior High Senior High Extended

(K-6) (7 -9) (10-12) (4-12)

Type of Action Frequency Frequency % Frequency % Frequency

Assignment to

qameslactivities
19 ;5,52

Active.recruitment

for orquni7.ed

activities 12 41,38 15

1 Inservice training 17 58.r')2 12

to

odification of

school policies 3 / 10,35 3

21,05 3 44,44 28,51

79,95 15 88,33 10 71.43

63,16 4 22.22 13 57,14'

15,79 4 .22,22 2 14.29

!estructurinq

features of

Physical setting I 3,45 9, 10;53 2 1,1, 11 0,01

other 3 10,35 19 100,00 3 .33,33 3 21,,43
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-although abourtwo-fifths'of the elementary administrators also reported use

this practi'ce; Inservice training was also .a coy(monll reported technique,

althougft somewhat less in the high school prograAs. These activities were,
'

also the rn' bit' frequently reported-Tittions-token-durincy 1981-782-as-we 1 1 .. The

major difference between'the-twoyearS. occurred in the relotiv.ely lower

incidence of inservice training at the high school level during 1982-83 (50%

of the programs in :1981 -82 vs. 22% in 1982-83.)
In summary, actions were commonly taken in the Magnet programs sampled to

encourage interaction among students of different racial/ethnic backgrounds.

Site pOlicies were reported to particularly influence interaction among

tudents in elementary programs.

What types of services are delivered as port of the program?

Both administrators and teachers were asked about services delivered to

stu ten ss,,school staff, and parents as part of the Magnet programs.

Administrators' reports. of services provided for students by the school are

summaai ized in Table 111-6. Most of the services identified were reported by

the maj rity of administrators, particularly at the secondary and extended

leyels. A similar pattern of responses was obtained during 1981-82;

however, these services tended to be slightly more frequent during 1982-83.

Teachers' reports of .classroom practices for students are summarized in

Table- 111-7..\ Again, the majority of teachers reported the use of most

classroom r:actices identified on the questionnaire. The least frequent

practices 4e\re the buddy system and parent meetings at the high school level.cf

All other practices.were generally reported by over half of the teachers and

in many cases by over three-quarters of the teachers. A'similar pattern of

services was reported by teachers in 1981-82.
Teachers' repotls of activities for school staff are summarized in

Table 111-EL Staff/meetings were common at all levels. Inservice trainj,:g

and sample letters for parents were the next most frequently reported

activities. While these. three activities were also the most commonly reported

by teachers in L981-82, inservice training was reported much less frequently

in 1982-83 as compared tothe previous year. (In 1982-83, the percentage of

teachers across levels reporting inservice training fanged from 33-47%. In

1981-82, the lunge was 57-90%.)

-36-
54



Table 111-6

Magnet Programs: Administrator Reports of School Practices

(A)

Elementary Junior High Senior High Extended
(K-6) (7-9) (10-12) (K-12)

Type of Service Frequency % Frequency % Frequency % Frequency

Orientation programs 27 93.10 19 100.00 18' 100.00 13 92.86

Buddy System !I '37.93 5 26.3? 3 16.67 7 50.00

Tutorial services 17 58.62 17 89.47 19 100.09 12 85.17

Curriculum enrichment 26 99.66 18 94.74 18 100.00 14 100.00

Specialized InStructional

approaches 26 89.66 13 94.74 16 88.89 10 71.43

Auxiliary transportation 15 51.72 18 94.74 16 88.89 .10 71.43

Guidance-counseling 18 62.07 19 100.00 18, 100.00 14 100.00

Needs assessment 25 86.21 16 84.21 14 77.78 13 92.86-----

Additional supervisory

personnel 12 41.38 12 63.16 8 44.44 8 57.14

Special activities to

encourage interaction 27 93.10 18 94.74 18 100.00 14 100.00

Special activities to

encourage intergroup

understanding 24 82.76 16 84.21 16 88.89 14 '100.00

Inclusion in formal

evaluation N ^ x42.07 16 84.21 16 88.89 13 92.86

Survey for suggestions 14 48.28 17 89.'47 15 83.33 12 35.71.

\ Other 27.57 I 5.26 3 , 16.67 14 100.00
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Type of Practice

sentinq

arrnngelment

racin6/efhniccillY

r11)(F1 9roupinq

arrnlnernent

Cooperative wori<

grouoS

intergrn inter-

action activities

Curriculum enrichment
w
co

becinlizerlinstruc-
tionnl npproach

3ud1y system

Communication with

oarents

,ft,etinns with narents

,.',Iossroorn orientation

program

Tutorial nrranoernents

Intergroup under-

57
stand* activities

-..deeds assessment

Oner

Table HI-7

Magnet Programs: Teacher Reports of Classroom Practices

Elementary Junior High Senior High Extended

(K-6) (7-9) (10-12) (K-12)

Frequency % Frequency % Frequency % Frequency %

67 19.11 41 2).13 17, 84.21 29 80,5:;

66 88,00 32 69.57 3? 84,21 29 80,56

71' 94.67 34 73,91 29 76.3? 34 94.44

71 94.67 34 73.91 2? 57.90 11 86.11

72 96,00 30 65.22 21. 55.26 28 77.79

68 90,67 34 73.91 24 63.16 29 80.56

53 70,67 21 45.65 12 31.58 21 58,33

75 1.00,00 43 91,48 10 . 78.95 33 91.07

74 .98,62 41 39.13 3? 34.21 32 88,39

63 84.01 30 5.7.7. 23 . 60.53 25 69.44

43 37.33 26 56,52 21 73.69 25 49,44

61 91,31 \ .27 59.70 '17 414,74 26 72.22

61 . 90.67 .35 76.09 28 73,69 27 75.08

5.33 13,04 4 10,53 .5 13,9?
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Table 111-8

Magnet Programs: Teacher Reports

of Activities for School Staff

Elementary Junior High Senior High Extended

(K -6) (7 -9) (10-12) (K-12)

(N .= 75) (N = 46) (N = 38) (N '..... 36)

Type of Activity Frequency % Frequency %

Inservice training 35 4;C.,';/ 15 3'.61

Visits to other successful

magnets I 00 5 10,97

Language Acquisition

Program

kr)

I? IMO 6.52

Sarnn le parent letters

with translations '41 54.47 21. 50.00

Staff meetings .94 95.33 34 73.91

Other 4 5.33 9 19.57

59

Frequency % Frequency %

I

13 34,21 13 36;1.1

3 7.90 7 19.44

? 5.26 S 13.89

17 44.74 II 30.5

11 91.59 70,22

7 19.42 8.33

60



Administrators reported on services provided for parents (summarized
iii Table 111-9). School meetings and special-communications were reported by
close to 90% or more of the administrators at each level. Surveys for

suggestions were also common, and accessible scheduling of special activities
.wns noted by the majority of administrators particularly at the secondary and
extended levels. Similar activities for parents were reported in 1981-82,
with one noteworthy exception. During.198283, all 19 junior high magnets
sainpled instituted a Neighborhood Homes program.

In summary, a variety of activities were reported for students, school
staff, and parents by both teachers and administrators. These activities were
similar to those reported in the previous year with two,excep, ons.
Inservice training was reported less frequently in 1982-83 than in 1981-82.

,A service for parents involving identifying neighborhood homes for students to
he called upon in the case of illness or other emergencies was set up in all
junior high school magnets sampled during 1982-83.

What are the perceptions and attitudes of school personnel toward the
program?

Both administrators and teachers were asked for their perceptions of the
effect of their Magnet program on students and their parents in a variety of
acade nic, social, and extracurricular areas. (See Table 111-10.) The average.

-ratings for both administrators and teachers are generally quite high indicat-
ing that they both view the services provided by the Magnet program as
moderately to very effective in a variety of areas. The primary exception
occurred in the area of participation in after-school activities in both
elementary and extended programs. Services were viewed as much less effective
in this area, a finding that emerged during the previous two years as well.

reacher and administrators also tended to have similar positive views in
the previous two years. However, in the past teachers in junior high, senior
high, and extended programs indicated less success in securing parental
participation in 0-eir Magnet program. During 1982-83, their responses were
markedly more 7:i:hive in this area suggesting improvements in reachiag
parents and encooraging their participation.
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Table 111-9
Magnet Programs: Activities for Parents

Elementary
(K-6)

Junior High
(7-9)

Senior High
(10-12)

Extended.
(K-12)

ctivity Frequency . 96 Frequency % Frequency % Frequency %

neetinqs 27 93.10 17 \ 29.47 IC) 29.99 100.00

communications 2R *1.55 19 \ 94.74 19 100.00 n 100.00

itv liaison IS 51.72 !I

\

57.90
,
0 :,.'1, 12 85.71

1e scheduling
ecinl activities 10 34.48 11

I
57.90 15 83.33 12 85.71

For suggestions

ernoon ohone
ce

. 24

10 .

22.76

34.42

13

2

6R.42

42.11

10

7

55.56

39.99

14

10

100.00

71.43

s in sending area

rhoorl 1-knes.

4 13.79 4 '21'.05 6 33.33 5 35.71

ram 1 3.45 19 ' 100.00 I 5.56 3. 21.43

4 13.79 19 100.00 4 22.?? I 7.14
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Table HI-10
Magnet Programs; Perceptions of Student and Parent Success.

Area of Impact

Administrators Teachers

Mean* SD Mean SD

Elecrtentary School

Overall school adjustment 4.79 0.41 4.57 0.64

Academic achievement (marks) 4.17 0.694.52 0.63

Academic progress 4.66 0.48 4.35 0.67

Peer'occeptance 4.72 0.45 4.39' 0.74

Interaction with other
students 4.09 0.86

Participation in extra-
curricular nctivities 4.21 0.73

Participation in after -
school activities 2.57 1.18

Parental communication 4.83 0.48 4.51 0.74

Parental participation 4.59 0.63 4.29 0.71

_kmior High

Overall school adjustment 4.74 0.45 4.24 1.04

Academic performance (marks) 4.37 , 0.60 4.05 0.71

Academic progress 4.47 0.61 4.05 0.71

Peer. acceptance 4.74 0.45 4.41 0.80

Interaction with other
students -- 4.16 0.95

Participation in extra-
curriculor activities 4.47 0.90

Participation in after-
school activities 3.90 L06

Parental communication 4.58 0.61 4.27 0.75

Parental participation 4.21 0.85 4.07 0.76

Use of college/course
advisement services 4.20 0.84

*On a five point scale where I = little or no effect, 3 = some, effect, and 5 = very
effective.
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Table 111-10 (continued)
Magnet Programs: Perceptions of Parent and Student Sucess

Area of Impact'

Administrators Teachers

Mean* SO SD

Senior High

Overall school adjustment 4.78 0.43 4.11 1.02

Academic performance (marks) 4.33 0.77 3.86 0.87

Academic improvement 4.06 0.87 3.95 0.97

Peer acceptance 4.78 0.43 4.19 1.31

Interaction with other
students 4.17 1.06

Participation in extra-
curricular activities 4.39 0.61

Participation in after -
school activities 3,81 1.06

Parental communication 4.78 0.55 3.82 1.06

Parental participation 3.82 1.29 3.35- 0.98

Use of college/course
advisement services 4.61 0.61

Pre-re-gistration of
courses 4.72 0.52

Extended School

Overall school adjustment 4.43 0.65 4.50 0.74

Academic performance 4.36 0.50 3.89 0.62

Peer acceptance 4.43 0.51 4.09 0.66

Participation in social
activities 4.64 0.50 4.34 0.80

Interaction with other
students sr

4.25 0.81

Participation in extra-
curricular activities 3.83 1.11

Participation in after-
school activities 2.21 1.50

*On a five point scale where I = little or no effect, 3 = some effect, and S = very
effective.
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Table 111 -IV tconnnuea,
Magnet Programs: Perception of Parent and Student Success

Area of impact

Administrators Teachers

Mean* SD Mean SD

Extended School

Parental communicat;on 4.43 I.56 4.00 0.86 ,

Parental participation 4.00 1.18 3.75 I.00

Use of college/course
advisement services 3.70 1.16

Pre-registration of
courses 4.62 0.65

*On a five point scale where 1 = little or no effect, 3 = some effect, and 5.= very

effective.
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Thus, administrators and teachers continued ttleir.--p-cfs-i-t-ix.e_views of the
Magnet programs during 1982-83. While encourCC"rtgi `:'-g Participation of students
in elementary and extended magnets continued to be perceived as a problem
area, parental .participation was viewed as more effectively secured during
1982 -83 as compared to previous years.

What arrangements have been undertaken- during 1982-83 to address
particular areas of concern?

Three areas of concern were targeted for inquiry during 1982-83 based on
the findings of previous studies and discussions with District and program
personnel. They were: after - school participation, counseling services for
secondary students, and suggested modifications to the program.

As noted earlier, student participation in after-school activities has
consistently emerged as an area of least success in e:ementary and extended
magnets. In order to investigate this issue further, administrators were
asked about actions that had been undertaken in their programs specifically to
encourage participation in after-school activities. Interestingly, almost 90%
of the administrators in secondary magnets and 80% of those in the extended
magnets reported additional transportation arrangements for after-school
activities. These rates are about twice as high as the previous year (about
40%). In contrast, only 24% of the administrators in sampled elementary
magnets reported additional transportation arrangements (a reduction of almost
half of the 40% reporting such arrangements in 1981-82).

Since post-secondary opportunities are one of the four Court-identified
harms of rectal isolation, ti}e_nature and use of college counseling services
for magnet students and their parents were targeted for inquiry. Table IM -1II

summarizes counseling services reported for students and parents,
respectively, by college advisors in sampled senior high Magnet programs. All

students were reported to receive individual counseling 'and to meet with a
counselor on college entrance requirements. In addition, over two-thirds or
more of the . students in secondary Magnets were reported to participate on the
average in a variety of other activities. However, the relatively large
standard deviations suggest that there is considerable variability in
participation across programs.
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Table III-II
College Counseling Services

for Magnet Students and Parents

Services

Mean %
Participating

Students

Individual counseling 100.00 0.00

Meetings with college ;epreseniattves 95,00 6.32

Meetings with counselor on college
entrance requirements

100.00 0.00

Meetings or classes on college entrance
exams ,

87.14 22.15

Meetings on career choices 85.83 23.75

Career day with guest speakers 70.00 42.43

Meetings on financial' aid 89.17. ;7.44

Field trips on college campuses 63.75 114.93

Workshops on earning/study skills 75.00 35.36

Parents

Individual counseling' 68.88 32.06

Meetings with college representatives 34.50 32.10

.Meetings with counselor on college
entrance requirements 48.57 35,80

Meetings or classes on college entrance
exams _46.17 38.19

Meetings on career choices 45.50 49.57

Career day, with. guest speakers 38.50 51.62

Meetings on financial aid 61.67 -33-.77

Fiele trips on college campuses 55.00;. 7.07.

Workshops on learning/study skil,k/ 62 . t 53.03
I
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Parents of magnet 'students tend to participate- at lower rates than their
children, however, about two-thirds of the parents on the average, were
reported to receive individual counseling, meetings on financial aid, and
workshops on learning and study skills. Again, the_r_e_l_a_t_i_ye_ly large standard

deviations indicate that parent participation varied considerably across
programs.

Finally, administrators and teachers were asked for suggestions about
modifications needed to_improve-their Magnet-progrom. Administrators,__in _
particular, tended to note the need for additional 'resources and equipment.
The need for better screening of students was also frequently noted as an
area requiring action.

What progress appears to have been made in reducing the harms set forth
in the Crawford decision?

The final set of evaluation issues concerned the outcomes of the Magnet

programs. In particular, progress made in reducing the four harms of racial
isolation identified in the Crawford decision--achievement, attitudes, post-
secondary opportunities, and social behavior of groups--was examined. Data on

achievement, attitudes, and social behavior were also available for target
grade levels at sampled schools for thevpr,evious year, allowing an examination
of trends over time. In addition, Disqict averages and national percentiles
were available for achievement and attitude data to serve as benchmarks for
comparison. Data on post-secondary opportunities were collected for the first
time during 1982-83 due to the recent establishment of Magnet programs at the

senior high-school level and the small number of 12th grade 'Students enrolled.

Achievement.. The achievement of magnet studerits in sampled programs was
examined using data collected as part of the District's regular testing
program: The Survey of Essential Skills (SES) for grades 5 and 6 and the
Comprehensive Tests of Basic Skills (CTBS) for grade 8. The former is a
criterion-referenced measure of achievement with District established criteria
for mastery. The latter is a norm-referenced measure normed on a national

-sample of students.



1 able 111-12 summarizes the performance of magnet students in sampled

programs for Spring, 1983 testing. Looking at the SES results first, it can

be seen that students, on the average, answered 80% or more of the items.

correctly ion the reading, math, and composition tests at both grade levels. A

similar pattern of performance was observed the previous year. These levels

of performance are consistently above the average performance levels of

students in the District at large on all three tests at both grade levels (see

Table .111-13). Further, when the average performance of students in different

types of Magnet programs was examined, it can be seen that students in the

highly gifted, gifted, fundamental, and the math/science pnograms tended to

show higher levels of achievement', on the average, than those in alternative,

CES, or other content programs. However, the average' performance of all

students in all program types exceeded the District-established mastery

criterion of 52%. (See Table 111-'14.)

At the eighth grade, magnet students in sampled programs performed at the

65th national percentile in reading and the 59th notional percentile in math

on the CTI3S. These levels of performance were slightly improved from last

year (nine percentile points in reading and two percentile points in math).

Further, these average performance levels are above the District-wide

averages. When the perform nce of magnet students was examined separately by

type of programs as shown i, Table 111-15 , average performance in all types
1

of programs was above the District average in reading and math with two
I

exceptions: the math/science type on the reading test, and the alternative
1

Itype on the math test. \
In summary, the average achievement of magnet students in, grades 5,6, and

8 in sampled Magnet programs
I was consistently above that of students in the

District-at-large. Furthermore, when the average performance of students in

different types of programs waS
\
examined, these averages surpassed the

District-established mastery criteria on the SES for all program types at both

grades 5 and 6. At grade 8, the\ average performonce of students in different

types of programs exceeded District averages With two exceptions. Thus, the

consistently higher performance of students in Magnet programs is not

accounted for solely by students in highly gifted and gifted programs but can

be seen in other types of programs as well.
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Table III-12

Magnet Schools

I. Survey of Essential Skills (SES)

Results: Grades 5 and 6 ,

.,1immyyI..

Readin Matlrogatics Cosition '

Mean Mean Mean Mean Mean Mean

Raw Percent Raw Percent-- Raw Percent

Score SD Correct Score SD Correct Score SD Correct

Grade 5 38.19 2.37

(N :23)

Grade 6 43.89 4 29

(N:22)

86.80 44,90 7,44 80.18 38.76 3,92 88.09

91.44 38.40 6,73 80.00 30.56 3.27 84.89

II. Comprehensive Tests of Basic Skills (CTBS)

Results: Grade 8

Reodin s Mathematics

Mean

Raw

Score SD NP*

Mean

Raw

Score SD NP

Grade 8

(N:16) 60.88 11.15 65 73.19' 16.19 59

*National Percentile



Table 111-13
Comparison of Magnet and

District Achievement Levels
SES (Mean Percent Correct)

Reading Mathematics Composition

Grade 5

Magnet Sample 87 80 88

District-Wide 78 72 78,

Grade 6

Magnet Sample 91 80 85

District-Wide 83 70 76

CTBS (Percentiles)

Reading Mathematics

Grade 8

Magnet Sample 65 59

District-Wide 42 50



Table III-14
Magnet School: AcWevernent on the Survey

of Essential Skills by Program Type

Reading Mathematics
Raw Score Raw Score

Composition
Raw Score

District-Established
Mastery Criteria

Grade 5 23 29 23

Grade 6 25 25 19

Magnet Programs

Highly Gifted

Grade 5 (H,1)
Grdde 6 (11=1)

Gifted

.

Mean SD
.

Mean SD' Mean SD

42.95
47.94

-- 52.85
47.44

e

42.77
35.75

;rade 5 (11,9) 41.3/ 1.31 50.17 1.00 41.1 n.,.1

Grade 6 (!1,9) 46.42 1.11
13.-,,)

2.20 32.17 I."9

Fundamental

Grade 5 (1,1,41 39.71 1.29 46.56 . '2.94 39.09 0.8'3

'.;ra 10 6 ( .1,4) 44.13 1.!:',6 38.99 2.47 10.30 1.39

Alternative

Grade 5 (N=5) 34.22 4.57 37.48 6.95 33.97 4.54
' Grade 6 (1'1,5) 39.39 5..87 30.22 6.68 26.97 -3:41

CES

Grade 5 (WI) 28.00 29.00 18.00

Grade 6 (;\1=1) 45.39 35.04 31.2P

Other Content

Grade 5 (1d=2) 36.70 5.65 42.913 10.29 36.41 3.7'
(-trade 6 (1:1=2) 40.94 6.02 34.81 R:96 2q.nr; 4.2J;

Math /Science.

Grade 5 (1'1,-1) 38.95 45,06 39.41
Ca:ode 6 (11=1) 45.15 40.01 31.96
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Table
Magnet School: Achievement on the

Comprehensive Tests of Basic Skills (CTBS)

Magnet Program
Type (Grade 8) Mean

Reading
SD NP Mean

Mathmatics
SD NP

;iftecl (.1=5) 62.52 ,9.44 56 .

78.50 16.09 65

tighly r;iftel
(i -1,1)

79.11 0.00 94 93.9 0.00 94

Hin:kunental
(N-2) 67.40 9.05. 65 , 82.50 10.61' 72

Jther ontont,

(f1.1) 54.17 I3.i3 44 65.00 6.18

lot!Oci:!nce . 46.9 35 88.0 83

(11-1)

:11S 68.3 67 78.5 65

1--1)

Alternative 56.67 10.12 48 52.73 11.45 4I



Attitudes. The attitudes toward school of students in Magnet programs
were assessed using the School Attitude Measure (SAM) published by Scott-
Foresman. This measure, also used during the previous year, contains five
sub,scales: I) motivation for schooling, 2) academic self-concept, perfor-
manced-based, 3) academic self- concept, referenced-based, 14) sense of control
over performance, and 5)' instructional mastery.

Table 111-16 summarizes the performance of magnet students sampled during
1982-83 on the SAM. Students.in elementary, junior high, and senior high
magnets tended to score consistently above the 50th percentile on all five
sub- scales.. However,' students in programs with extended grade level
configurations (K-12) tended to score consistently below their counterparts in
the same grade levels on all five sub-scales. This pattern was observed
during the previous year as well. Programs with extended grade configurations
are alternative schools. It is unclear whether the consistently lower
attitudes of students in alternative programs is a reaction to this particular
type of program or a function of the type of students who are drawn to
alternative school programs.

Table 111-17 presents the changes in the performance of magnet students
sampled at target grades from1981-82 to 1982-83. The entries in the table
indicate the differences in mean sub-scale scores over the two-year period.
As can be seen from the table, average student performance generally shifted
less than one or two score points from 1981-82 to 1982-83. Since such

fluctuations are expected due to measurement error one can conclude that the
attitudes of sampled magnet students were relatively stable over this two-year .

time 'period. .

Post-Secondfiry Opportunities. The post-secondary opportunities of
magnet students was a new area of inquiry in -1982-83. This harm had not been
examined before due to the recent establishment of high school Magnet programs

he extremely small number of 12th grade students_ enrolled. While most
senior high school magnets still had few 12th grade students enrolled
during. 1982-83, two programs in the District contained sufficient numbers of
seniors to make the examination of post-secondary opportunities feasible.

I The standard errors of measurement for the SAM sub-scales tend to
cluster around 3.5 score points.
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Table HI-16

Magnet Schools: School Attitude Measure (SAM) Performance

Academic Self-

Motivation Concept-Performance

for_ Schooling-- -- -Bused

Academic Self-

Concept-Reference

Based

Sense of Control

Over Performance

Instructional

Mastery

Grade Level Mean SD NP* Mean SD NP Mean SD NP Mean SO NP Mean SD NP

Elementary

(N.19)

raade S 49.51 1.95 43 41.79 2.07, 61 41.26 4 2,15 62 46.42 1.80 72 47..00- 2.19 67

Grade 6 17.51 2.11 57 42.26 1.88. 64 42.71 1.R7 67 46.42 ?.61 AO 44.63 2.24 46

Junior High

(If, (N.11)

1 .

ro'nde 9 51,09 2,41 56 46.44 2;11 56 47.73 2.24 59 50.64 2.38 56 47.73 ?.76 55

.Senior High

(h4=9)

(";rode 1(1 64.11 2.5? 64 57.00 1.73 70 51.31. 1.94 71 66.2? 1.64. 67 59.14 1.51 64

Extended Schedule

(WS)

Grade 5 45.01 1.58 44 39,80 2.17 46 39.40 1.522 48 43.00 0.71 51 13.40 1.67 55'

(",rode 4 ,44.89 .2.17 42 39.80 1.30 15 41.00 2.12 AO 11.20 2.39 14 14.01 2.33 11

crude 49.40 2.19 19 46.00 0.71 52 48.no I.59 60 49.60 1.14 51
',7.)n 1.22. 51

Grode 10 50.51 1.70 64 54.50 1.91 69 55.00 2,00 .. 70, 65.51 1.3? 1
54.2.5 1.11 .'0,

77
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Magnet Schools: Changes in Performance on the

School Attitude Measure froM 1981-82 to 1982-83*

Academic Self- Academic ,Self-

Motivation Concept--Performance Concept--Reference Sense of Control \Instructional

Grade Level for Schooling Based Based Over Performance
\

Mastery

FIrmentary

-18)

Grade 1) 1.14 -0.10 -0;5? 0.59

Grade 0,14 -0.13 0.1? -0,75

Junior High

(N=11)

Grade 9 0,36 .?8 0.46 0,1 I

Senior High

(N=9)

Grade 10 0.89 0.99 0.W X1, 66

Extended Schedule

(N=5)

Grade S 0.40 -0M -.0.80' -0.20 .

Grade 6 -1).20 - I Ji0 -0.40 -1.60

Grade 9 -1.20 -0,40 -0.20
!

-1.20

'''rode 10 3.00 , 1.15 1.25 2,00

10.17

0.61

1.00

-0.A0

- .1,40' 1,

\

-0.40

2;00

'entries in tOle.are differences between lnean,s0-'nean scale scores from 1981-92 tb 1982-3.
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Fable III-1/3 summnri7es the responses of sampled 12th grade students
to a auestioanaire on their acadeMic preparation and post-secondary plans.

Twenty-nine students representing of the 12th grade students at the two
sampled schools were selected based on their access and availability.

Almost all of the students sampled reported that they expected to
receive a high school diploma in June, 1933. Further, when asked about their

plans after high school, about 70% indicated that they expected to pursue some

type of post-secondary education. In fact, over half of the students reporte
that they Planned to attend a four-year college.

'Vhile rnoststuclents reported that they planned to pursue a post-sec
education, it was difficult to assess their level of preparation from their

reuses on the questionnaire., Since only seven students reported th1/4.ithey

had token the SAT and provided their scores, estimates of 1.1C and CSU

eligibility could not be compOted.. Without SAT performance, it is difficult

to assess the contribution of completion of college preparatory courses and

high school CPA,' since most post-secondary institutions take all three

indicators into account, in determining eligibility and adrais'sion.

dar y

Social behavior toward other ethnic groups. The behavior of students

toward those of other ethnic backgrounds was observed using an observation

form the t had been used with success for the previous two years. Observations

were conducted during recess/nutrition, in the lunchroom/cafeteria, and
outside eating areas, and on the playground after lunch. The observational

protocol collected information on the ethnic make-up of students in the

observational situation and the extent and friendliness of intergroup

interaction. Observers also indicated the influence of situational and

environrrental features on interaction.
-Fable 111-19 summarizes the observations of social interaction. At the

elementary level, situations obserd tended to be composed of about one-third

White students and about two-thirds 131-1f3A0 students, with the exception of the

lunchroom/cafeteria which tended to include predominantly PHI3A0 students. On

the average, the majority of both White and PHE3A0 students tended to be

involved in intergroup interaction and observers rated the interaction as

quite friendly and warm. It is also noteworthy that observers considered
these situations as encouraging social interaction among students.
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Table 111-18
Magnet Schools:

12th Grade Student Academic Preparation and
Post-Secondary Plans

High SchOol Dip lank,
(June 1982) Frequency

Yes 27 93.10

No 0 0.00

Not Sure 6.90

Number taking Scholastic 7 24.14
Aptitude Test (SAT)

College Preparatory Courses

Years of History 1.81 0.19

Years of English 2.35 0.40

Yors of Mathematics 2.06 0.37

Years of Laboratory Science 1.44 -0.10

Years of Foreign Language 1.75 0.75

-Academic Achievement

High School GPA ,(N=25) 2.56 30.21

SAT Perforrihance - Verbal (N =7) 525.00 21.21

- Mathematics (N=7) 511.66 44.78

Pim:: After High School

Full::time job' 4 15.39

Attend a technical school 0 0.00

Att6nd a '2 7ye9K community
college 15.39

Attend a UC campus 15.39

Attend a CSUC campus 3 11.54

Attend a 4-yeiir public college 1 3.85

Attend a*private 4-year college 6 23.08

Other 4 .15.39
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Table III -19

Magnet Schools:

Observations of Social Interaction

Lin

co

Grade Level

Setting

Elementary Level

Recesshotrilion

Junior High Level

kecessInutrition

Lunchron,n/coteteria

1.unchlwsid" eating 0100

PlOyplid alter lunch

Lunchroow/cafelerin

Lunch/outside eating area

Plnyground oiler lunch

11c,tween oerio(ls

Senior High Level

lieresslnutrition

Lonchroouticatelerin

Lech/outside eating Teo

Playground after lunch

gel veen aeriods

Percent Whites Percent Ptt3A0 Extent of White

in Setting in Setting Intergroup

Interaction'

Mean SD Mean SD Mean' Si)

Extent of Pli3A0

Intergroup

Interaction'

Mean' ik)

Mill 75,34 71.61 25.34 1.75 1,89 4,5 1.50 4,63 0,48 A.63 0.48

7,5 1.54 92.50 3.54 1.00 2.91 3.50 2.12 4,50 0,71 4.50 0.71

14,50 24.25 65.50 24,25 4.67 0.29 4.83 0.29 4.93 0.29 4.67 0.29

27,13 24,10 72,88 21.70 3.88 1.93 4.13 1,44 4.63 0.49 4.50 0.41

10.00 8.16 68,75 6.29 7,11 1.65 2.25 1.66 4.13 0.25

30.00 01 70,00 0,00 4.75 0.35 4.15 0.35 4.75 0.35

29.50 6.22 69.50 4.47 2.50 1.87 /.60 1.82 1.20 0.45

79,50 6.22 69.50 4.47 2.60 1.78 2.80 1.64 4,20 0.45

10,00 1.07 69,01 5.48 2,60 1,90 2,70 1.92 4,20 0.27

46,00 19.80 54,00 19,80 2,50 0,71 2.50 0,71 1,75 1,06

15,00 15,16 65.00 35.16 2.25 IA 2.25 1:06 3.50 0,71

67.50 38,09 17,50 38.89 . 3.75 1.77 3.75 1,77 4,0,) 1.41

Friendliness Influence of

of Interaction" Situation on

Sociul Interaction

Mean SD Mean" SO

3.50

4.50

3.50

1.50'

3,50

50,50 31.11 49.50 31,11 3,00 0,71 3.75 1.77. 3,75 1.77 1 0;35

17.50 0,0(1 87.50 0,00 1,50 2,12 1,75 0.15 3.15 1,06 1.25 0.35

2.25 0,35

2.75 1.06

3.50 .0.71

I .00

0 ir00-

0.71

0.71

0.71

"1" , none or almost nnne, "7".

" "I' "2"
distant/cool, ''1''

'" "1" greatly hinder, "2", softy/hal

83

, "3'1 : some, I" many,' and "5" : all or almost all

mixed, "II" = somewhat friendly/warm, and "S" very 166(31y/warm

hinder, "3" no influence, "4" somewhat encourage, "5" = greatly encourage
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TABLE III-19

Magnet Schools:

Observations of Social Interaction (Continued)

Percent Whites PercentP1-130 Extent of White

in Setting in Setting Intergroup

Grade Level Interp-tion

Setting Mean SD Mean SD Mean' SD

Extended Level (K12)

Extent of MIAID'

Intergroup

Interaction

Mean* SD

Friendliness

of Interaction

Mean" SD

Influence of

Situation on

'Vial Interaction

Meant" SD

Ikess/nutritial 14,00 16,55 68.50 ,11,87 1,61 1,11 2,65 0,96 4.25 0.23 4,13 0,95

Lunchlnaisid l eating area 14,00 16,55 67.25 06 2,11 0,85 1.61 0,75 ;00 0,41 3.25 0,96

Playground after lunch 12.75 15,06 67,25 15.06 2,11 0.85 1,75 0.65 4.25 0,29 3.11 0.18

iel,vnen periods 11,15 9,46 66,25 9,46 1,75 0,96 1,75 0,96 3,11 3,00 0:112

' "I" : none or almost none, "2" : few, "1" : some, "4" : many, and "5"': all or almost all

" 'I" , hostile, '2" = distanticool, 1". = mixed, "4" = somewhat frlendlylwarm, and '5" = very friendlylwarm'

'" "1" greatly hinder, "2" = somewhat hinder, "3" . no influence, "4" : somewhat encourage, "5" : greatly encourage



At the junior high level, situations observed also tended to be about 30%

White students and about 70% PHBAO students. Except for-the
lUnchroornicafeteria, fewer students tended to'be involved in intergroup

interactions; however, observers rated the interaction that did occur as warm

and friendly. It is interesting to note that the lunchroom/cafeteria, where

the greatest amount of interaction was observed at this level, was rated by

observers as more encouraging of interaction than the other situations

observed.
Observations at the senior high level yielded,similar results as the

junior high level; however, there was more variability across situations in

the percentages of White and PHBAO students. Moderate amounts of intergroup

int -action were observed which tended to be positive. It is noteworthy that

observers tended to view situations as hindering rather than encouraging

interaction on the average.n\
Observations in extended programs were similar to the junior high

programs observed. Situations tended to be composed of about 35% White

students and abo 65% PHBAO students. Les's than half of the White and PHBAO

students tended to be involved in intergroup interaction; however, the

integrated interactions that did occur were viewed as warm and friendly.

Situational features were viewed as positive contributors to social

interaction in extended programs.
Observations of social interaction conducted in 1981-82 were consistent

with thOse summarized in Table 111-19 for 1982-83. At the elementary level,

intergroup interaction was frequent and friendly. In junior high, senior

high, and extended programs, fewer students A,were engaged in' intergroup

interaction; however, when integrated interactions occurred they also tended

to be positive. The less extensive interaction among students of different

ethnic backgrounds in junior and senior high programs is at least partly a

function of.the opportunity available for intergroup interaction. Since most

cif these programs operate as centers on PHBAO -campuses, there is less

opportunity for integrated interactions.
The preceding chapter presented a summary of the results of the 1982-83

evaluation of Magnet programs, These findings were organized around the three

major sets of evaluation questions developed for the study concerning program

mechanisms, integration /desegregation, and program outcomes.
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Major Findings
The major findings of the two-yeOr study of Magnet programs can be ,

organized around fide areas: (I) mechanisms for obtaining student
participation; (2) they extent of desegregated enrollments in Magnet
programs; (3) policies, procedures, and services contributing to integrated
edUcational experiences for students; (4) fidelity Of specialized
educational offerings as implemented, to initial plans; and (5) progress
toward reducing the court-identified harms of racial isolation. The first
four areas relate to program processes or implementation while the latter
concerns outcomes of the program.

Program Mechanism. The first set of findings concern the mechanisms
used to solicit and maintain student participation in Magnet programs and
the extent to which these mechanisms yielded desegregated enrollments in
Magnet programs. Briefly, we found that:

e While the District disseminat s infopnation about the program using
a variety of media (.e.g., brochures, t 1-evision, posters), written materials
distributed at school for students to share with their parents were the
primary source of programmatic information for both students and parents.

During 1981 -82, separate brochures and applications were distributed
for the Magnet and Permits With Transportation (PWT) programs, the two
primary Voluntary Integration programs in the District. These materials,
available in both English and Spanish, were written at the 9th to 10th grade
reading level. During 1982-83, a combined brochure and application were
prepared,. with one page of the brochure devoted to the PWT program and
15 pRges to the Magnet, programs. These materials, again available in both

\English/and Spanish, were written at the Ilth to 12th grade reading level.
[District administrators felt that the combined format was confusing to
parents.

e During. 1982 -83, distribution of programmatic information was
targeted to all students in overcrowded schools. All other schools in the
District received 100 copies of the brochure in addition to a one page flyer
distributed to all students. This procedure was modified for 1982-83
recruitment so that all students in overcrowded and predominantly Hispanic,
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Klock, Asian, and Other non-Anglo (PHBAO) schools received The brochures.

All other schools received 200 copies of the brochure and flyers for all.

students.
(4 Efficient and timely processing of prbgram applications and parent

inquiries was hampered by cutbacks in District and region personnel assigned

to the Magner programs and the relatively short timeline for application

submission and prodessing.
Parents and students reported-choosing a Magnet program because of

their perceptions of the good educational quality of the program. Less than

half of the, parents interviewed were aware of other voluntary integration

options available to them inAthe District.
6 Parents and students appeored to be generally satisfied with the

program and the vast majority chose to re-enroll for the subsequent year.

Student Enrollment. In examining the racial/ethnic backgrounds of

students electing to participate in Magnet programs, we found that:

® The overall student enrollment_ and the number of participants fl-om

en0 racial/ethnic group has. increased over time.

Black students and White students represented about one-third each N

of the population of magnet students, while Hispanics students accounted for

about one-fifth of the enrollment. Given the representation of these groups

in the District-at-large, Black and White students are over-represented i

the program while Hispanics students are under-represented.

e When enrollments were examined program by program, slightly more

than half of-the elementary programs met the District-eStablished

desegregation criterion (40 - 60% PHBAO). About one-third of the junior

high, senior high, and extended grade programs met this criterion. The,,

majority of-the secondary magnets were centers located on PI--IBA0 campuses.

Policies, Practices, and Services Influencing integration. In examin-

ing actions taken in Magnet programs that entourage or inhibit integrated

interactions among students of-different ethnic backgrounds, we found that:

6- Administrators of elementary programs tended to report a strong
41

influence of school policies on interaction among students. Administrators

of secondary and extended programs saw student interaction as influenced to

a greater extent by school personnel and by the students themselves.
, .
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40 Active efforts were taken in Magnet programs to encourage
interaction among students of different racial/ethnic groups, through such
techniques as student assignment to games and activities, active recruitment
for organized activities,, and inservice training. These actions were
evident duri.ng both years, although the incidence of inservice training for
high school teachers was considerably lower during 1982-83 as compared to
the previous year.

Magnet programs provided a wide variety of programmatic services'
for students, staff, and parents. Most of these services were viewed as
moderate to very effective. However, teachers and administrators in
elementary and exterded programs consistently noted less success in
encouraging student participation in after-school activities in both years.
Additional transportation arrangements for after-school activities were less
frequent at these levels as compared to secondary programs. In contrast,
while securing parental participation was noted as a 'problem area in 1981-82
by teachers in junior high, senior high, and extended programs, they viewed
activities as much more successful in this regard in 1982-83.

A variety of college counseling services, such as individual
counseling, meetings on college requirements, and financial aid, was
provided for students requirements and financial aid. However, there was
considerable variability in'the number of students and parents participating
in these activities across programs.

The need for additional resources and equipment was frequently noted
by teachers and administrators.

e Teachers and administrators also noted the need to improve the
match, in some cases, between the interests of students and programmatic
offerings in the selection process.

Program Fidelity. A sub-study of new senior high Magnet programs
conducted during 1981-82 indicated that:

* The newly implemented senior high magnets showed a strong
correspondence between their programs as planned and as implemented. Most
deviations from plans occurred because resources were unavailable to support
specialized facilities or materials. Teachers and administrators were
generally enthusiaStic about these new programs.,,(Similar findings emerged
in a sub-study of the fidelity' of programs at other levels conducted the
previous year.)
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Program Outcomes. The Teom's examination of program outcomes cQ..ntered

around the progress made in reducing the four harms of racial isolation

identified in the Crawford decision: achievement, attitudes toward school,

post-secondary opportunities, and social interaction among students of

different ethnic backgrounds. We found that:

The average achievement of magnet students in grades 5, 6, and 8 in

sampled Magnet nrograms was consistently above that of students in the

District-at-large. Furthermore, when the aVerage performance of students in

different types of programs was examined, these averages surpassed the

District-established_ mastery criteria on the SES for all program types at

both grades 5 and 6. At grade 8, the average performance of students in

different types of programs exceeded District averages with two eeptions.

Thus, the consistently higher performance of students in Magnet programs is

not accounted for solely by students in highly gifted and gifted programs

but -an be 'seek in the other types of programs as well.

0 The attitudes of_students toward school in elementary, junior high,

and senior high Magnet programs were generally positive and stable over the

two-year period. Their performance was consistently above the 50th

percentile on published national norms during both years,. Students enrolled

in extended or alternative school programs tended to score consistently

below their counterparts in the same grade levels on all sub-scales of the

attitude measure. It is unclear whether the consistently lower attitudes

of students in alternative programs were a reaction to the program itself or

a function of the type of students who were drawn to this type-of_Magnet. _

program.
5 While limited information was available on post-secondary

opportunities due to the recent establishment of most senior high programs

and, the limited number of 12th grade students, the majority of seniors

sampled reported that they expected to receive a high school diploma.

Further, about 70% expected to pursue some type of post-secondary education.

However, due to missing data it was not possible to assess their preparation

or eligibility for these pursuits.
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Social interaction among students of various ethnic backgrounds was
frequent and friendly in elementary programs. In jJnior high, senior high,
and extended programs, intergroup interaction was somewhat less frequent;
however, it tended to be positive when it occurred. The less extensive
intergroup interaction in junior and senior high programs is due, at least
in part, to the reduced opportunities for such interactions. Many of

these programs operate as centers on PHBAC) campuses so that, to some extent,
opportunities for interaction are diminished.

Recommendations.

Based on the findings of the two-year study summarized above, the Team
formulated the following recommendations for the Magnet programs:

I` the prose in the "Choices" brochure to lower the
readability level to at least the 8th grade level.

2. Reformat the "Choices" brochure to more clearly distinguish
sections related to the PWT and Magnet programs.

3. Develop separate applications for the PWT and Magnet programs with
a simplified format.

14. Provide additional/personnel and/or pre--recorded informational tape
recordings to hafae---&dient questions and inquiries during the
application submission period.-.

5. Distribute the "Choices"\brochure to all students in the District.

6. Move up the time period for distribution of brochures and
submission of applications. Extend the amount of time for the
processing of applications.

7. Examine in greater depth barriers to participation of Hispanic
students in the Magnet programs and take actions to encourage their
participation.

8. Consider providind additional transportation to elementary and
extended magnets to encourage participation of students in after-

' school activities.

9. Provide inservice training for administrators, particularly at the
secondary school level, on policies and techniques for promoting
pasitiveintergraup,relations and fostering communication among
students of different rgcial/ethnic groups.
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.10. Develop and implement a plan for identifying, prioritizing, and
alleviating deficiencies in resources and equipment required to
support the specialized educational offerings of Magnet programs.

II. Investigate further the attitudes of students enrolled in
alternative programs and provide appropriate/interventions to
imprOve their attitudes.

12. Monitor the post-secondary preparation and eligibility of high
school Magnet students and take actions as appropriate.
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PROLOGUE t>

This report has been prepared as port of a two-year effort to evaluate
the Voluntary Integration and Year-Round Schools (YRS) programs for the
Los Angeles Unified School District (LAUSD). The report is intended to meet the
requirement imposed by the Court Order of September, 1981. Specifically, the
Superior Court ordered the Los Angeles Unified School District to provide by
July 15, 1983 "...a full report of the measures taken and achieved under its
voluntary integration plan." In response to this mandate, our studies have
'focused on both elements. With respect to "measures taken" we have considered
the implementation of programs as well as the actions taken by the LAUSD in
response to earlier findings of the Evaluation Planning Team (EPT). We base our

judgments on the "results achieved" on the District's progress in ameliorating
the harms of racial isolation as referenced in the original Crawford report.
Our judgments of the District's efforts on both implementing measures and
achieving results are based on multiple data sources. Quantitative and
in;`erpret.ve data from earlier reports and from the current year's studies are
of course, imp ,rtant inputs. In addition, these data are complemented by our
own interviews, discussions, and professional judgments based on three years of
examining the. Voluntary Integration and Year-Round Schools programs.

The Evaluation Planning Team members were originally invited to participate
in the LAUSD evaluation efforts under the mandatory desegregation plan. The
relationship of theTeam to the District has been complex. The identification
of issues has been shared.by the Team and LAUSD. The development and design o'
specific evaluation questions, methodology, and instruments have been
prerogatives of the Evaluation:Planning Team, in consultation with District
personnel. Data collection has been conducted using LAUSD personnel and
personnel of neighboring universities, as well as the Team members. The --
analyses, interpretations, and recommendations for this report as our earlier
reports, represent the work of the Team members. Throughout, we have worked
within the constraints of resources, time, personnel, and information bases.



Context
In our work, we have become especially aware of the importance of

context in the analysis and interpretation of findings, particularly so

because our process has extended over a number of years, and we have found

that assumptions, points-of-view, and facts change over time.
Let us consider the context in three parts: 1) -the nature of the greater

Los Angeles Area served by the LAUSD,S32) the changes in LAUSD, and 3) the effect

of State and Federal policy changes on the operations of LAUSD.

The Greater Los Angeles Area. The area serviced by LAUSD is a clear factor

in any District study. Its boundaries include 464 square miles, within which

could be placed the combined areas of all of Boston, Cleveland, Denver,

Manhattan, Milwaukee, Philadelphia, Providence, and Washington, D.C. The

District serves all of the city of Los Angeles, seven other incorporated cities,

and portions of 18 Other municipalities. The city of Los Angeles is more than

50 rniles across at its widest point, split by the Santa Monica Mountains. The

San Fernando Valley alone, with an area of 235 square miles and a population of

1.5 ;million, is second only in size to Los Angeles in California and seventh in

population in the country.
Demographically, the Los Angeles area is enormously diverse. Seventy

language groups (requiring bilingual attention) are represented in the District.

The majority of students in the District come from'Spanish speaking

environments, many from families of Mexican descent. There are, as well,

substantial numbers from other Latin American countries and-a small but growing

population from Asia. The demographic changes in the area have been dramatic in

the last decade and have strongly influenced the District's educational efforts.

The size of 'the Los Angeles region, in part, has created sets of intact

communities, many with the appearance of insularity. Rather than arzingl? city

with a ring,of suburban areas, Los Angeles is more like a confederation of

communities. Newer immigrants tend to settle in older parts of the city near

families of similar backgrounds, although the San Fernando Valley has

substantial new immigration as well. Residential housing patterns have

developed based on the initial location of immigrants and on the dominance of

Anglo population in the San Fernando Valley. Although one would expect

residential distinctions to reduce over time, the high property values in the



area with other factors have mitigated against substantial population shifts and
natural integration of racial and ethnic groups. These population patterns
result in school areas in some parts of the District that are overcrowded while
others are underpopulated.

Context of LAUSD. Because the scope of effort and public concern is
normally broad, we will consider only a few contextual factors (listed below)
which have impact on the processes of the Voluntary Integration and Year-Round
Schools programs and the District.

. The leadership in LAUSD has changed during this period, permitting the
new Superintendent to define his own program goals, activities, and
relationShips with the LAUSD Board of Education, staff, and with other
constituencies.

The schools have experienced some of the same financial
constraints felt by other public sectors since the tax
reform efforts, culminating with Proposition 13. Thus,
the District has been required to notify substantial
numbers of teachers that they might not he rehired because
of fiscal limitations.

. Paradoxically, almost throughout, a teacher shortage has
existed in mathematics and science.

The racial distribution cof the District in 1982-83
included about equal proportions of Black and Anglo
students (22% cach), about 8% Asian, and approximaely
49% Hispanic students. More than 544,000 students (1982-83
figures) are taught by teachers in 826' schools.

State and Federal Context. Education has been topical throughout the last
few years with attention given to funding bases, student academic performance,
educational ,equity and educational quality as central issues. Policy changes in
ava;lable funds for categorical programs reduced the amount of federal support
to LAUSD in 1982-83. The Serrano suit deliberations have resulted in the use of
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"per pupil costs" as a proxy measure of educational quality. The decision has

also increased the State's interests in influencing local school districts.
California's 1982 election sharpened the issues related to the role-of State
leadership in education, and focused attention on performance and academic

preparation.
Nationally, the question of educational quality has also been raised by the

Federal Commission on Educational Excellence and by other national reports

assessing the quality of schooling. The concern for educational quarty has

been directed mainly at student performance shown, for instance, by tightening

requirements for admission to California universities and by systems of

statewide assessment and proficiency testing. In California, as in some other

states, the educational quality issue has been extended to teachers`through the

administration of skill tests for teachers in areas termed "basic" literacy.

Further reports in national media have raised questions about the quality of

people entering the teaching profession. There has been less rhetoric and

attention, both state-wide and nationally to the issue of educational equity or

the specific concern about the education of minority °students. The joint

concerns of student and teacher performance have led to some positive movement

in increasing: I) the expectations for students, 2) the meaning of grades, and

3) the basic skill requirements at the local level. It is against the general

context of these social facts and orientations that this report is presented.



Chapter I
Introduction

The Voluntary Integration Planning Team in collaboration with the
Research and Evaluation Branch of the Los Angeles Unified School District has

been conducting an ongoing evaluation of Voluntary Integration programs in the
District since the 1980-81 school year. This document presents the 1982-83
results of the investigation for the Permits With Transportation (PWT) and
Continued Voluntary Permits (CVP) programs. Separate reports were prepared
covering the Magnet and Year-Round Schools prOgrams operating in th&District
during 1982-83. The primary purpose of this report is to,provide information
to the District. on the methods used in implementing the PWT and CVP programs
as well as the progress achieved in reducing the harms of racial isolation as
specified in the Crawford case.'

Organization of the Report
The Prologue preceding thi section provides a general discussion of the

context in which h the evaluati was conducted. An Evaluation Summary of this
report is presented in the Los Angeles Unified School District Research and
Evaluation Publication 1136. The reader is encouraged to review the Prologue
and the Evaluation Summary prior to reading this report. The report is
organized into three chapters: Chapter I provides a general introduction and
a. brief history of The PWT and CVP programs; Chapter II describes the
methodology used in conducting the study. A review of the purposes, and issues
which provided the focus for the investigation is followed by a description of
the sampling, instrumentation, and data collection strategies. . Chapter III
contains the. findings of the study. The results are organized and presented
in accordance with,the.evaluation issues outline contained in Chapter II. The

study design plan, supplemental-tables, and data collection instruments are
_

contained in the Appendix to this report.

The PWT Program

The Permits With Transportation program, commonly.referred to as PWT, can
be traced back to 1968 when the District first provided transportation to
achieve voluntary integration. This first effort, then called the Voluntary
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Transportation program, 'began with 550 students. 'In 1972 The Permits,,With
Transportation program was created through the merger of the Voluntary
Transportation program and a program developed to provide transportation for
students displaced from schools not considered earthquake-safe..

AccOrding to published infori-natioii on the program, the ptirpose of PWT is
to provide opportunities for students to share multicultural and educational
experiences in an integrated setting. While there are no special requirements
for acceptance into PWT, students must reside in the Los Angeles Unified
School District, be in grades 1-12, and complete an application, during
the spring preceding the school year. Continuing students do not have Ito
reapply. Students are assigned to designated receiving schools according to
Court directivs and District guidelines; and school selections are detern-iined
by the PWT program.

Since the PWT program does not offer a specialized course of stAy, all
PWT students are enrolled in the regular school program and may participate in
any special programs (academic or extracurricular) offered at the receiving
school, including athletics, band, drill team,,drama, clubs, honors courses,
student government, etc. 'There are no program or transportation costs for PWT,
students or their parents to participate in school/community 'activities. In

just a decade, the PWT program has grown from 3000 students in 1972-73 to
approximately 21,000 students in 1982-83 who "attend 137 designated receiving
schools.

Table 1-1 shows the PWT enrollment in receiving schools during the
1982-83 school year, by grade level and ethnicity.. Overall, about ninety-nine
percent of program participants are Hispanic, Black, Asian or Other non-Anglo.
Nearly two-thirds of all students participating in the program are F3lack,
while Hispanic students make up one-fourth of the program enrollment. The
pattern varies considerably by grade level. For example, Black students
comprise nearly seventy-five percent of the high school population and less
than fifty percent of the elementary school enrollment. By contrast, Hispanic
students represent forty-five percent .of the elementary schOol enrollment and
only sixteen percent at the high. school level. Approximately four-fifths of
the PWT students are enrolled in secondary schools (grades 7-12), while the
remaining one-fifth are enrolled in the elementary grades (K-6) .
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Table 1-1

NIT Enroihnent I1 NT Receiving Schools: 1962-83

No. of kerican
Grade Level Schools Indian hien Black Hispanic White Total

Elementary

Junior High

4 Senior High,

Total

1=T
88 1.3% 5.2% 46.2%

(59) (241) (2123)

29 .5 10.4 64.6

,(44) (909) (5646)

20 .4 8.4 74,3

(33) (619) (5460)

137 (7% 8.6% 64.0%

(136) (1769), ...(13229)

44.9% 2.3%

(2064) (106) (4593)

23.5 . 1.0

(2056) (88) (8743)

16.2 .7

(1189) (4.9) (7350)

25.7% 1.2%

(5309) (243) (20680'
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Continued Integration Programs
Continued Integration 'programs (CIP) were among the voluntary integration

efforts the District included in its plan for desegregation submitted to the
Court in June, 1981, following the conclusion of the mandatory'desegregation
program. Under the mandatory plan some schools were joined in pairs.and
clusters to achieve desegregation. The C'IP provided opportuniMes for
students who attended a paired or clustered school in 1280=81 under the
mandatory plan to continue to participate in an integrated experience on a

. voluntary basis by: I) continuing to attend a. school with which their
resident school was paired or clustered (Continued Voluntary Permits or CVP);
2) 'participating in inter-school projects with pupils from formerly paired or
clustered schools (inter-school learning activities or 1SLA);and 3)
participating in plannAd inter-schoal- activities focusing on enhancing

. leadership skills (Student Leadership Exchange or SLE).
In .1982 -83 Continued Voluntary Permits (CVP) was the only segment of the

Continued Integration programs (CIP) available to students. The CVP differs
from (?WT in that participating students attend receiving schools which were
previously paired or clustered with their resident schools. During the
1982-83 school year, over 2,800 students were attending 75 'schools under the
CVPprowarri). Table 172 summarizes the enrollment in CVP by grade level and
racial/ethnic background of students. As in the PWT program, nearly. all
(ninety-',.;e percent). CVP students are predominantly Hispanic, Black, Asian or
Other non-Anglo (PHBAO). Hispanic (45%) and Black students (41%) are about
evenly rep-resented overall -, however, their ?epresentation varies greatly bylementary
school enrollment and only one - quartet at the junior high level, By contrast,
sixty percent of the junior high school enrollment is Black ac s compared to
only thirty-nine percent at the elementary school level. Nearly ninety
percent of the CVP enrollment is in grades K-6 since most pairs and clusters
in the mandatory plan were elementary schools; and no high schools were
included in this aspect of the program.

Chapter H describes the methodology employed in collecting, analyzing
and reporting the data used in thiS study, while Chapter III is devoted to a
presentation of the findings.

1
-8-

5

6



Grade Level

Elementiry

Junior High

.
Senior High .

Total

Table 1-2

CVP Student Enrollment: 1982-83

fy

N. of American
Schools Indian . %Asian Bieck Hispanic White Total

70 1.2%

(30)

7.1%

(179)

38.6%

(976)

47,5%

(120.1) .

5.7%

(143) (2529)

.6 11.5 - 61.7 25.9 .3
(2) (36) (193) (81) (1) (313)..

0
0 0 0

75 1,1% 7.6% 41.1% 45.1% 5.1%
(32) (215) (1169) (1282) (144) (2842)

A
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Chapter II
Methodology

This chapter describes the methodology used in conducting the evaluation
of the.Permits With Transportation (PWT) and Continued Voluntary Permits (CVP)
programs. Included are a review of the purposes and issues which provided the
focus for this inquiry and a description of the sampling, instrumentation.,
data collection, and anolysis strategies.

Purposes orad'Issues
e--," A brief history of the PWT and CVP programs was presented in ..Chapter I

of'this report. While thesecprograms are technically separate 'enterprises
under the District's voluntary integration effort due to their historical
evolutions, they are virtually identical in program purpose and implemntation
mechanism. The primary purpose of each is to provide a mechanism for students
to share multicultural and educationa! experiences in an integrated setting.
The principal mechanism for achieving this purpose is io provide free bus
transportatiOn far students to attend selected integrated receiving Schools.
The principal difference between PWT and CVP is the method for determining the
receiving sChobl,o studentmay attend -- CVP determined by a prior pair or
cluSter and PWT determined by the PWT staff.

Based on gimlIarities-between the two programs, the Evaluotion Planning
Team in' conjunction with District .staff decided. to review these two programs
together. The prirnarr.pUrpose4,of4 this review is to' provide information to th'e

,

District on the me.tF.iddSAised'in knplernenting the programs as vrell as
information on the; progress achieved In reducing the harms of racial
isolation.

Table II-I pi-,esentli,thcritical evaluation issues, addressed in, this
.. ,z,,,.,

....t. ,i, k oreport o o TheseiSsi,es were deriNied from discussions with District personnel, a
review of preliminary findings contained in previOus evaluation reports and_

e '
studies of'PWT and CVP, an examination of published program , literal-tine, and

c..

direction from the Court. Since the. District, in general, and these prograrrg
in particular, had undergone many changes over the past several years, the

I, 1

District was especially interested in inforthation whiCh would help them.
improve the programs. Thus, "process" inforrnaTion received primary attention
in the evaluation.

-10- c
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r)reliminnry findings contained in the 1980-81 and,I981-82 reports

provided the framework for focusing the study on critical areas of

interest, such as: mechanisms for explaining Program ootions to students

and parents, post-secondary plans and ooportunities PVT students, and

counseling and advising of PWT students.
A review of program literature and discussions with program

administrators were particularly helpful in clarifying the principal program

purposes and mechanisms. Finally, the Court provided direction in identifying

the harms of racial isolation to he used as a framework for measuring

)istrict progress. The foot- deas examined were academic achievement;

attitudes of students and school personnel; poSt-secondary opportunities for

students; and social interactions among students from different racial/ethnic

backgrounds.
rhe process evaluation focused on three major categories: I) program

mechanisms; 2) desegregation/integration policies and practices; and 3) school

Practices. In the first category, we examined changes in District policies

and procedures for presenting programmatic offerings to parents and students,

and the effects of these procedures as reflected in the characteristics of

participnting -students and schools. Under. the desegregation /integration,

category, we were concerned-With District and school Policies or procedur -es

which contribute to or inhibit meaningful interracial interactions both inside

find outside the classroom setting. The importance of staff perceptions,

nttitudes and actions taken to address ongoing concerns were especially

targeted for further inquiry. Finally, in category three, we were concerned

r.yith the context within which the programs operate. Regular school practices

referred to efforts taken to incorporate students into the regular-'school

Program ohd to accommodate the special needs of program participants. -

The outcome issues correspond to the four harms identified iri-The

Crawford case. '"fie examined the degree of 'progress made in reducing each of

these harms for participating students. Post-secondary pldns and

ooportunities.were given special attention during this investigation.

the evaluation issues provided the conceptual framework for the design

of the. evaluation inethodology. Preliminary plans for sampling,

instrumentation, data collection, and data anolvsis methods and procedures

were guided by these issues as were the refinements and final adopted

strategies.

1 0 9



Table 11-1
1982-83 Evaluation Issues: PWT and CVP Programs

Evaluation Issues

A. Process Evaluation 3

Program
PWT CVP

I. Mechanisms
a. What changes have been made in

mechanisms for explaining prooram
options to parents and students
during 1982-83? X X

b. What are the characteristics of
students chosen to participate? X X

c. Do program mechanism.; result in
students being enrolled in
desegregated schools? X X

2. Integration/Desegregation
a. How do policies and procedures inhibit

or contribute to integration?
administration

2. classroom '

3. extracurricular
b. What types of services are delivered

as part of ihe program?
c. What are the perceptions and attitudes

of school personnel toward the program?
d. What additional arrapgements have been

undertaken during 1982-83 to address
particular areas of concern?

3.- School Program
a. Wha't efforts are made to encourage the

incorporation of transfer students into
the regular school program?

b. What actions are taken to accommodate
the needs of program participants?

B. Outcome Evaluation

r. What progress appears to have been made in
reducing the harms set forth by the Court in
the Crawford decision?
a. Achievement X
b. Attitudes X
c. Post-secondary opportunities X
d. Social interaction X

X

X

X

X

X



Sampling
PWT program. The evaluation of the PWT program focused on "receiving

schobls" that is, schools to which PWT students were bussed. In 1982-83 over

twenty thousand PWT students were attending 137 different PWT receiving

schools, 20 senior high schools, 29 junior high schools, and 88 elementary

schools. Because feeder patterns between schools of various grade levels were

of major interest in the study, a sampling approach was adopted which allowed

the Team to study the transition of PWT and non-PWT students as they

progressed through the normal receiving school feeder patterns.

Implementation of this linked sampling strategy began with a stratified

random sampling of senior high schools. In order to insure variation,in the

proportion of receiving schools that were PINT and the rack') composition of

PWT students, the percentage of students in the school that were PWT and the

percentage of PWT students who were Black were used as stratification

,dimensions. Eleven senior high schools were selected into the sample using

this approach.
Then, for those senior high schools selected into the sample, a sample of

their feeder junior high schools was drawh. Finally, for those junior high

schools selected, a sample of their feeder elementary schools was chosen.

Feeder junior high and elementary schools were required to be PWT receiving

schools to he included in the sample. The probability of a feeder school

being selected was proportional to the percentage of its students being sent

on to a sampled school at the next grade level. For example, an elementary

school's probability of being selected was based on the percentage of its

students which would he sent on to junior high schools selected into the PWT

sou-pie. This approach insured that the sampled schools had sizeable numbers

of studenti from their feeder-schools sampled at the lower grade levels. It

also provided considerable variations along the stratification dimensions used

for the senior high school sample within the sampled junior high and

elementary schools. Eleven senior high, 15 junior high, and 18 elementary

schools, were included in the sample for the 1981-82 study. Prior to the

start of the 1982-83 study, three of the selected elementary schools were

closed by the District due to underenrollment. This decreased, the 1982-83

elementary school sarmle to 15 and the total sample to 41 schools. Table 11-2

presents the senior high school PINT sampling matrix. Junior high and

elementary schools were selected along the some dimensions.

1.11
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Table II-2
Sampling Matrix for PWT Receiving Senior High Schools

PWT Ethnic Enrollment

t of Receiving Percent of PWTEnrollment
Enrollment that Percent of PWT Enrollment 20% or more Hispanic and

10% or more Black leas than 70% BlaCk

Percent of PWT Enrollment
20% or more Asian and
less than 70% Black

t No. Schools No. Schools
No. Schools
in Simple No. Schools

No. Schools
in Semple No. Schools

No. Schools
in Semple

4 2

11 9 2. 2 2

4 2 2 1 1 1 1

20 16 7 3 3 1

112 113



Teachers and school staffs within selected PWT .receiving schools were
drawn using a stratified random sampling approach. The stratification
dimensions for teachers were grade level and academic subject matter. Because
of the interest in all levels of the educational process, pivotal grades
(5,6,8, and 12) were selected to represent the entire spectrum. Employing
the same sampling strategy as in 1981-82, Englisn teachers and physical
education or other non-academic subject teachers comprised the teacher sample
at the secondary level.

CVP Program. The treatment of the schools involved in the formerly
designated Continued Integration programs (CIP) largely paralleled that
employed for the other Voluntary Integration programs. A sample of 23 schools
was selected for participation in the 1981-82 survey study and a sample of six
schools, for participation in the observational study. Selection of these
schools was performed through stratified random sampling using three
stratifi-:ation dimensions: grade levels (elementary\and junior high schools),
participation In the PWT program, and fl measure of program intensity. The
latter factor was reanrded as particularly important, since serviCes;
especially those low in intensity, would be difficult to accurately gauge and
investigate. In order to '!se the available resources to the best advantage,
the Team decided to restrict the observational sample to "high" intensity
schools. Measurement of intensity level was based on f\he number of student
participants, with "high" intensity programs having at least fifty
participants in the CVP programs, "medium" intensity having 30 to 149
participants, and "low" intensity having less than thirty participants. All
elementary schools that participated in both PWT and CVP were excluded from
this sample so that potential confounding of the two programswould be
eliminated. A random sample of six elementary schools from each intensity
category (see Table 11-3) was selected for study. All five participating
junior high schools were included in the 1981-82 study. Three Of the selected
junior -high schools and three elementary schools were dropped from the 1982 -83
study due to low CVP student enrollment, resulting in a sample of 17 schools.
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Table 11-3

CVP Elementary School Sample

IMM

Combined PWT and CVP Schools

Number of CVP Participants CVP Schools CVP Schools in Sample (Excluded from Sample)*

Less than 30
11

30-49
11.

n Greater than 50

3

6

6

30

. 5



Instrumentation
Table 11-4 presentt the instrumentation specifications for the PWT and CVP

programs. These specifications reflect the modifications in evaluation issues
previously discussed in this chapter.

The ins:truments used for data collection in 198-83 were modified to
_satisfy the specifications shown in Table 11-4. These instruments include:

Abstracts:
Application Data

- Enrollment Data
Site Administrator Questionnaire
Teacher Questionnaire
College Advisor Questionnaire
Student Post-Secondary Expectations Questionnaire
Student Interaction Observation Form
Published measures for students:

- Comprehensive Tests of Basic Skills (CTBS)
- Survey of Essential Skills (SES)
- District Competency Tests
- School Attitude Measure (SAM)

The abstracts provided information on the profiles of students
participating In PWT or CVP as. well as the racial/ethnic composition of PWT or
CVP receiving schools. Administrator, teacher, and college advisor
questionnaires yielded information on policieS and procedures related to
school integration/desegregation, program services, perceptions and attitudes
of school personnel toword the programs, and actions undertaken during the
year to address particular areas of concern or to accommodate the special needs
of program participants.

The Student Post-Secondary Expectations Questionnaire was used to assess
students' post-secondary plans and opportunities. The Stu t Interaction
Observation Form measured the quantity and quality of students' egratectl"

interactions outside the classroom setting. The District administered tests
(Comprehensive Tests of Basic Skills, Survey of Essential Skills, and District
competency tests) were used to measure student academic achievement and the
School Attitude Measure (SAM) was used to assess students' attitudes toward
school.



Table II-4*
Instrumentation Specifications: PWT Program

aim issues Addressed Variables Measunis Data Source'

.ocess Evaluation

Mechanisms

a. What changes have been made
in mechanisms for explaining
program options to parents
and students during 1982-83?

b. What are the characteristics
of students chosen to
participate?

c. Do program mechanisms
result in students being
enrolled in desegregated
schools?

Integration/Desegregation

a. How do policies and
procedures inhibit or
contribute to integration?

b. What types of services are
delivered as part of the
program?

c. What are the perceptions
and attitudes of school
personnel toward the
program?

Content and media
of program infor-
mation dissemination

Race/ethnicity
Sex

Grade level

Race/ethnicity
Sex

Grade level

Administrative
policies/procedures

Classroom practices
Extra-classroom
practices

Nature of services
Intensity
Duration

Attitudes toward
program

District Documents District andN
Questionnaire school admin>N

istrators

Abstract District
documents

Abstract District'
documents

Questionnaire

Questionnaire.

Questionnaire

Site administra-
tors

Teachers

Site administra-
tors

Teachers.

Site adrninistra,-
tors

Teachers.

118 119



Evaluation htues Addressed

Table 11.4 (Coniinuid)

Instrumentation Specifications

Variables

12U

What additional arrangements

have been undertaken during

1982-83 to' address particular

areas of concern?

3. School Program

a. What efforts are made to

encourage incorporation of

transfer students into the

regular school program.

What actions are taken to

accommodate the needs of

program participants?

Cutoff* Evaluation

1, What progress appears to have

been made in reducing the, harms

set forth in the Crawford
decision?

a. Achievement

Attitudes

c. Post-secondary'

opportunities

d. Social behavior of

students toward other

ethnic . *ups

Areas of concern

Action undertaken

*allures

Questionnaire

Administrative Questionnaire

policies/procedures

Classroom practices

Administrative

policies/procedures

Classroom practices

Basic skills

(reading and math)

Student attitudes

Academic preparation

Post-secondary

eligibility
Post-secondary

expectation.

Student inter-group

relations

Questionnaire

CTBS

SAM

Data Source

Site administra-

tors

Teachers

Site administra-

tors

Teachers.

Site administra-

tors

Teachers

Students

Students

Competency tests Students

Questionnaire Students

. Questionnaire Students

Observation form. Schools
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Data Collection
.Data collection was managed by the LAUSD Reseach and Evaluation Branch

staff. These activities were conducted from December through June, as
summarized by the schedule presented in, Table 11-5. Briefly, these 'tasks
included:
a

. completion of abstract forms;

. start-up tasks involving notiOcation of the sample and
preparation for data collection;

distribution, collection, and quality control of site
Administrator, Teacher, and College Advisor questionnaires;

. completion of observations at each sub-sample school for each,
/specified setting on two separate days;

. distribution, training, collection, and qualify control of.
School Attitude Measure testing, and Student Post-Secondary
Expectation questionnaire;

. collection of school-level (by grade) summaries of CTBS.and SES
scores and competency test results.

Analysis
The nature of the analyses was largely descriptive with a heavy reliance

on frequencies, cross - tabulations, and measures of central tendency and
dispersion. Measures of association such aSsorrelation were used to help
identify, factors related to program success. Where appropriate, comparisons
employing techniques such as t-tests or analysis of variance were used.

In the reporting cr, the results, every effort was made to provide Concise
and readily understandable statements of the findings. Charts, graphs, and
other figures needed to convey the analytic results, were used as appropriate.

-20-
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Table 11-5
1982-83 Data Collection Schedule for

PWT Programs

Timeline

Task Dec. Jan. Feb. March April- Male' June.

Complete abstracts of
archival data

Prepare ,introductory
letters to region
superintendents

Dec.- Jan. May - June

.Feb.

Order SAM materials Dec.

Prepare mailing labels
and other ancillary data
collection materials

Schedule sites for
observation

Dec.- Jan.

Jan.- Feb.

Train observers.' Feb.

Send introductory letters
to region superintendents
and principals of
sampled schools

Distribute and collect Site
Administrator, Teacher
and College Advisor
Questionnaires

Conduct observations

AdMinister SAM Post-
Second° r_y_Expec_t a t ion
Questionnaire

Maintain quality control
of the administration of the
questionaires and SAM and
prepare the materials for
keypunching.

Collect District
summaries of
achievement data

Feb.

Mid-Feb. - April

March May

Apri I

April ' May

May - June



Chapter III
Findings

Chapter III contains the findings and recommendations resulting from our
review of the PWT and CVP programs. The information in this chapter is
presented in four sections which correspond to the evaluation issue-;

summarized in Chapter II, Table 11-1. Section one considers the questions
related to changes and effects of program mechanisms. Section two reports the
effects of school policies and practices on student interactions as well as
efforts to incorporate participants into the regular school program. Section
three reviews the progress made in reduci-ng the harms of racial isolation. As

a result of the changes occurring throughout the District during the past
three years, the major focus of our analysis was on program mechanigms and the
effects of changes over time. Section four presents a summary discussion of
the findings and recommendations.

Mechanisms

What changes- have been made in mechanisms. for explaining program options
to parents and students during 1982-83?

Opportunities to apply' for PWT and other Voluntary Integration programs
are provided during the spring preceding the school term. The 1981-82 interim
jam- evaluation report indicated that' the primary vehicle for informing parents
and students 'about' the PWT program was the application brochure. Additional
information was provided through parent meetings hosted by sending schools,
although a very small percentage of parents (5%) and students (4%) reported
actually attending these information sessions. It was also-reported that-very
few PWT parents and students were aware of other options available to them'
under the VolunAry'Integration prdgrams.

ln 1982-83 the District developed a one page flyer and an information
brochure called "Choices", which contained a description PWT and Magnet
programs, including. the names, addresses and phone numbers of all continuing
magnet schdols and centers, application procedures and deadlines, and a single
1983 -84 application form for the PINT or the Magnet programs. (See the
Appendix.)
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The one page flyer, in English and Spanish, was given to every student in

the District. Overcrowded and predominantly Hispanic, Black, Asian and Other

non-Anglo (PHBAO) schools received a "Choices" brochure for each studenr

enrolled. All other schools received a basic allotment of 200 brochures in

English and the requested number in Spanish, to be given to students and

parents only upon request. (This procedure was later revised so that a

"Choices" brochure. was made available to every student.) Information meetings

for parents were not held in Spring, 1983.
The "Choices" brochure contained 18 pages, including the application and

instructions: One page was devoted to rquestions and answers about PWT" while

IS pages were used to describe the various options. available under the Magnet

School programs. District personnel stated that not much additional

information could have been added about PWT. They also felt the brochure

produced many additional applications for the Magnet* programs. District -

personnel also reported that some parents had difficulty understanding the

single PWT/Magnet application, and4consideration was being given to returning

to a separate application for 1984-85.

While some difficulty was noted with the single "Choices" brochure and

application, the advantage for parents and students of having available

information about all student integration options was viewed as desirable as

an aid to parents and students. The following suggestions are offered as an

alternative to abandoning the single brochure and for improving the existing

mechanism. These recommendations encompass the introduction, overall
readability level, attention devoted to the Magnet programs vs. PINT;' and the

complexity of the application.,
The question and answer format was a useful vehicle for presenting basic

information about the PWT program. Perhaps an introductory section setting a

context for the-programs and explaining the brochure's contents would enhance

parents' understanding of how best to utilize the information. The section

might begin with a brief overview of the District's philosophy with respect to

student integration options, a summary description of student integration

options, and include a "How to Use this Booklet" section.



In order to determine the reading level of "Choices" a readability
analysis of the English version was conducted. Using the Da le-Chall and the
Flesch readability formula. .I The analysis focused on pages 2-4 in the
section titled "QuestioThs and Answers about PWT and Magnets". These pages
contained basic information about the programs. The analysis of the PINT
portion of the brochure revealed that this section was written at about the
eleventh to twelfth grade reading level. This may have contributed to the
difficulty parents had in understanding the brochure. It is recommended that
the District field test future versions of the brochure using a sample of
parents to determine presentation clarity and the readability level of the
muter ials :

The relatively small amount of space devoted to PWT in the brochure has
already been noted. Similarly, the t...ingle page flyer was all about magnet
school choices so one is hardpressed to determine where PWT fits in. An
unintended outcome may he that parents could interpret this as the District
favoring magnet schools over PWT schools as an integration option.. Infor-
motion about the chara,:ter of PWT receiving school environments and
educational program offerings could be provided. These issues could be
pursued during the development and field testing phase of- the next brochure.

In addition to the readability level, consideration should be paid to the
complexity of the single application. The multicolor approach was helpful in
distinguishing the PWT program from the Magnet program. However, parents

I 'hOuld he queried regarding the clarity of the questions and the accompanying-
nstructions as well as the format. With respect to question 12 on the
,pplication for PWT, only, (see the Appendix) what does a parent do if more
than\ one child in the family is attending PWT receiving school(s)?

7
at are the characterisirics of students chosen to participate?

Table 111-1 presents the rxnposition of the PWT program by racial/ethnic
groups\. Of primary interest are the changes in enrollment over time. Thus,
T ble 111-I includes enrollment data for the three-year period 1980-83, as

II as\changes in enrollment by year.) The following changes are noteworthy.

\ \

I

Uni1
(Wewould like to thank Dr. Alan Crawford' of the California State

versity at Los Angeles for conducting, this analysis.
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Over the three year period, the program increased in total enrollment
by nearly 50%, from 13,812 in 1980-81 to 20,686 in 1982-83. The enrollment

increases varied considerably from year to year. Nearly three-quarters of the
increase occurred between the first and the second year, when the
enrollment grew to 18,876, as compared to less' than_ 10% growth,between the
second and third year.

8 While each ethnic group's enrollment increased during 1980-82, there

was significant variation among the gro4s. The largest increases were

registered by Hispanic (169%) and American Indian (127%) students,
respecrively, followed by Asian (86%), White (43%), and Black (24%) students.

e Black students had the largest enrollment (13,229) although their
pefcentage of total enrollment actually declined from 77% to 64%, with

virtuallycno increase in enrollment from 1981-82 to 1982-83.
o The proportion, of Hispanic students nearly doubled from only 14% in.

.19.50-81 to 26% in 1982-83. White most of this increase occurred in the first
year (IO2%)-there was also a 33% increase between the second and third year,,
representing nearly three-quqrKers. of thetotal second year increase in the

program.,
The increase in Asian student enrollment was relatively even over the

period covered, slightly more than 400 in each year, representing a relative

increase of 44% and 29%, respectively. Together, Hispanics (72%), and Asian

(22%) students accounted for nearly alt of the increase in the 1982-83 program

enrollment.
o The total increase in American Indian students occurred in 1981-82,

whereas most of the increase (86%) in White students occurred in 1982-83.

Each of, these groups represents approximately one percent of the total

program.
o Table 111-2 and 111-3 show where enrollment changes occurred in the

program.Thedata-are-presented-by-racitiliethnic group and by grade level.

These tables show enrollments at the elementary, junior high, and senior high

levels for 1981-82 and 1982-83, respectively. Enrollment data were not

available by level for 1980-81. The tables also give the enrollment at each

level as a percentage of the total enrollment.



Table 111-I
Composition of PWT Program

By Racial/Ethnic Group: 1980-83

Indian Asian Bloc:- Hispanic White Total

1950-81 60 950 10,660 1,972 170 13,812
0.00 0.07 0.77 0.14 0.01 1.00

I981-82 136. 1,370 13,192 3,991 187 18,876
0.01 0.07 0.70 0.21 0.01 1.00

1982-83 '136 1,769 13,229 5,309 243 . 20,686
0.01 0.09 0.64 0.26 0.01 .1.00

81-82 Increase as
% of 80-81 Enroll. 126.67 44.21 23.75 107.38 10.00 36.66

82-83 Increase as
% of 80-81 Enroll. 126.67 86.21 24.10 169.22 42.94 49.77

82 -83 Increase as
% of 81-82 Enroll. 0.00 29.12 0.28 33.02 29.95 9.59

81-82 Increase as
% of 1 Yr. Increase 1.50 8.29 50.00 39.87 0.34 100.00

82-83 Increase as
% of Yr. Increase 0.00 22.04 2.04 72.82 3,09 100.00
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n Comparing overall figures, it is interesting to note that program,
enrollment increased at the elementary and junior high school levels and

decreased at the senior high school level. Whereas 40% of the program

enrollment was at the senior high school level in 1981-82, only 35% of the PWT

students were in senior high school in 1982-83. On the other hand, the

percentage of elementary students increased from 18% to 22% and junior high

school students increased from slightly less than 42% to slightly more than

42%, although the absolute number of junior high students rose by only 700.

e As was noted in last year's report, ethnic enrollment varies
considerably by school level. Over 86% of the Asian enrollment was in

'secondary schools and "over 51% was at the junior high school level.

Similarly, nearly 82% of the Black students were enrolled in secondary

schools. However, they are evenly divided between the junior high and the

senior high school levels. By contrast, American Indian (43%), White (44%),

and Hispanic (39%) groups have a much larger proportion of students enrolled

at the elementary level, although in all cases it is still less than half.

rt These enrollment trends would suggest that as overall enrollment

continues to increase at the elementary and junior high.,school levels and

decreases at the senior high school level, Hispanic and Asian students will

represent a larger proportion of the total program enrollment. Conversely,

this trend will reduce the percentage of Black students.

Do program mechanism result in students being enrolled in desegregated
schools?

Table III-4 contains the racial/ethnic composition of sampled. PWT

receiving schools and PWT students by school level. This table shows the mean

percent and-standard deviation for the enrollment of American Indian,
Asian/Pacific Islander, Black, Hispanic, and White students in the PWT

receiving schools and in the PWT population within the schools. At each

level, the mean percentage, of White students,and the combined percentage of

PHliA0 students fell within the 60-40% range, established by the District as a

desegregated environment. Thus, it can be concluded from this table that, on

the average, PWT program mechanisms result in students being enrolled in

desegregated schools. This finding is consistent with that contained in the

interim report on the PWT program.
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Table 111 -2
Composition of PWT/Programs 1981-82

By Racial/Ethnic Group and Level

Indian Asian Black Hispanic White Total

Elementary 27 180 1,933 1,260 57 3,517
0.01 0.05 0.55 0.36 0.02 1.00

Junior ligh 59 615 5,673 1,588 1.08 8,043-0.01 0.08 0.71 0.20 0.01. 1.00

senior High 50 575 5,923 1,118 55 7,721
0.01 0.07 0.77 0.14 0.01 1.00

total 136 1,370 13,529 3,966 220 19,281
0.01 0.07 0.70 0.21 0.01 1.00

Elementary/Total 19.85 13.14 14.29 31.77 25.91 18.24

Junior Fligh/Totel 43.38 44.89 41.93 40.04 49.09 41.71

Senior High/Total 36.76 41.97 43.78 28.19 25.00 40.04
I

Secondary/Total 80.15 86.86 85.71 68.23 74.09 81.76
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Table III-3
Composition of PWT Programs I982 =83

By Racial/Ethnic Group and Level

Indian Asian Black Hispanic White Total

EAementary 59 241 2,123 2,064 106 4,593

0.01 0.05 0.46 0:45 0.02 1.00

Junior High 44 909 5,646 2,056 88 8,743

0.01 0.10 0.65 0.24 0.01 1.00

Senior High 33 619 5,460 ' 1,189 49 7,350

0_00 0.08 0.74 0.16 0.01 1.00

Total 136 1,769 13,229 5,309 243 20,686

0.01 0.09 0.64 0.26 0.01 1.00

Elementary/Total 43.38 13.62 16.05 38.88 43.62 22.20

Junior High/Total 32.35 51.38 42.68 38.73 36.21 42.27

Senior High/Total 24.26 34.99 41.27 22.40 20.16 35.53

Secondary/Total 56.62 86.38 83.95- 61.12 56.38 77.80



Table III-4

Racial /Ethnic Composition of Sample

Permits With Transportation Receiving Schools and

PWT Students by Level

Racial/Ethnic

Group

Elementary (N115) ,
(N141)

Total School PWT Students Total School PWT Students

Mean Mean

Percent SD Percent SD

Mean' Mean

Percent SD Percent SD

American Indian

Asian/Pacific

(.4
Islander

'Mackblack

Hispanic

Vihite

.34 '.45 1.3 1.95 .72 .80

7.63 3.66 4.25 6.23 9.00 5.55

8.91 6,00 45.85 39.11 17.71 10.21

27.51 12.98 47.95 36.28 22.76 8.91

55.62 11,35 .52 1.49 49.78 7.32

....".=

Total School

Mean

Percent SD

PWT Students

Mean

Percent SD

.31 .36

4.74 16.87

61.61 30,85

27.11 21.60

1.24 1.93

,30 .19 .57 .52'

8.10 3.65 10.56 ,15,10

17.23 10.13 68.11, 29.01

18.47 10.66 19.16 17.77

55,90 1.60 2.55
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In addition to resiiewing the sam;,le,schools' data, a school level ,
analysis of the..enrollment of all PWT0 receiving schools was conducted.
summary of the results of this analysis is prlsented inTable 111-5. This
table shows the mean percent and range of White enrollment i'n all PWT
receiving schools by level. The table also gives the number and proportion of
schools falling above, within, and below the 60-40% desegregated range.
Overall, 97 of the 137 PWT receiving schools (70%) fell within the 60-40%
range, 31 (22.5%) fell above the range and nine (6.5%) fell below this range.
Two of the nine .7chools fell considerably below the 6C-40% range while 15 of
the 31 schools were significantly above the range and had. White enrollments in
excess of 70%.

Impact of School Policies and Practices an Student interaction and
Participation

This section examines the relationship between school policies and
practices and PWT and resident student interactions as well as their effects
on the participation of PWT students and their parents in school activities.
Teachers and administrators at PWT receiving schools provided information
regarding their perceptions of these issues. The results are organized and
reported- according to the questions outlined in Chapter II.. Where

appropriate, the findings are compared to those reported in 1981-82.
Table 111-6 summarizes administrators' reports of school praCtices

related to student interactions. Administrators were asked how student
interactions were determined at their school in settings outside the
cla-ssroom: whether-by school-wide policy, discretion of school personnel, or
Students. The_findings-confirm-res-olTsreported in the interim report. At
the elementary school level, school-wide policy tends to determine student
interactions; whereas at the secondary school level, these interactions are
left to the discretion of school personnel and to the students themselves.
This finding is consistent with the notion of giving more responsibility for
social interactions to the students as they become older.

Administrators also reported on the extent school-wide procedures or
school personnel could positively influence integrated student interactions at
school in settings external to the classroom. Their responses are summarized
in section "B" of Table 111-6. The results are based on a five point scale
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Table 111-S
Permits With Transportation EthnicEnrollment

of Receiving Schools

_evel

0 - 39%
Percent White

- 60% 60- 100%

f 96- f f % Tclal Mean

Elementary 5 5.7 58 65.9 25, 28.4 88 54.8

r.

Junior High 3 10.3 25 . 86.2 I 3.4 29 48.8

Senior High I 4.8 14 66.7 5 23.8 20 56.0

Total 9 65.2 97 70.3 31 22.5 137 '

Range

-27.4' 75.9

23.5 - 72,4'

37.0 - 75.6



where "I" = little influence and "5" = great influence. Again, the findings
are-Zonsistent with the interim results. Secondary administrators, on the

average, felt that school policies or personnel did have some influence on

students' interactions while primary school administrators felt the influence

of school-wide procedures or personnel was even stronger.
Administrators were asked to identify actions undertaken at their school

to encourage interaction among PWT and resident students in a variety of non--
classroom settings. Five actions were listed, ranging from assignment of

students to activities to restructuring the physical plant. Section "C" in

Table 111-6 gives the number and proportion of respondents who indicated

taking each action. The action reportedly taken by most administrators was to
actively recruit students to participate in organized activities. Eighty

percent of junior high, '7996 of senior high, and 7216 .. -of elementary school

administrgtors indicated having actively recruited PWT students to participate

organiied school activities., The next most frequently reported activity
was the assignment of students to..particular games/activities, hOwever there

was much variation by school level. This action was taken by nearly three-
fourths of the elementary school 'administrators; 50% of the junior hth, and
slightly more than a quarter of the senior high school administrators. As

student's become older, they are lesi likely to be "assigned" to activities by

school personnel.
Inservice training of school personnel 'was: the third most freqUently

reported action.___Again,_the_response_rate-voried_inversely-wIth_theLschool

level. Forty-one percent of 'elementary school administrators reported taking

this action compgred to one-third of junior high and only 2.1% at the senior

high school level: On The other hand, while Ihz. absolute frequencies are

small at all Level's, the number of administrators reporting a modification of

school policies to encourage interaction among --PWT and resident students

increased -as- the grade level increased. Four times as many secondary school

administrOtors reported taking this action than elementary school odminis-

trators.
In summary, most school administrators recognize the need to be proactive

regarding the interaction of PWT and resident students. The primary focus of

this action is on the students themselves and less on school personnel or

policies. .Although the proportions vary slightly, these trends are consistent

with those contained in the 1981-82 interim report.
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Table 111-6
PWT Receiving Schools:

Administrator Reports of
Practices Relative to Student Interactions

Elementury Junior High Senior High
,= 13) (N = 30) (N = 19)

Meant SD Mean SD Mean SD

A. Factors influencing integrated
student interactions

Recess/nutrition

Lunch/cafeteria

Lunch/outside eating area

Lunch/playground

B. Overall rating of scbcol polities
and personnel on student inter-.
oction,in settings outside the
classroom

0.70

0.81

0.81

0.70

4.41 0.71

2.57 0.84

2.38 0.80

2.43 0.90

2.25 0.89

2.53 0.87

2.53 0.87

2.53 '0.87

2.47 0.92

3,50 1.20 3.47 0.96

C. Actions taken to encourage inter-
action among PWT and resident Frequency' % Frequency % Frequency
students outside of class at

Assignment to particular games/
activities 13 72.22 15

Active recruitment for organized
activities 13 72.22 WI

Inservice training of school.
personnel 8 41.44 10

Modification of school policies I 5.56 4

Restructuring featbres of physical
setting

1 5.56 0

Other 0 0.00

50.00 5 26.32

80.00 15 78.95
fi

33.33 4 21.05

13.33 4 21.05:

.

D.00 0 0.00'

3.33 2 10.51

* Note: .-none or almost none, few, 3 = some, -4 = many, 5 = all or, almost all
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Administrators were asked to identify activities or services provided at

their school to meet the social and academic needs of PWT students. Eleven

types of services were listed and respondents were asked to check all that

were provided at their school. Table III-7 summarizes administrators'

responses for each service or activity. The frequency and percent of positive

responses are given for each item.
Administrators were asked"to indicate whether a needs assessment was

conducted. Responses varied by school level. Half of the elementary school

administrators, two-thirds at the junior high school level, and nearly three-

fourths at the senior high school Icvel reported conducting`a needs

assessment.
Four items related to academic needs were included. At the secondary

level, activities to meet the academic needs of PWT students were a priority,

particularly for senior high school administrators. Guidance and counseling

was indicated by 100% of the senior high school administrators and over 90%

percent at the junior high school level. Similarly, tutorial services were

listed by over 94% at the high school level as compared to 73% of the junior

high school respondents. Curriculum enrichment was noted by over 84% of the

senior high school administrators, while specialized instructional approaches

were indicated by less than 50%. This relatively low resporse rate may

reflect a lack of information about this activity.
Academic activities were also reported by'a majority of elementary school

administrators. Tutorial services had the highest response rate of 77.9%

followed by curriculum enrichment with a 72.2%. Over 60% of these

administrators also identified specialized instructional approaches as well as

guidance and counseling.
In summary, the academic: needs of PWT student: appear to be a priority

for administrators at all levek, but especially at the senior high. school

level, with most administrators ir.dicating having implemented specific

activities to meet the needs cf iIWT students.
Administrators were questioned about the provision of activities directed Y.

at the social adjustment needs of PWT students: special activities to promote

intergroup understanding and acceptance, a buddy system, additional

supervision, and special interaction activities. At the elementary school

level, these activities were indicated by fewer administrators than at the

735-
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Table Ill-7
PWT Receiving Schools:

Administrator Reports of School Activities
for MT Students

Service or Activity

Elementary
(N= 18)

Junior High
(N = 30)

Senior High
(N= !IL
Frequency %Frequency % Frequency %

Needs assessment 9 50.00 20 66.67 14 73.68

Special activities to
promote intergroup
understanding and
acceptance 10 '55.56 23 76.67 15 78.95

Inclusion in formal
evaluation 6 33.33 16 53.33 8 42.11

Buddy system 10 55.56 9 30,00 5 26.32

Tutorial services 14 77.79
..

22 73.33 18 94.74

Curriculum enrichment 13 72.22 19 63.33 16 -84.21

Specialized instructional
approaches 11 61.11 13 43.33 10 52.63

Auxiliary transportation 4 22.22 28 93.33 18 94.74

Guidance and. counseling II 61.11 28 93.33 19 100.00

Additional supervision 6 33.33 ,23 76.67 14 73.68

Special interaction
activities 12 66.67 25 83.33 17 89.47

Other A X22.22 4 13,33 3 15..79



secondary level. This may indicate a somewhat lower priority given to social

adjustment needs than to academic needs at this level. Nearly two-thirds of

the elementary administrators reported special interaction activities and over

half reported special activities to promote intergroup understanding and

acceptance and utilizing a buddy system. Only one-third reported the need for

additional supervision.
Social adjustment needs were more of a concern to secondary school.

administrators. Over three-fourths of these respondents indicated instituting

special activities to promote intergroup understanding and acceptance,

additional supervision, and special interaction activities. The very high

number indicating guidance and counseling activities (100% in senior high and

9.3% in junior high schools) may also indicate a concern for the social needs

of PWT students in addition to their need for academic advisement or simply

reflect the availability of resources at this level.
Administrators' responses were compared to the-reports of a similar

sample of administrators to the same questions last year. Overall, there were

only slight differences in the responses of elementary school administrators.

On the other hand, secondary school administrators reported a substantial

increase in activities for PWT students. Higher percentage responses were

indicated on eight of the II response categories. The differences were

especially noteworthy for tutorial services, where junior high rates rose from

42% to 73% and senior high, school rates increased from 76% to nearly 95%.

Similarly, curriculum enrichment was indicated by 84% of the senior high

school administrators in 1982-83 as compared\to only 52% a year ago. These

trends denote an increasing awareness among /secondary school administrators of

the need to provide special academic support for PWT students.

The projected increase in the size of the PWT program in 1981-82 and the

changing perceptions of receiving school teachers toward these students led

1the Team to recommend a review of inservice activities for PINT receiving

school teachers, particularly at the secondary level. We further recommended

that, where necessary, theie activities should be revised to include

activities related to the needs of PWT_students and parents. Specific topics

were suggested for possible inclusion. Table 111-8 presents administrators'

reports of inservice training related to the PWT prOgram for staff. The

topics recommended in the 1981-82 interim report provided the frame of
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Table III-8
Administrator Reports of Training

Inservice for School Staff on the P.WT Program

Elementar Junior h Senior High

f % f %

PWT Program (objectives,
participants, etc.) 7 37 21 70 16 84

Strategies for promoting
intergroup understanding 61 .19. 61. 14 73.7

Methods for diagnosing needs
of students from diverse
backgrounds i I 61 . 16 53 9' 47.4

Strategies for meeting indi-
vidual needs of students
from diverse backgrounds IS 83 19 63 12 63

None 0 0 2 6.7

Other 0 0 4 13 2 10.5



reference. Over 95% of the respondents reported conducting some type of

inservice program covering at least one of the recommended topics, and most

indicated covering at least three of the four topics. Strategies for meeting

the individual needs of students from diverse back6rounds and for promoting

intergroup understanding were reported by over 60% of administrators at all

levels. A high percentage of junior high (70%) and senior high school (84%)

administrators indicated covering information about the PWT program.

Administrators and teachers were queried regarding activities or services

for staff to better meet the needs of PWT students and to incorporate them

into the regular school program. Seven types of activities were provided as

options with respondents being able to write in other activities as

appropriate. Tables III-9 and 111-10 summarize administrators' and teachers'

reports of these activities, respectively. In general, administrators

indicated more frequently that activities occurred than teachers reported

participating in these activities. This is not ,too surprising in that some

activities are probably limited to non-teaching personnel. For example,

inservice training for staff was reported by over 70% of administrators at all

levels. Yet, relatively few of the sampled teachers reported participating in

inservice training on the needs of PWT students, with responses ranging from a

high of 27% of senior high school teachers to' less than 14% of elementary and

13% of junior high school teachers, respectively. -

All of the elementary and junior high school administrators reported

visiting successful PWT programs at other schools as compared to only 21% of

senior high school administrators. Very few teachers reported having this

opportunity, none at the, elementary level, only one percent at the senior

high, and 3.5% at, the junior high levels.
Elementary-teachers and administators were more likely to correspond with

PWT parents than their secondary counterparts. Elementary teachers

reported participating in staff meetings to share successful strategies at

twice the rate of senior high school and three times tnat of junior high

teachers, respectively. These trends are similar to those found in 1981 -82.

It is also interesting to note that all of the elementary school adminis-

trators reported at least one additional activity as compared to only 10% of

junior high and'15.8% of senior high school administrators.

739-
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Table 111-9
PWT Receiving Schools: Administrator

Reports of Staff Activities

Elementary
(N=

Junior High
(N = 30)

Senior High
(N =19)

Frequency % Frequency % Frequency %

Staff Activities Provided:

Inservice training 13 72..22 31 70.00 15 78.95 .

Visits to successful PWT programs 18 . 100.00' 30 100.00. 4 '21.05

Tour of sending areas 2 11.11 8 26.67, 7 36..84

Meeting with sending school
faculty' 2 11.11 5 16.67 2 10.53

Language acquisition program 7 38.89 5 16.67. 5 26.32

Sample letters to PWT parents- 12 66.67 14 46.67 8 /42.11

Staff meetings to share successful
strategies 10 55.56 16 53.3 I0 .-52.63

7

Other 18 100.00 3 10.00 3 15.79



Table 111-10
PWT Receiving Schools:

Teachel Reports of Participation in
PWT Related Activities

Elementary
(N = 58)

Junior High
= 143)

Senior High
= 96)

PWT Related Staff Activities Frequency % Frequency % Frequency- 96-

lnservice training on needs of PWT
students 8 13.79 18 12.59 26 27.08

Visits to successful"PWT programs 0 0.00 5 3.50 I 1.04

Tour of sending school areas 3 5.17 10 6.99 12 12.50

Meeting with sendir.g school
faculty I 1.72 4 2.80 2 2.08

Language acquisition program 6 10.35 6 4.20 7. 7.29

Distribution of.letters to PWT
parents % 42 72.41 46 32.17 21 21.88

Staff meetings 39 67.24 30 20.98 30 31.25

Other 3 5.17 .4 2.80 4 4.17



Teachers were asked to indicate classroom practices used to meet the
academic and social needs of PWT students. Their responses are reported in
Table 111-11. Thirteen different classroom practices were included. These

practices were identical to those included in the 1981-82 survey of teachers
arid sought to identify practices designed to address students' academic and
social needs. Three of the practices primarily address students' academic
needs: tutorial arrangements, curriculum enrichment, ,and specialized
instructional approaches. In each of these instances, elementary school
teachers responded at nearly twice the rate of secondary school teachers.

It is of interest to note that elementary teacher responses are similar
to those given by elementary school administrators to a similar set of
questions (see Table 111-7): On the other hand, the proportion of secondary
teachers who reported utilizing these classroom practices is significantly,
lower thcri the proportion of secondary alminiitratorS' reports of these
activities being employed, at their school. For example, only 19% of junior
high and 33% of senior high school teachers reported utilizing tutorial
arrangements in their classrooms. Yet, 73% of junior high and 95% of senior
high school administrators indicated these services were provided for PWT
students at their school. The discrepancy in response-rates may be due to
several factors. One plausible explanation is that iutoring is more likely to
be "centralized" at the secondary school level with arrangements made by
administrative personnel; or that tutoring is focused on classes not
repre§ented in the teacher sample (mathematics, science, etc.). Similarly, as
compared to administrators' responses, significantly fewer secondary teachers
reported enriching their curriculum to meet the needs of PWT-.students.

Several of the classroom practices (mixed seating or grouping
arrangements, interactive activities, cooperative waikgroups, a buddy system;
and special activities to encourage intergroup understanding and acceptance)
focused on the students' social adjustment in a multicultural environment.
Teacher responses to these items varied by school level and by item. Two-

.
thirds or more of all elementary teachers reported utilizing each of the
practices related to social adjustment, ranging from a low of 67% for the
buddy system to 98% employing mixed grouping and seating arrangements. In all
cases, a greater proportion of elementary school teachers reported utilizing
these classroom practices than did secondary teachers. For example, junior
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Table 111-I I
PWT Receiving Schools:

Teacher Reports of Classroom Practices
Used to Meet the Academic and Social Needs of PWT Students

Elementary'
(ti = S8)

Junior High
(N = 143)

Senior High
(N = 96

Classroom Practice Frequency % Frequency % Frequency

Mixed seating
arrangements 57 98.28 134 93.71 84 87.50

Mixed grouping
arrangements 57 98.28 105 73.43 67 69.79

Cooperative work
groups 48 82.76 86 60.14 71 73.96

Interaction

activities 56 96.56 62 43.36 37 38.54,

Curriculum
enrichment 51 87.93 60 41.96 38 39.58.

Specialized instruc-
tional approaches 41 70.70 52 36.36 38 39.58

Buddy system 39 67.24 39 27.27 31 32.29

Parental communication 53 91.38 115 80.42 58 60.42.

Meetings with parents 46 79.31 106 -74.13 50 52.08

Classroom orientation
program 36 62.07 56 39.16 37 38.54

Tutorial arrangements 34 58.62 28 19.58 32 33.33

Special activities to
encourage intergroup
understanding and
acceptance 42 72.41 43 30.07 37 38.54

Needs assessment 41 70.70 55 38.46 38. 39.58

Other 7 12.07 6 4.20 7 7.29



high school teachers' responses to these practices ranged from a low of 27%
for the buddy system to a high of nearly 94%-for mixed scating arrangements.

It should he noted that many of the differences between levels may
reflect as much the differences in teaching styles and methodologies between
elementary and secondary schools as they do differences in conscious efforts
to meet the needs of the PWT students. Two areas which do provide some
indication of conscious differences by level are the buddy system and special
activities to encourage intergroup understanding and acceptance. The
proportion of elementary school teachers utilizing these practices was more
than double the proportion of secondary teachers.

Finally, teachers were asked to report on their practices relative to
communicating or meeting with parents Of PWT students. Again, the responses
varied by school level, ranging from highs of 91% and 79% for elementary
teachers to lows of 60% and 52% for senior high teachers, respectively. At
each level a greater proportion of teachers reported communicating with
parents as opposed to meeting with them.

In summery, it appears efforts are being made by some teachers to address
the academic and social needs of PWT students, although the overall magnitude
of effort appears to diminish as students get older. Elementary teachers who
have students for the entire day appeared more sensitive to meeting the social
and academic needs of Pk/VT students and implemented practices to address thee
needs. This pattern is consistent with that found in !980-81 and 1981-82.

After-School Participation
In 1980781, the Team reported that participation of PWT students in

organized after-school activities was limited and recommended that the
District\investigate barriers to PWT students' participation and implement
procedures to promote their assimilation into this component of the receiving
school program. The Team was particularly concerned with transportation
arrangements and scheduling of activities since these factors appeared to have
the greatest impict on FWT student involvement in after-school sports, clubs,
and social eventS

9 particularly at the secondary school level. District '-

administrators noted that special transportation arrangements are made for PWT
students to participat\ e in extracurricular activities. In addition,. two-
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thirds of senior high school and three-fourths of junior high school
administrators, respecttively, reported scheduling more activities in the
daytime to encourage more PWT student involvement.

Table 111-12 summarizes administrators' reports of actions to encourage
after-school participation of PWT students in 1982-83. As in the prior years,
the focus was on the scheduling of activities and transportation arrangements.
Administrators' responses to the transportation issue were consistent with
last year. There was a large increase in the percentage orsecondary
school administrators (from 66% to 79%) reporting an increase in the
scheduling of activities and a major decrease at the elementary level (from
67% to 39%). We suspect that elementary administrators simply have viewed
this issue tas not being a critical problem.

Efforts to Enhance Parental Involvement
The 1980-81study of PWT also indicated that PWT parent involvement in

school activities was considerably less than that for resident parents. In the

following year, elementary and secondary school administrators identified a
variety of methods for increasing communication with and involvement of PWT

parents. Special communications (flyers, phone calls, mailings) were the most
frequently cited method used to communicate with parents, while parent
meetings at school were the principal means of parental involvement. None of
the methods cited were viewed as particularly successful in increasing PWT

parental involvement in the school.
Administrators were again asked to identify activities provided to

increase communication with or involvement of PWT parents at/their school.

(See Table 111-13.) Eight possible activities were provided..--/ With a few_---
notableexceptions, responses parallel those reporld in 1982-83 with some
fluctuations probably due to sampling variations. For example, as in the' two
previous studies, special communications and school meetings for parents were
again identifie-1 by most administrators at all levels as the principal means
of communicating with parents. Similarly, a high proportion of secondary
school administrators again reported scheduling special activities at
accessible times to accommodate 13WT parents. While on the other hands in
1981-82 none of the elementary school administrators reported having a
Neighborhood Home program. This year 100% of elednentary school administrators



Table H1-12
PWT Receiving Schools: Administrator Reports of

Actions to Encourage After-School Participation of PWT Students

__--- Elementary Junior High Senior High
(N = 18) (N = 30) (N = 19)

Frequency % Frequency % Frequency %

Activities to Encouroge
Participation

Additional transportation
arrangements

Daytime scheduling of
activities

II 61.11 28 93.33

38.89 23 76.67

'Other 3 16.67 8 26.67

19 100.00

IS 78.95

3 15.79
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o74 Table 111-13 .

= PWT ReCeilting,Schools:
Administratot, Report of Actiilties to

Communicatiun with or Involvement of PWT Parents

. Elementary junior High 'Senior High
,(N z 18) (N `= 30) (N z 19) .

Accessible scheduling of special

. Frequency i Frequency % .. Frequency %
r

' / *

Sponsorship of parent meetings
in sendingarea I 5.56 7 23.33- ' 7 /36.84

Neighborhood hdine program 18 .100.00 2 6.67 3 15.79,

Other 3 16.67 2 6.67 10.53

Activities ,

... ,

School meetings for parents 14 77.78 22' -. 73.33 16 84.21

Special ,communications 16 88.89 i 23 76.67 16 / 84.21
.%.

Community liaison 7 .""18.89 1.1 36.67 8 42.11

activities 3 16.67 21 70.00
,

17 89.47
..-..

Survey of parents for suggestions 7 38.89 II 36.67 4 21.05.

Late afternoon phone service . 7 38.89., 17 56.67 6 3
I%

58
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indicated implementing this program. However, there was a major reduction in
the proportion of high school administrators utilizing late afternoon phone
service in 1982-83 (32%) as compared to 1980-81 (62%).

College advisors also provided information related to parent participa-
tion. Specifically, they were asked to approximate the percentage of
PWT parents and resident parents who participate in a variety of counseling
related activities. Their responses are summarized in Table 111-14. Again,
these percentages are approximations made by college advisors based on their
personal experiences. The colleae advisor sample size was small and there
were large variations in responses. Thus, the results are inconclusive and
tentative at best. However, they are consistent with the perceptions of
teachers and administrators as reported in prior studies of PWT.

Three types of counseling services were listed on the questionnaire:
individual counseling, college advisement, and career advisement. With
respect to individual counseling, college advisors estimated, on the average,
that the proportion of resident parents (27.8%) who participated was twice the
participation rate of PWT parents (13.3%). Four items relate specifically to
college preparation: meetings with college representatives, meetings with the
counselor regarding college entrance exams, classes on college entrance
requirements, and on financial aid. In these cases, the mean proportion of
resident parents who participated was nearly three times the _mean proportion
of PWT parents. Finally, the mean proportion .of parents who participated in
activities related to career advisement was about the same for PWT as for the
resident parents. We wish to re-emphasize the need for a follow-up study on
PWT parents to better Understand the factars- Influencing their involvement in
school activities.

Orientation for Parents and Students
Given the influx of new students into the PWT program in 1981-82, the

Team perceived a need to provide these students and their parents with
information related to the program and to the receiving school. In response
to this need we recommended that students, and porents new to a receiving
school should participate in an orientation program with transportation
provided by the District. Several topics were suggested for inclusion in the
orientation: introduction to school personnel; tour of the school and
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Table 11144
College Advisor Reports of Parent Participation

in Counseling Related Activities

% PWT Parents % Resident Parents

IndiVidual counseling 13.3 27.8

Meeting with College Representatives 12.7 34.4

Meeting with counselor re:
college entrance examinations 8.9 21.7

Meetings or classes on college
entrance exams 9.8 31.0

Meetings on career choices 45.5 50.0

Career Day with guest speakers 90.0 90:0

Meetings on financial aid 10.5 24.1
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facilities; academic counseling and advising services; extracurricular
activities; activities for parents; transportation arrangements; school and
program expectations of students and parents. School administrators provided
information on the extent to which these recommendations had been implemented.
Tale 111-15 presents administrators' responses to items related to a PWT
orientation program for parents and students at receiving schools. Ove'r 85%

of Secondary school administrators reported providing an orientation program
for students and pareAts as compared to only 4.4% of elementary school
administrators. Of those schools indicating that an orientation was held,
virtually all said transportation was provided and the topics included those
recommended by the Team and are summarized above.

It is unfortunate that the Team did not solicit information regarding
attendance. All but two schools indicated that the orientation was voluntary
and it would have been useful to know the parental response. Based on past
experience, it may be an assumption that parents and students would not
attend if the orientation was not mandatory.

Outcomes
This section examines the progress made in reducing the harms associated

with racial isolation as a result of students attending desegregated schools
under the. PWT program. More specifically, we examined areas in achievement,
attitudes, post-seconda y plans and opportunities, and social interactions of
participating students. The interim report on.PWT included a summary of

_______administrators' and teachers' perceptions of PWT students' social and academic
success, an assessment of PWT studehIs' attitudes toward school, a revi.ew of
students' preparation for college and po t-secondary plans and expectations,
an analysis of PWT and resident students' ocial interaction patterns in a
variety of non-classroom school settings, and a summary of students'
performance on District administered achievement tests. Similar information
has been compiled again this year to facilitate a\assessment of what changes
have occurred. We also noted in the interim report that many factors (some
beyond the control of fhe school) influence students' social:,3nd academic
success as well as their attitudes toward school, and thus, it-.s important to
review these findings within that larger context.



Table 111-1S
PWT Orientation Program for Parents

and Students at Receiving Schools

Elementary
(N= 18)

Junior Hligh
(N = 30)

Senior High
= 19)

Frequency % Frequency % Frequency %

Orientation program was held 7 .39 26 .87 16 .84

Orientation program participation

was mandatory 0 0.00 0 0.00 ' 2 10.53

was voluntary 7 1.00 26 1.00 14 .88

Transportation was provided by the
District 6 .86 23. .88 15 .94

Topics and activities included:

Introduction of school personnel 5 .71 26 1.00 16 1.00

Introduction of school plant and
facilities 7 1.00 26 1.00 13 .81

Academic program at school 7 1.00 26 1.00 16 1.00

Counseling and advising services 3 .43 26 1.00 16 1.00

Extra curricular activities for
students 5 .71 26 1.00 15 .94

Activities for parents 5 .71 24 .92 13 .81

Transportation arrangements 5 .71 24 .92 16 1.00

Expectations for parents and
students ;

6 .85 24 .92 15 .94

Other 0 0.00 9 .30 3 .19

Orientation program topics mailed in
advance to parents and students 4 .57 22 .85 12 .75

Material provided in;

English 7 1.00 26 1.00 16 1.00

Spanish 5 .71 14 .54 6 .38

Other 0 0.00 0 0.00 1 5.26

Not Applicable 0 0.00 0 0.00 0 0.00
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Teachers' and Administrators' Perceptions of PWT Success
Tables 111-16 and 111-17 summarize teachers' and administrators'

perceptions of PWT students' success in 1982-83. Teachers and administrators
were asked to compare PWT students to resident students in seven areas. Four
of these areas relate primarily to social adjustment: overall classroom
adjustment, peer acceptance, social interaction, and participation in
after-school activities.

Two areas provide information of students" academic success. Of these,
one (achieving academically) is an indication of achievement (grades), while
the other (improving academically) is a measure of progress (changes in
grades). These areas were rated using a five-point scale where "I" =
considerably less than resident students and "5" = considerably more than
resident students. A rating of "3" indicates that PWT students are perceived
as experiencing about the same level of success as resident students. \

Elementary teachers' perceptions of PWT students' social and academic
success appear to have improved slightly from 1981-82. Except for
opportunities to participate in after-school activities (a circumstance
influenced greatly by transportation concerns), PWT students are perceived to
experience about the same social success as resident students and the mean
ratings show improvement in each category. A similar trend is noted in the
two academic categories. While PWT students were rated slightly below
resident students in achieving academically, the mean difference is
considerably less than reported for 1981-82. The large standard deviations
indicate substantive variation in reponses to these items.

There was no change in the perception of junior high teachers from
1981-82. PWT students are still perceived to experience less social and
academic success than resident students and the mean differences remained
virtually unchanged in each of the seven areas.

The responses of senior high school teachers also indicated mu
improvement in their perceptions of nWT students' success, aortic. arrt sn the

ac demic categories. PWT students are'rated about the same as resident
students in improving academically, and slightly below resident students in
achieving academically. In the latter category, however, the mean difference
was reduced from .47 to .24.



Table 111-.16
Teacher Perceptions of PWT Student Success

Elementary
= 58)

Junior 1-liO
(N = -1163)

Senior 1169h
(N = It)

Area of
Success SD

Overall classroom adjustment 3.03 0.46 2.69 0.86 2.84
/

0.56

Peer acceptance 2.90 0.55 2.64 0.68 2.72 0.72

/

Social interaction 2.9.1 0.66. 2.56 0.86 2 59
i

0.83

Participation in after-school

activities 1.67 0.81 2.82 1.21 /2.95 0.97

Parental, communication 2.63 0.84 2.78 0.90
12.70

0.86

Parental participation in
school activities 1.95 0.81 2.22 0.89 / 2.30 0.88

Achieving academically 2.48 0.75 2.49 0.89 2.76 0.73

Improving academically 2.90 0.69 2.72 0.88 3.04 0.78

*On a scale of 1 to 5 where 1 = considerably less than resident students, 3 = about the

same as resident students, and 5 = considerably more than resident students.



Table. III-17 /
PWT Receiving Schools:

Administrator Perceptions of PWT Student Success

Elementary Junior High
(N = 113) (N = 30)

Senior High
(Ns 19)

Area of
Success Mean* SD Mean SD Mean SD

Overall school adjustment. 3.06 0.54 3.07 0.37% ?.84 0.37

Peer acceptance 2.89 0.32. 2.80 0.48 2.84 0.50

Achieving academically
(grades) 2.61 0.50 2.67 0.76 2.37 0.60

Participation in student
government and extra-
curricular activities 3.06 0.24 3.10 0.99 2.89 0.57

Improving academically
(progress) 3.00 0.69 3.13 0.63 2.89 0.74_

Parental communicction 2.83 0.71 3.10 0.78 2.79 .0.63

Parental participation in
school activities 2.28 0.75 2.14 0.74 2.16- 0.83

Secondary Only

Course registration 3.20 0.42 3.47 0.84

Utilization of college Ccu.f.:
advisement 3.00 0.26 3.26 0.81

*On a scale of I to 5, where 1 considerably less than resident students; 3 = about
the same as resident student 5 = considerably more than resident students.
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Elementary school administrators perceived PWT students as having about

the same success socially as resident students, and were slightly less

successful in terms of academic achievement. These ratings are consistent

with those reported in 1981-82. Similarly,secondary administrators perceived

PWT students as having experienced about the same success as resident students

in overall school adjustment, participation in student government, and

extracurricular activities, but experienced slightly less success in peer

acceptance. On the other hand, senior high school administrators perceived

PWT students as being less successful ucadem"' Hy this year in relation to
resident students, but slightly more successful than resident students in

opportunities to register for courses.

Academic Achievement
Achievement tests administered each year by the District to elementary

and secondary students were used to measure r'WT students' achievement. The

Survey of Essential Skills (SES) is used to measure achievement of basic

skills in reading, mathematics, and composition at the elementary. level. The

Comprehensive Tests of Basic Skills (CTBS-Form S) measures the reading and

mathematics achievement of junior high school students. The SHARP, TOPICS,

and WRITE:SR tests are used to assess minimum competency in basic skills of

senior high school students.
Table 111-18 shows the 1982-83 performance of grades 5 and 6 PWT

students on the SES. The mean and standard deviations of the raw score

distributions as well as the perceht of items answered correctly are shown for

reading, mathematics and composition, respectively. '`:A comparison of these

scores with those reported in 1981-82 shows improvement in reading,

mathematics and composition for grade 5 'students, and in reading and

mathematics for grade 6 students. The performance of grade 6 PWT students in

composition remained relatively unchanged since 1981-82.

Table 111-19 compares the achievement of grades 5 and 6 PWT students on
(4°

the SES with District averages. The mean percent of correct items is used, as

the comparison measure. Grades 5 and 6 PWT students fell below District

a .rages in reading, mathematics and composition. A co7parison of mean

differences in 1981-82 and 1982-83 shows that gradf.s 5 and 6 PWT students were

slightly further below District averages in 19ti -IV, than in 1981-82, although

their scores improved.
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Table WAS
Achievement Test Results: Survey of Essential Skills (SES)

PWT. Students

Grade
Level

Reading Mathematics Composition

Mean
Raw Percent
Score SD Correct.

Mean
Raw
Score

Percent
Correct

Mean
Row Percent
Score SD Correct

Grade 5 31.90 4.98 72.00

Grade 6 37.06 2.10 76.82

39.24 5.91 69.54 32.69 5.32 73.82

31.32 3.13 64.64 25.46 1.56 70.18

Table 111-19
Comparison of PWT SES Achievement

With District Averages

Reading

Grade Percent Correct
Level PWT District

Mathematics

Percent Correct
PWT District

COmposition

Percent Correct,
PWT District

Grade 5

Grade 6

72.00 78.0

76.82 83.0

69.54 72.0 73.82

44.64 70.0

79.0 -

70.18 76.6



Table 111-20 shows achievement test results of grade 8 students on the
CTBS. The mear raw scores, standard deviations, and national percentile
rankings of all students in PWT receiving schools, PWT students, and all grade
8 students in the District who took the CTBS are compared. While the mean
performance of PWT receiving schools was well above the District averages in
reading and mathematics, the scores of PWT students fell considerably below
the District averages on the CTBS. Further, a comparison of reading and
mathematics mean scores reported in 1981-82 and 1982-83 indicates that
District averages remained relatively unchanged in reading but improved in
mathematics, ,while PWT students' means appear to have declined slightly in

reading and improved in mathematics. PWT students' national percentile rank
declined in both reading and mathematics. Thus, grade 8 PWT students ha-te not
made progress in the areas of reading and mathematics achievement as measured
by their scores on the CTBS.

Table 111-21 gives the performance of grade 12 PWT students on the
SHARP, TOPICS, and WRITE:SR tests. The mean percent of students in the
District who took the tests and Passed is shown for PWT students and for all
grade 12 students, for 1982 and 1983. The performance of 'PWT student:;

improved in all three areas in 1983 over 1982. The percentage of PWT students

passing the proficiency tests exceeded District averages in 1982 and 1983..

Thus, grade 12 PWT students made continuous progress in the areas of reading
mathematics, and writing achievement asmeasured.

Attitusdes
The School Attitude Measure (SAM) was used to assess PWT students'.

attitudes toward school in five areas: motivation for schooling, academic
self-concept performance-based, academic self-concept reference-based,,
studentg' sense of control over performance, and instructional mastery. As

was noted in the interim report, the SAM results are extremely difficult to

interpret when mean scores cluster around the 50th percentile, or median,
since small differences in mean scores translate into large differences in
national percentile' scores. The reader is again cautioned against over
interpretation of small differences in means. The results are reviewed in an
overall fashion to identify trends.
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Table 111-20\
Comprehensive Tests of Basic Skills

(CTBS): Grade 8

Reading Mathematics

X SD SD

Receiving Schools
(N--.15) ,

PWT Students

District

58.49*

44.28*

51.7

4.30
,

7.93

50

31

42

68.07*

53.17*

61.7

5.81

9.55

.54

41

50

* Difference statistically significant (p<.05)

Table 111-21
Competency Test Performance

(Percent Passing)

Group

_Topics_ SHARP iVR1TE:SR-

`9al 1983 1982. .. 1983 1982 , 1983
Mean Mean Mean Mean Mean \Mean

Grade 11 PWT 96.3 98.4 97.3 99.7 97.2

12_Grade
District-wide 9"-',.2 95.6 94.5 96.9 94.6

99.8

97.0
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Table 111-22 contains the 1982-83 SAM scores for PWT students. These

scores have been compared with 1982-83 results for all students in PWT
receiving schools who took the SAM and with 1981-82 scores for PWT students.

Mean scores, standard deviations, and corresponding national percentile

rankings are provided in each of the five areas for grades 5, 6, 8 and 12.

In spite of the limitations' of this measures some progress may be noted

for PWT students. In 1982-83 grades 5 and 6 PWT students were at or
above the 50th percentile on the national norms in three of the measured

areas. Whereas, in 1981-82, they fell slightly below this level in every area
except in motivation for learning. Grade 6 PWT students' means improved in

all five areas. Similarly, grade 12 PWT students scored at or 'above the

median percentile rank on each of the five scales, showing irr41)-ovement over

1981-82 in four of the five areas. By contrast, grade 8 PWT students fell
slightly below the median in all measured areas.4xcept in motivation for

schooling. Table 111-23 summarizes the direction of changes in PWT means from

1981-82 to 1982-83.
Looking at Tables 111-22 and 111-24 one can compare PWT students' 1982-83

scores on the School Attitude Measure (SAM) with the 1982-83 scores of

students in PWT receiving schools, including, PWT students. Grades S and 6

PWT students consistently fell below the school means, whereas the trend was

reversed at the secondary level. At the elementary level the trend w -is

similar to 1981-82. However, at the secondary level, the comparison is more

fa.vorable to PWT students in 1982-83.
In summary, PWT elementary students' attitudes toward school improved

slightly over last year and continued to fall at or near the national median

but below the receiving school means. Grade 12 PWT students showed consistent

improvement over 1982-83, continued to score above the national norms and

above the PWT receiving school means. Grade 8 PWT students, on the other

hand, tended to fall slightly below the national norms, showed no improvement

over 1981-82, but continued to fall slightly above PINT receiving school means.

Thus, attitudes of grades S, 6, and 12 PWT students showed signs of improving

whereas attitudes of grade 8 students remained unchanged or slightly worse.



Table III-22

PWT Receiving Schools: School Attitude Measure (SAM) Performance

PWT Students

Motivation

for Schoolin

Academic Self-

Concept-Performance

Based

Academic Sey-

Concept-Reference Sense of Control

Based Over Performance

Instructional

Master

Grade Level Mean SD NP* Mean , SD NP Mean SD NP Mean SD NP Mean SD N ,

irn

Elementary

(N:15)

Grade 5 46.46 3,95 52 39.46***3,71 43 40.31

Grade 6 47.67 2.82 58 40.13 3.64 47 39.67

Junior High

(N:15)

Grade 8 51.93**1,87 52 45.67***1.40 49 45.80

Senior High

(N=I1)

Gr'ade 12 60.55**2.50 50 55.73 4.17 65 54.00

* National Percentile

** Difference Statistically Significant (pal)
*** Difference Statistically Significant (D405)

.
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4.63 55 42.92 3.38

3.02 50 44.47 ,3.80

1.90 49, .49.07 2.12

3.41 66 64.82 2.52

50, 43.080'14.50 42

47 44.67** 2,64 52

46.20 2.43 45.

60 57,91 2,07 58
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Table 1123

A Comparison of 198142 and 1982-83

SAM Results for PWT Students

Academic Self- Academic Self-

Motivation Concept--Performance Concept--Reference Sense of Control Instructional

Grade Level for Schooling Based Based Over Performance Mastery

Grade 5

Grade 6

Grade 8

CT)

Grade 12 0

+ = 1982-83 higher

0 = Same in both years

- = 1981-82 higher

16
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Table III-24

PWT Receiving Schools: School Attitude Measure (SAM) Performance

Resident and NIT Students

Motivation

for Schap lin

Grade Level Mean SD NP*

Academic Self-

Concept-Performance

Based

Academic Self-

Concept-Reference

Based

Sense of Control

Over Performance

Instructional

Master

Mean SD NP

Elementary

Cm de 5 47.27 ,2.66

Crade 6 47.60 1.92

Junior High

(N:::15)

(rade 8 49.87 9.99

Senior High

((i::11)

i:,rade 12 57.64 1.36

Run SD NP Mean SD NP Mean SD NP

57 41.27. 2.05 57 41.40 1.92 62 44.60 1.59 60 45.47 2.56 57

58 41.33 1.91 57 40.87 2.17 59 45.20 1.112 52 46.33 1.76 64

40 44,47 0.92 43 45.67 1.05 48 48.73 1.16 46 45.53 1.13

38 54.45 1.51 58 53.91 1.30 . 66 63.82 1.00 55 57.36 1.03 55

* national Percentile
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Post - Secondary Opportunities
A significant finding of the 1981-82 interim evaluation of PWT was that

grade 12 students appeared to be less well prepared for college than
resident students based on self-reported information on college preparatory
courses completed, grades, and test scores. In order to validate this
finding,,grade 12 students in PWT receiving schools were again asked to "self
report" information about their academic preparation as well as their plans
after high school. The following highlights are noted from Table 111-25 which
summarizes their responses. Where appropriate, responses are compared to
1981-82 (see Table 111-20 on page 65 of the interim report, 1981-82, for that
year's results).

Achievement
s The proportion of grade 12 PWT students who expected to graduate is

about the same as the proportion of resident students. The proportions were
higher for both groups in 1982-83 than in 1981-82.

o) On the average, PWT students took fewer college preparatory courses
than resident students in every subject area except history. Both PWT and

resident students reported completing fewer academic courses, on the average,
in 1982-83 than in 1981-82.

o The self-reported grade point average (2.50) of PWT students is
significantly lower than the CPA reported by resident students (2.78). Both

PWT (-.09) and resident students (-.I I) reported lower GPA's, on the average,
in 1982-83 than in 1981-82.

A higher percentage of PWT students (51%)ireported taking the SAT
than resident students (46%). The percentage of PWT students reportedly
taking the SAT is considerably higher this year ( +8%) than last year while the
percentage of resident students is considerably lower (-10%).

o

o The mean scores of resident students were significantly higher than
the mean scores of 'PWT students on both SAT-verbal,(465 vs. 425) and SAT-
mathematics (54\ vs. 485). The mean scores of both groups were considerably
lower than the' averages reported in 1982-83.

!These percentages are based on the number of, respondents who actually
completed the item rather than the total number of respondents.
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Table 111 -25
PWT Receiving-Schools:-

Grade 12 Student Academic Preparation and
Post-Secondary Pkgs.

PWT Students ReL 'dent Students

Frequency 96 Frequency

I. High School Diploma
(June 1983)

Yes 730 96.69 3,439 97.28

No 25 3.31 96 2.72

Not Sure 0 0.00 0 0.00

Number taking Scholastic
Aptitude Test (SAT) 281 51.00 905 46.00

Eligible to attend UC* 83 10.31 892 23.99

Eligible to attend CSUC* 131 16.27 1234 33.18

I. College Preparatory Courses Mean SD

Years of History 1.66 0.13 c 1.72 0.16

Years of English* 2.32 0.25 2.51 0.28

Years of Mathematics* 1.87 0.23 2.11 0.27

Years of Laboratory Science* 1.47 0.13 1.68 0.15

Years of Foreign Language* 1.69 0.17 1.97 0.15

I. Academic Achievement Mean SD

High School GPA* 2.50 11.66 2.78 10.39

SAT Performance - Verbal* 424.90 59.23 465.49 54.33

- Mathematics* 484.60 54.80 541.19 18.77

Note: Estimates of UC and CSUC eligibility are based on students self-reported
college preparatory subjects,' GPA, and SAT scores, and are'reported at schoOl
level.

, .
,

*Differences are statistically significant p4.01



Table. III-25 (continued)
Grade -12 Student-Acadernic Preparation and

Post-Secondary Plans

FmAri Resident Students

Frequency % Frequency

Plans After High School

Full-time job 49 6.09 251 6.75

Attend a technical school 85 10.56 232 6.2!4

Attend a 2-year community
college 225 27.95 928 24.95

Attend a UC campus 60 7.45 482 12.96

Attend a CS'JC campus 120 14.0 610 16.40

Attend another 4-year
public college 37 LIAO 137 3.68

Attend a 4-year
private college 47 5.84 224 6.02

Other 82 11.63 356 9.60



Eligibility for UC and CSUC
Post-secondary opportunities of students are largely determined by, their

academic achievement in high school. The four-year public colleges and
universities in California each have published freshman admission
requirements. Students' self-reported grade point averages, SAT scores, and
college preparatory courses completed were used to estimate the proportion of
PWT and resident students who were likely to be eligible to attend the
University of California and the California State University and Colleges,
respectively. These estimates were based on requirements currently in effect
and'do not reflect announced changes scheduled to be implemented in the
future.

A student was assumed to be eligible for UC if the student completed the
minimum number of required academic subjects (called the A-F requirements )
and: a) had a grade point average (GPA) greater than or equal to 3.3 (on a 4-
point scale) or b) had a GPA between 2.78 and 3.3 and the required minimal SAT
score established by the UC eligibility index table. 1

A student was counted eligible for CSUC if the student: a) had a GPA of
at least 3.2, or b) had a GPA between 2.0 and 3.2 and the required minimal SAT
score established by the CSUC eligibility index table. 2

It is important to point out that these assumptions only aproximate UC
and CSUC admissions requirements. The reader is further cautioned that the
data are student self-reported and determination of eligibility is more
complex than suggested by .these assumptions. However, while the estimated
proportions eligible may not be precise, they, are useful for relative
comparison*:

® The proportion of resident students (24%) estimated to be eligible to
attend the University of California was more than double the proportion of PWT
students (10.3%) eligible to attend UC. Similarly, the proportion of resident
students e-5,4imated to be eligible to attend the California State University
and Colleges (33.2%) was also double the PWT estimated eligibility rate.- The
proportional differences (2:1) were approximately the same in 1981-82.

'University of California Admission Booklet, 1982-83
2California State University and College Admission Application, 1982-83
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The proportions of PWT and resident students estimated to be UC and
in 1982-63 were less than P propor*ions estimated to be

1981 -82.

et In summary, in comparison to resident students, PWT students appear to
be less well prepared for college as determined by self-reported information
on courses taken, grades earned, and scores achieved on the Scholastic
Aptitude Test (SAT). Further, the differences between the groups remained
relatively unchanged over a two-year period, although the achievement of both
groups appeared to decline in 1982-83. Finally, the proportions of PWT
students who were UC and CSUC eligible, respectively, were approximately half
the proportions of resident students. These findings confirm the results
reported in 1981-82.

Post - Secondary Plans

The percentage of MUT students planning to continue their education after
high school was about the same as the percentage of resident students with
very little variaion in plans noted from 1981 -82. to 1982-83. Further, the
plans of PWT and resident students appear .to be consistent with their
estimated eligibility rates. Approximately 33% of PWT students in 1982-83
plan to attend a four-year college or university as compared to approximately
27% who were estimated to be eligible to attend UC or CSUC.

The post-secondary plans of PWT and resident students in the highest
achievement group (UC eligible) are summarized in Table 111-26. Overall, the
plans of UC eligible PWT and resident students are similar. Eighty percent

of UC eligible PWT students plan to attend a four-year college or university
GS compared to 85% of resident students. In 1981-82 these proportions were

approximately 82% and 87%, respectively.

Social Interaction
Students in PWT receiving schools were observed in a variety of

non-classroom settings to determine the extent to which social interaction was
occurring among predominantly Hispanic, Black, Asian, and Other non-Anglo
(PHBAO) students and White students. Observations were conducted during
recess/nutrition, lunch in the cafeteria and outside eating area, and on the
playground after lunch. Each setting was characterized according to the



Table 111-26
Posi-Secondary PI0'113 Of

VC Eligible Resident Students
1981-82 and 1982-83

PWT Resident Student

1982-83 1982-83 1982-83 1982-83

`Job 1.54 2.63 1.24 1.23

Technical School 2.31 2.63 0.69 1.60

Community College 10.00 7.89 6.04 6;27

UC

a02

43.85

16.15

40.79

22.37

44.51,,

22.12

44.40
.

22.76

Other four-year
public college 6.92 0.00 3.02 3.94

Four-year private college 15.38 17.11 16.90 14.51

Other 3.85' 6.58 5.49 5.29



ethnic make-up of the group, the extent of interaction of White and PHBAO

group interaction, the friendliness of the interaction and the extent to which

the social interaction is influenced-by-the-setting. Table 111-27 summarizes

the findings of these observations for elementary, junior high, and senior

high levels. The mean proportion of White and PHliA0 students observed in

settin-s nt the elementary and junior. high levels were roughl, even, whereas

at tht. 0 high school level, the mean percentage of White students

observed in each ttin was roughly double the proportion of PHBAO students.

The extent of White and PHBAO intergroup interaction observed vari

considerably by school level. The highest interaction was observed in

el:.:mentary schools and the least in the seniorhigh schools for both White and

PHBAO students. Interactions at the elementary and junior high school levels were

observed to be somewhat friendly and warm in all settings, whereas they tended to

be mixed to somewhat friendly at the senior high school level.

In summary, elementary and junior high school students were observed to

engage in integrated social interactions in a variety of settings and these

interactions tended to be warm and friendly. The findings were similar in 1980-81

and 1981-82 at the' elementary level. The 1982-83 findings suggest increased

interaction at the junior, high level. At the senior high school level, tht.

observed low level of White and PHBAO interaction indicates significant social

res,egregation at this level. The trend of 'social segregation at the senior

high school level appears to be persisting.

Major Findings
This section contains a summary of the major findings of this study. he

findings are summarized under the categories contained in this chapter:

program mechanisms, school policies and practices, and outcomes.

Program Mechanisms
I. The "Choices" brochure was used to inform parents and students in the

District about options available under the Voluntary Integration programs.

This brochure,contained information about the various Magnet School programs

as well as the PWT program.



Table 111 -27

Permits With Transportation
Receiving Schools:

MeervetIons at Social
Interaction

M. I

Extent ofVhite
Extent of PI-13,0

Influence Oi
Percent Whites Percent ROO

Intergroup
intergroup

Friendliness of Situation on
in Sett16

in Settln
Interaction

interaction
Interaction

Social interaction

Grade Level

Setting
Mean SO

Mean* SO Mean* SO
, Wean" SD Wen*"Elementary Level

Recess1N,,trition
48.21 17,24

51.79 17.24 3.60 1.38 3.57 1.24 4,43 0.79 4.21Lunch/Cafeteria
53.33 15.28 46.67 15.28 4.33 0.58 4.33 0.58 5,00 0.00 3.83Lunch/Outside Eating Area 49.64 19.60 50,36 19.60 3.50 1.44 3.43 1.51 4.36 0.75 3.86Playground After Lunch 48.93 16.95 51,07 16.95 3.50 1,29 3.36 1.31 4.57 0.53 3,93

14

Junior High Level

.

recess/Nutrition
c) 46.88 8,75 53,75 7.34 3.19 1.49 -)3.25 1.31 4.19 0.46 3.68

Lunchroom/Cafeteria 50.00
50.00

'4.00
4.00 ---- 4,00 --- 3.00

Lunch/Outside Eating Area 46.44 8.73 53.56 8.73 ),19 1.62 3.25 1.41 4.25 0.46 3.94

5

Playground After Lunch
45.93 9,52 54.07 9.52 3.00 1.58 3,00 1.44 4.36 0.49 3.86Between Periods
49.13 7.87 51.50 6.51 3.06 1,64 3.19 1.49 4,19 0.46. 3.63

\Senior High Level

Recess/Nutrition 67.50 20.62 32.50 20.62 2.00 0,84 2,08 0.74 3.50 0.32- 3.00
Unchroorn/Cafeterla 56,25 25.62 43.75 25.62 1.88 0.63 1.88 0.63 3,50 0.41 3.00
Luch/Outside Eating Area all 20.24 29.29 20.24 1.93 0,61 2.00 0.58 3.36 0,48 3.00
Playground After Lunch

59,17 23.96 39.17 23.54 1.67 0.61 1.33 0.52 1.17 0.41 3.00
Between Periods 70,93 20.25 ; 28.36 20.61 1.79 0.86 1.71 0.70 3.50 0.41 3.14

O

0.57,

0.63

0.61

0.88

1.02

1.07

1.03

. 0.00

0.00

0.00

0.00

0.38Note: 1 = none
or almost none, 2 few, 3

some, 4 : many, and
5 = all or almost

all
"'Note: 1 = hostile, 2

= distant/cool, 3 mixed, 4 = somewhat friendly/warm,
and 5 : very friendly/warmNoe: 1 = greatly

hinder, 2 = somewhat
hinder, '3

: no influence, 4 = somewhat
encourage, 5 = greatly encourage
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2. While the "Choices" brochure represented a significant. improvement in
providing information to students' and parents,; the reading leyel Was too high
and the organization of material was somewhat complex for the intended
audience.

3. PWT enrollment increased by nearly_,50% from 13,812 students in
1981-82- to 20,686 in 4982-83. Three-gUarters of the increase occurred ih
1981-82 and was attributed to the existence of fewer PWT receiving s-chools.
under the mandatory busing program in 1980-81. Between 1981-82 and 1982-83
the program increased by slightly less than 10%.

4. As overall \program growth continued at the elementary and` junior high
school levels and leveled off at the senior high sahogl Hispcinic and
Asian studerilts represented 'a larger proportion of the total program enrollment
while the percentage of Black students continued to declin,..,

o While every ethnic group increased in enrollment, the largest
two-year gains were registered by Hispanic (169%), Native American

.1 r

(127%), and Asian (8690/students, respectively..
o Black stude.nts still retained_the largest enrollment in the.program

(77% to 64%), with virtually ng increase between' 1981-82 on
1982-83.

o-The pr,oportion of Hispanic students in the program increased
from only 14% of to,tal enrellmer;t in'1980-81.tO 26% in 4982783.
While most of thiS increase occurred between 1980-81 and 1981-1982,

\ enrollment grew by one-third in 1982-83 as well, rePresenting-
nearly three-fourths of the fotai second yedr change in PWT
enrollment. r

o Hispanic (72%)- and Asian (27%) students accounted for virtually all,
the program enrollment increase in 1982-83.

5. The PWT program results in over 20,000 predomihantly Hispanic, Bla'cle,
Asian, and Othr.:r non-White (PHBA0)-students attending desegregated elementary,
junior high, and senior high schools in LAUSb.

School Policies and Practices
or

6. School policies and practices related to student social interactions
A

vary by school level. That is,,elern.fhtaryschools exert more control over
student social interactions than do junior high schools., At the high school
level these interactions are determined by the individOal student.

.771-



7. Most school administrators acknowledged the need to be'proactive
regarding the social interaction of students from different racial/ethnic
groups. They actively recruited PWT and resident students to participate in
organized school activities and felt their actions could have some influence
on student interactions.

8. The academic needs of PWT students were a high priority for
elementary and secondary school administrators while social adjustment needs
were more of a concern of secondary school administrators.

9. Elementary and secondary school administrators conducted inservice
training for school personnel on the needs of PWT students and parents; yet
relatively few teachers (between 13% and 27%) reported participating in in-
service training covering these/topics.

10. Efforts are being made by some elementary and secondary teachers to
address the academic and social needs of PWT students in the classroom,
although the overall magnitude appears to diminish as students get older.
Elementary teachers who have students for the entire day were more likely to
address these concerns.

I I. Elementary and secondary school administrators have not found a
successful strategy for increasing PWT parental involvement in school related
activities. Senior high school counselors, in particular, perceived PWT
parent participation in counseling related activities as significantly lower
than parents of resident students.

12. In response to a recommendation contained in the 1981-82 interim
evaluation report, over 85% of secondary schools and titi% of elementary schools
provided an orientation progrem for PWT students and Parents covering a
variety of topics including: introduction to school personnel; tour of school
facilities; academic counseling and advising service (secondary only);
extracurricular activities for parents; transportation arrangements; and
program expectations of students an&parents.

Outcomes

I3. Elementary teachers, and administrators perceived PWT students as
having the same success socially and slightly less success academically than
resident students. At the itinior high level, PWT students were perceived to
be less successful both academically and socially than resident students;
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while senior high,school administrators a d teachers rated PWT students as
less successful academically but equally s ccessful socially in comparison
with resident students.

14. Grades 5 and 6 PWT students' per prmance improved on the Survey
of Essential Skills (SES) although their score fell below District averages
in reading, mathematics, and composition in 981-82 and 1982-83.

15. In comparison to resident students sc res in PWT receiving schools,
District averages, and national norms,igrade 8 PWT students have not made
comparable progress in the areas of reading and athematics achievement as

measured by their scores on the Compeehensive T sts of Basic Skills (CTBS).
16. The peformance of grade 12 PWT studen s on the District'

proficiency tests (TOPICS, SHARP, and WRITE:SR) improved in 1983 over 1982.
The percentage of PWT students passing all threeproficiency tests exceeded
District's averages the last two years' (1982 and 198 ).

17. The attitudes toward school of PWT elementary students improved
slightly and continued to be at about the national me\ian. On the other hand,

grade 8 PWT students tended to fall 'slightly below' the
\

national norms on

the School Attitude Measure (SAM). However, their srres were consistently
higher than the PWT receiving school mean scores. Grade 12 PWT students
showed consistent improvement in their attitude scores over 1981-82. They

continued to score above the national median and above the PWT receiving

school means.

18. In comparison to resident students, PWT students were less
prepared for college. On the average they completed feler college preparatory
courses and had significantly lower; grades and SAT verb I and math scores. As

a result, the proportion of resident students estimated tc\ be eligible to
attend the University of California (UC) and the California State Universities
and Colleges (CSUC) was c:,ible the proportion of PWT siudents estimated to be

eligible to attend these institutions.
19. The post--secondary plans of PWT and resident s udents were

consistent with their academic achievement, and there were no significant
differences in the plans of PWT and resident students with similar academic
preparation.
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Recommendations

I. A single brochure similar to "Choices" should continue to he used to
inform parents and students about options available under the Voluntary
Integration programs in the District. Howe Ver, the reading level of these
materials should be lowered to at least the seventh or eighth grade level and
the organization and presentation of material should be simplified. In

addition, a better balance should be achieved between the space allotted to
PWT and the Magnet programs. Finally, separate applications should be
included (perhaps back-to7back) for PWT and Magnet progr "ms.

2. District staff Should insure that inservice training is provided for
PWT receiving school personnel. Topics should include:

Changing size and character of the PWT program: implications for
instructional programs, academic support services, and training
needs of school personnel.
Goals and expectations for school personnel in meeting the needs of
all students, including PWT students.
Importance of parent involvement in a successful program and
strategies for attaining parent participation.
Effective strategies for meeting the individual academic and social
needs of students from diverse backgrounds and for promoting
intergroup understanding and acceptance.
Significant findings and recommendations of the PWT evaluation.

3. Special efforts should be made to involve PWT receiving school
teachers in the planning and implementation of the inservice program.

4. A special study of the factors influencing the lack of involvement
of parents of PWT students in school activities should be undertaken,

S. An orientation for all new students and their parents should be
conducted at every, PWT receiving school and emery effort made to maximize the
attendance of PWT students and their parents. Topics should include:

Introduction to school personnel ,

' Academic program opportunities and qualifications to participate
Special academic support services (counseling, advising, tutoring,
etc.)

o Need and opportunities for parent involvement
o Academic and social expectations of students

0
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o Extracurricular activities
o Transportation arrangements

6. Information presented in the-orientation session should be provided
in writing to every student and parent, but especially to those who wez.e
unable to attend the orientation.

7. A special study should be conducted of the factors affecting the
academic achievement of PWT Students, The study should include an assessment
of course selection patterns, articulation between sending and receiving
schools, curriculum, PWT students' "quality of effort" toward school work,
academic expectations of PWT students and parents, ond characteristics of
"successful" PWT students.
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This report has been prepared as part of a two-year effort to evaluate
the Voluntary Integration and Year-Round Schools (YRS) programs for the
Los Angeles Unified School District (LAUSD). The report is intended to meet the
requirement imposed by the Court Order 'of September, 1981. Specifically, the
Superior Court ordered the Los Angeles Unified School District to,provide by
July 15, 1983 "...a full report of the measures taken and achieved under its
voluntary integration plan ." In response to this- mandate, our studies have
focused on both elements. With respect to "measures taken" we have considered
the implementation of programs as well as the actions taken by the LAUSD in
response to earlier findings of the Evaluation Planning Team (EPT).. We base our

judgments on the "results achieved" on the District progress in ameliorating
the harms of racial isolation as referenced in the original Crawford report.
Our judgments of the District's efforts on both implementing measures and
achieving results are based on multiple data sources. Quantitative and
interpretive data from earlier reports and from the current year's studiesare
of course, important inputs. In addition, these data are complemented by our
own interviews, discussions, and professional judgments based on three, years of
examining the Voluntary Integration and Year-Round Schools programs.

- The Evaluation Planning Team members were originally invited to participate
in the LAUSD evaluation efforts under the mandatory desegregation plan. The
relationship of the Team to the District has been complex. The identification
of issues has been shared by the Team and LAUSD. The development and design of
specific evaluation questions, methodology, and instruments have been
prerogatives of the Evaluation Planning Team, in consultaton with District
personnel.' Data collection has been conducted using LAUSD personnel and
Personnel of neighboring universities, as well: as the Team members. The

analyses, interpretations, and recommendations for this report, as our earlier
reports, represent the work of the Team members. Throughout, we have worked
within the constraints of resources, time, personnel, and information bases.



Context
In our work, we have become especially aware of the importance of

context in the analysis and interpretation of findings, particularly so
because our process has extended over a number of years, and we have found
that assumptions, points-of-view, and facts change over time.

Let us consider the context in three parts: I) the nature of the greater
Los Angeles Area served 'sy the LAUSD, Z) the changes in. LAUSD, and 3) the effect

of State and Federal policy changes on the operations of LAUSD.

The Greater Los Angeles Area. The area serviced by LAUSD is a clear factor
in any District study. Its boundaries include 464 square miles, within which

could he placed the combined areas of all of Boston, Cleveland, Denver,
Manhattan, Milwaukee, Philadelphia, Providence, and Washington, D.C. The
Piistrict serves all of the city of Los Angeles, seven other incorporated cities,
and portions of 18 other municipalities. The city of Los Angeles is more than

50 miles across at its widest point, split by the Santa Monica Mountains. The

San Fernando Valley alone, with an area of 235 square miles and a population; of'

1.5 million., is second only in size to Los Angeles in California and seventh in

population in the country.
Demographically, the Los Angeles area is enormously diverse. Seventy

language groups (requiring bilingual attention) are represented in the District.
The majority of students in the District come from Spanish speaking
environments, many from families of Mexican descent. There are, as well,
substantial numbers from other Latin American countries and a small but growing

population from Asia. The demographic changes in the area have been dramatic in

the last decade and have strongly influenced the District's educational efforts.
The size of the Los Angeles region, in part, has created sets of intact

communities, many with the appearance of insularity. Rather than a single city
with a ring of suburban areas, Los Angeles is more like a confederation of

communities. Newer immigrants tend to settle in older parts of the city near
families of similar backgrounds, although the San Fernando Valley has
subg.tantial new immigration as well. Residential housing patterns have

developed based on the initial location of immigrants and on the dominance of

Anglo population in, the San Fernando Valley. Although one would expect

residential distinctions to reduce over time, the high property values in the
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area with other factors have mitigated against substantial population shifts and
natural integration of racial and ethnic groups. These population patterns
result in school areas in some parts of the District that are overcrowded while
others are underpopulated.

Context of LAUSD. Because the scope of effort and public concern is
normally broad, we will consider only a few contextual factors (listed below)
which have impact on the processes of the Voluntary Integration and Year-Round ,

Schools programs and the District.

The leadership in LAUSD has changed during this period, permitting the
new. Supei-intendent to define his own program goals, activities, and
relationships with the LAUSD Board of Education, staff, and with other
constituencies.

The schools have experienced some of the same financial
constraints felt by other public sectors since the tax
reform efforts, culminating with Proposition 13. Thus,

the District has been required to notify substantial
numbers of teachers that they might not be rehired because
of fiscal limitations.

. Paradoxically, almost throughout, a teacher shortage has
existed in, mathematics and science.

. The racial distribution of the District in 1982-83
included about equal proporr ns of Black and Anglo
students (22% each), abo t 8% Asian, and approximately
49% Hispanic students. Mire than 544,000 students (1982-83
figures) are taught by teathers in 826 schools.

State and Federal Context. ducation has been topical throughout the last
few years with attention-givr to funding bases, student academic performance,
educational equity and educational quality as central issues. Policy changes in
available funds for categorical programs reduced the amount of federal support
to LAUSD in 1982-83. The Serrano suit deliberations have resulted in the use of
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"per s-!;pil costs" as a proxy measure of educational quality. The decision has

also increased the State's interests in influencing local school districts.
California's 1982 election sharpened the issues related to the role of State
leadership in education, and focused attention on performance and academic
preparation.

Nationally, the question of educational quality has.also been raised by the
Federal Commission on Educational Excellence and by other national reports
assessing the quality of schooling. The concern for educational quality has
been directed mainly at student performance shown, for instance, by tightening

requirements for admission to California universities and by systems of
statewide assessment and proficiency testing. In California, as in some other
state's, the educational quality issue has been extended to teachers through the
administration of skill tests for teachers in areas termed "basic" literacy.
Further reports in national media have raised questions about the quality of
people entering the teaching profession. There has been\less rhetoric and
attention, both state-wide and nationally to the issue of eaticat1onal equity or

the specific concern about the education of minority students. The joint

concerns of student and teacher performance have led to some positive movement

in increasing: I) the expectations for students, 2) the meaning of grades, and
3) the 'basic skill requirements at the local level. It is against the general

context of these social facts and orientations that this report is presented.
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Chapter 1
Introduction

['his report presents the results of our 1983 evaluation study of Year-Round
Schools (YRS) in Los Angeles Unified School District (LAUSD). This report is
part of a combined effort to assess Voluntary Integration programs and YRS and
is designed to inform the District's policy-makers on the progress the District
has made in relieving the harms of racial isolation.

Organization of the Report
This report is presented in five sections: A Prologue (providing general

context), an Evaluation Summary (reporting the major findings), and a Technical,
Report consisting of three sections (Introduction, Methodology, and Findings and
Recommendations)..The remainder of Chapter I includes a brief overview of the
1981-92 Year-Round Schools program in the LAUSD.

Chapter II describes the study methodology, including a. review of the major
research_ questions, sampling strategy, instrument specifications, and data
collection procedures.

Chopter III presents the major findings; conclusions, and recommendations
organized by research gueStions for the YRS program. Data collection
instruments, and related program information are included/in the Appendix to
this report.

YRS Context

The Year-Round,Schools program is a LAUSD effort lb relieVe
overcrowding at local schools where the number of children eligible for
attendance exceeds the capacity of the available buildings... Among the
strategies for dealing with overcrowded schools are the use of temporary .

the building of additional schools, moving the Children by bus to
neighborhood schools that have room for more students,(ccilledsatelite zoning),
renovating other space for school use, and providing double-session days for
children in the ovrcrowded setting. The Year-Round Schools program represents
an approach that has a number of attractions: It' provides for economical use
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of existing space thr'oughout the entire year. It keeps children close to their

neighborhoods and their friends. It does not require transportation or
extensive construction expense. Going to Year-Round Schools does mean attending
school during summer (for some students), a change in the idea of when "regular"

school is in session, and may inconvenience paren4'l'with children attending

schools on different schedules.
Year-round schooling works relatively simply. The number of children a

school can accommodate is increased by scheduling the students in two, three, or

four groups, depending upon the particular schedule. Each group of students

goes to school in overlapping patterns of school days and vacations. The school

can be used to full capacity all year by staggering the weeks that different

groups are in school or on "vacation."
Over the last two years, a number of issues have developed around the choice'

of year-round schooling as a remedy for overcrowding. One issue involves the

relationship of 'Year-RounebSchools and minority populations. An examination of

the demographic changes of student populations is presented in Figure I-I. The

graph shows that the) growth in school population has occurred in the Hispanic

and Asian communities, with the trend projecting continued increases, while

changes in the population of other racial and ethnic groups seem to have

stabilized. /
An 'equally' important concern is the quality of schooling that students ,

receive. Overcrowding Rs a problem that is to be solved 'while maintaining an

appropniate quality of school for students.
A third general issue relates to the extent to which the community

understands and is involved in the decisions relating fo the schedule of its

schools

A last general issue is the extentto which the Year -Round Schools program

receives adequate attention and support from LAUSD. This specific set

of issues serves as a background for this report.

P7ogro lsitriptin
.

.

.

54e. In 1980, LAUSD had 47 schools(operating on a year-round calendar,

.and thelse schools enrolled over 65,000 or about 12% of the total. LAUSD

enrollment that yea:-. In 1982-83, 95 schools were on year-ro4nd schedules with

an enrollment of 121,000, so that about 10% of the schools are serving about 24%

of the students.

/

-6--



uJ
C.3
CC
LU
CL.

.4

55

50

45

40

35

30

Figure

45.2 Z

20

15

10

.4X

1980

534,712

1981

536, 142

1982

544,328

AMERICAN INDIAN,
ALASKAN NATIVE

Inn
. .

BLACK

, ASIAN

, _HISPANIC

WHITE..

YEAR

POPULATION

*Racial and Ethnic Survey, Fall 1982, Research and Evaluation Branch, 4,
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Schedule. In 1980, schools operated on one of two YRS calendars: 90/30
or 115/15. On the 90/30 calendar, students attend school for 90 days.(I8 weeks)
followed by 30 days (six weeks) of vacation. In the 45/15 pattern, students
attend school for 45 days (nine weeks) and have vacation for 15 days (three
weeks). In 1981-82, fur high schools were involved in the expansion of the YRS
program:, These schools used a Concept-Six schedule, where students attended
staggered sessions of 163idgys of 390 minutes each. A 60/20 pattern (12 weeks
in school 0 nd four weeks \of vacation) has also emerged in 19E32-83. In our
earlier work we attempte 1 to assess the benefits of various schedules, however
such studies became less mportant because our findings revealed no differences
associated with schedule.

Goals. The YRS program is directed at a policy level to relieve
overcrowded conditions. Another goal, implicit to all school efforts, is to
provide high quality education for students. Of course, the problem of defining
high quality education is elusive. Educational quality is comprised of both the
quality of experience students have as well as the.results that are attained.
To that end, we have included in our studies information about a wide number of
matters related to schooling. Specifically, we wish to assess the following
areas in order to judge the progress of LAUSI) in meeting its goals:

. pupil attitudes toward school
. student achievement

discipline problems
. pupil attendance

teacher absenteeism
staff morale

. site vandalism
use of facilities

. parental ,attitudes toward school
curricular offerings
instructional process

The last three points were of special interest to our Team thr year.
Parental attitudes toward school were assessed during the last school year
by survey. Because of a low response rate and concern for the validity of
the results, this year we have undertaken an intensive study of parent
attitudes, presented in a later section. We also wished to study, on a dose
basis, the instructional processes in YRS. This year, an intensive
study of instruction was also conducted.

8
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Chapter II
Methodology

Evaluation Approach
The. plan for the evaluation of the Year-Round Schools (YRS) program for

1982-83, derives from policy issues of interest to LAUSD related to opera-
tion and effects of YRS. Thus, as with the Voluntaiy Integration
programs, our efforts will emphasize evaluating the processes or actions'
undertaken by LAUSD and what has been accomplished, or the outcomes of the YRS
effort. In some ways, YRS presents a unique evaluation problem. On the one
hand, the YRS program may be characterized as an administrative response to an
administrative problem: finding places for children in school settings
conducive to learning. The YRS response represents an attempt, within legal
and finuncial constraints, to use buildings more economically by raising the
total capacity of the school through chOnges in the schedule to accommodate a
greater number of students. YRS could conceivably employ the same
instructional program as schools on more traditiOnal calendars. Therefore;
the YRS option may appear to be a management tool rather Than an educational
program. Yet, it is undeniable that the year-round or any other schedule
exists primarily as a mechanism to contribute to the learning of students.
While as a matter of emphasis, YRS should be judged according to how its
processes work in relieving the harms of overcrowding; the impact of the
experience on students, school personnel, and the community must also.be
addressed. These outcomes are important so the LAUSD can adapt, as necessary,
its policies'cnd practices.

For this evaluation, the Evaluation Planning Team was assisted 'by
discussions held with region superintenJents, parents,school. personnel, and
LAUSD staff in Fall, 1982.1 The Team adapted questions for inquiry baserd
upon preliminary findings of the 1980-81 and 1981-82 studies. Information
from these various sources was reviewed and reulted in some modification

'Interviews
were conducted as part of a study of the Concept-Six schedule.
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of our original study design. We sought to describe the operation of YRS,
the actions undertaken by LAUSD to meet school needs, and' the progress of
the effort as a whole.

In designing the evaluation of the Year-Round Schools (YRS) program we
were guided by the stated purpose of the program. A statement of program
purpose was derived from an examination of program literature and
discussions with District program staff. This statement of purpose provided
the foundation from which a set of evaluation questions was developed.

The statement of purpose and the evaluation questions developed for the
YRS program are shown in Figure II-1. As can be seen from this figure, the
program is intended to relieve overcrowding without educational disadvantage
to the YRS students or adverse reaction from their pnrents. The evaluation
questions elaborate the important aspects of the program purpose.

The evaluation questions for the program provided the conceptual frame-
work for the design of the evaluati7 study. They guided the development of
procedures used in all phases of the evaluation: sampling,:instrumentation,
data collection, and data analysis. These pro-bedures are described in
subsequent sections of this chapter and follow closely the procedures used
in our 1981-82 study.

In addition, two-separate intensive studies were conducted on items of
high priority: because of concerns with the reliability of the findings and the
adequacy of the data collected in a survey of YRS parents, this year's study
devoted attention. to understanding more fully parental concerns in a special
sub-study. A second sub-study was also conducted to study instructional and
school effects at YRS.

The first part of this chapter provides details on the overall study, and
in a later portion, the specific sub-study procedures are presented.

Sump' I ng

The original sampling plan developed for the study during 1981-82 involved
40 schools selected to represent a jange of grade configurations and different
schedules operating in the Year-Round Schools program. Five different grade
configurations were involved: K-5, K-6, 6-8, 7-9, and 9-12. in our 1980-81



Figure 11-i
Evaluation Approach: Year-Round Schools

Program Purpose Evaluation Questions
ro relieve overcrowding Overcrowding
without educational
disadvantage to the Year- 1. How successful have partiCipatingtZound School students or schools been in relievingadverse reactions by their overcrowding?parents.

Program Process

2. What are the opinions of teachers
and administrators about the
advantages and disadvantages of
Year-Round Schools?

What are the instruction-di
practices used in Year-Round
Schools?

4. What are the attitudes of parents
of participating students toward
Year-Round Schools?

Outcomes

5. What progress appears to have been
lade in reducing the harms set
rth in the Crawford ,decision?

What are The achievement
levels of YRS students?

h. '. hat are the attitudes and
ehaviors of YRS students?

What are the post-secondary
opportunities for YRS
students?



study we also compared the effects of different schedules, e.g., 45/15, 90/30,
but no differences were found in our data analysis. Consequently, in 1981-82,
we chose to compare schools that had prior YRS participation with schools new to
the program in 1981-82. The logic of using that sampling plan was that it could
provide data on administrative changes made by LAUSD based upon feedback from
1980431 data. It was our plan to maintain the same sample during this year's
study. Howeyer, a schedule, change occurred involving three elementary schools
and five junior high schools. Last year's study highlighted the problem caused
when schools in the same neighborhood differed in schedule. Not only were
families inconvenienced by multiple Patterns of attendance and vacation, but

--schools had difficulty in communication among themselves. 'For this reason, a
number of schools were placed on the Concept-Six schedule (a schedule used
exclusively by senior high .schools in 1981-1982 school year) so that all schools
within a region would be on the same schedule. Concept-Six operates to permit
50% more children than capacity (by alternately) including two of three groups
in session at a time). Thus, moving to Concept-Six administratively allows the
most capacity for a given site in the light of available options. Figure 11-2
presents a picture of the distribution of the 1981-82 sample schools by grade
configuration and schedule at the start of the 1982-83 study.

The sampling plan for the 1982-83 study called for the maintenance
of the 1981-82 sample; a detailed description of the selection of the
origin°, 1981-82 sample is presented in the next section.

II

t.
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Figure 11-2

Year-Round Schools Sampling Plan

YRS Prior to 1981 New to YRS in 1981-82

Schedule 1982-83 e.Schedule 1982-83School
Config. Modified
1982-83 45/15 90/30 Concept -Six Concept -Six

Modified
45/15 90/30 Concept -Six Concept-Six

K-5 6 2
K-6 5

6 -8

7-9
1

9-12

12

4



Selection of Year-Roune; Schools for the 1981-82 Study. During the
1981-82 school year, 90 schools operated on a year-round basis; of these.
87 were considered for inclusion in this study. The schools considered
differed with respect to grade level configuration, type of schedule, and
recency as a Y16. Five grade level configurations e.;isted during 1981-82:

K-5, K-6, 6-8, 7-9, and 9-12.2 Three schedules existed: 45/15 (45 days in

school, 15 days out of school), 90/30 (90 days in school, 30 days out of
school), and Concept-Six (163 days, 3`,J minutes in length contrasted tc, 176

days, 360 minutes in length with the traditional calendar). Concept-Six

involves three tracks and the 45/15 and 90/30 schedules involve four tracks at
each school. Forty of the 90 schools were new to the YRS program in 1981-82.
ihus,'a contrast between the two groups was planned with respect to length of
YiZS participation prior to 1981-82 dnd new to YRS in 1981-82.

The three dimensions above combined to categorize the 87 schools as shown

in Table II-I. In addition to the three dimensions shown in this table, a
fourth dimension, grade level configuration during 1980-81 was also necessary
to specify completely all of the relevant variations because eight schools had

changed grade level configurations since the previous year., Specifically, six

schools that were configured as K-6 in 1980-81 operated with grades K-5 in
1981-82, and two schools that had grades 7-9 in 1980-81 operated with grades
6-8 in 1981-82. Thus, the complete sampling matrix was composed of four
factors: grade level configuration during 1981-82, grade level configuration
during 1980-81, length of YRS participation, and type of schedule.

The final sampling strategy Wtis shaped by two additional considera-
tions. First, our analyses in 1980-81 indicated that the type of schedule
did not result in important differences in students' performance. Therefore,

I The three Continuation schools on a YRS schedule were not considered
for study because of their unique educational purpose.

2Modified Concept-Six schedules and one experimental 60/20
schedule were not used as schedule types for stratification.

19D
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we decided to relax this dimension for sampling purposes by selecting schools
with the predominant schedule, when grade level configuration held constant.
Second, the year-round elementary schools included in the PHBAO testing sample
were eliminated from inclusion in our sample.' A total of 16 schools fell, into
this category. These considerations led to a sampling strategy which
eliminated two cells from the matrix. These cells are indicated in
Table 11-1.

The total sample of 40 schools was thus allocated to,the remaining
sampling cells. The allocation was designed to achieve uniform sample
representation within the constraints of the population distribution. The
sample size for each cell is indicated in Table II-1. Selection of schools
within a cell was accomplished through a random sampling procedure within each
defined category.

Selection of Year-Round Schools for the 1982-83 Study. As mentioned
previously, it was decided to include the same schools used in the 1981-82
study in the 1982-83 study. This decision assured continuity and
comparability of data over the two-year period. The resultant sample of
schools was distributed across geographical areas and included all current
grade level configurations and schedules. (Table 11-2 presents a complete
breakdown of the sample schools in terms of the sampling dimensions.) However,
as was noted above, eight schools were operating on a new schedule during the
1982-83 year. This change was not viewed as critical to the planned analyses
because the type of schedule-was found not to influence the outcome areas
addressed by this study.

Selection of Respondents Within Sample Year-Round Schools. We
identified five types of respondents that were needed to provide the
information implied by the evaluation questions: principals, YRS
coordinators, teachers, 'students, and parents.

The principal -and the YRS coordinator at each sample school were - included
as respondents. However, a sampling of tedchers, -students, and parents was

An evaluation of the PHBAO (predominantly Hispanic, Black, Asian, andOther non-Anglo) programs was being conducted concurrently.



11-1

1981112 Year-RoUn hools SeoplIng Plan

6YRS Prior to 1981 (N = 46)

....M.I.1

Schedule 198142

New to YRS In 1981.82 (N = 41)

Schedule 1981-82

il.,,.

/School Total 45/15 Schools N/30' School' 45/15 Schools 90/30 Schools Concept 6
Configuration timber timber Nobel figber fiinter Nirber PjfTber Nether timber Nmber timber
1981-82 of Schools of Schools In Semple of Schools In Sample of Schools In Semple of Schools In Semple of Schools In Sample

ftwIwi, mmwrINI.../.

I-
mrmw

K-5 (N 21) (17) 9 (3)' 0 (1)' 0

K-6 (N = 52) (20) 5 (29) 12 (3) 0

6-8 5) (5) 5 t

H '
01

7.9 (N = 5) (1) 1 (4) 4

9-12 (N= 4) (4) t 4

Tota4, 37 14 1 6 30 12 , 7 4 4 4

'Year-Round elementary schools.included'in PHBAO testing sample, therefore not included in this sample.

a
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Table 11-2

1982-03 Year-Round Schools Sampilng PI

/IMNI
'IRS Prior to 1981 (N 46) 1.P.S In 1911i-82 12 4)

Schedule 1962-83
Schedule 1982-83 , ,.

,

ModifiedSchool lal 45/15 Schools 90130 Schools 45/15 Schools ' 9000 Schools ' Concept 6 Concept 6Config. *mbar Number Number Wier limber timber Number linter tinter Number hisber 'Actinic Wilber ,1981-82 of Schools of Schools In Sample of School's In Sample of Schools In Sample of Schools In Sample of Schools In Sampin. of Schools In Sample
4,

K-5 (N 21) (14) 6 (f)' 0 (1)" 0 (2) 2 (1, 1

K-6 (N 52) (20 5 (29) 12 (3) U

(N : 5) (5) 1
4

19 (N 5)
(1) 1 (3) 3 (1) 1

o

9-12 (N 4)
(4)

Total 34 11 9 2 30 12 6 3 '11 1

'Yearrftound elgnenlery schools included in PHBAO testing sample, therefore not Included in this sample.

0



required because of time and resource constraints. All students and teachers
within four target grades (5, 6, 8, and 12) were selected because they
provided variation over grade levels and representation of the ending grade of
the most prevalent grade level configurations. A separate section describes
the parent selection procedure.

instrumentation
The first step in the instrument development process involved the

creation of instrumeitation specifications. These specifications identified
the variable(s), data source, and measurement method(s) for each evaluation
question. In constructing these specifications we attempted to be complete
while minimizing the time and burden placed on District staff and,
especially, school respondents. These specifications are provided in
Figure 11-3"."-

The instrumentation specifications provided the blueprint for all
instruments developed. They required the use of three existing instruments-
and the construction of four new instrfuments as listed below: -

Existing Instruments New Instruments

I. School Attitude Measure I. YRS Parent Survey
2. Survey of Essential Skills 2. Studt -t Post-Secondary
3. Comprehensive Tests of Expectation Questionnaire

Basic Skills 3. -YRS Roster
4. YRS Opinion Survey

Existing Instruments; The School Attitude Measure (SAM), published
by Scott Foresman and Co., includes five subscales of 15 to 20 items each
related to the following areas: 'motivation for schooling, academic self-

:

conceptperformance-based, academic self-concept--reference-based,
students' sense of control over performance, and students' instructional
mastery. Students respond on a four point scale, "never agree" to "always
agree." The motivation for schooling scale includes items related to
willingness to participate, desire to perform competently, and perception of
the importance of school. The academic self- concept -- performance -based
scale taps ci

the student's expectation of success, confidence in effort, and
feelings of competence. The academic self- concept-- reference -based scale
relates to perception of others' performance compared with expectations for

-18-
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self, and perception of discrepancy beiween performance and others'
expectations. Sense of control items relate to the students' responsibility
for school outcomes and his/1-,..r self - reliance. r. The instructional mastery
scale reflects items about the student's evaluation of his/her own ability
focus attention, profit from feedback, persist in tasks, ond use time
effectively.

The School Attitude Measure (SAM) was selected over other self-concept
measures, because it focuses on perceptions related to efficacy in school.
Such perceptions would appear to be more amenable to school-based program
interventions.

The Survey of Essential Skills (SES), the elementary achievement measure,
and the Comprehensive Tests of Basic Skills (CTBS), the junior high
achievement tests, are given in the District to assess achievement on on
annual basis.

Instruments Developed Specifically for the Evaluation. Two instru-
ments, the YRS Roster and the YRS Opinion Survey, were developed in 1930-81
based on the specifications reported in Figure 11-3. Minor modifications
were made on the YRS Opinion Survey used in. 1981-82. Items were constructed
for each variable and then combined into instrumenis. Due to the time and
resource constraints on data analysis ond reOrting, open-ended items were
avoided and instruments were, kept as fi hort and easyto-complete as possible.

Drafts of oll instruments were reviewed by District staff. Suggestions
were given wi:-h respect to the parent survey Tor item content, phrasing, and
ways to maximize returns. Revisions were made in all instruments based upon
the groups' recommendations. In most cases, these changes were minor and
involved modifications or clarification of wording.
instruments can he found in the Appendix:

-19-
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Figure 11-3
Instrumentation Specifications: YRS

Evaluation Questions

Overcrowding

I. How successful have
participating schools
been in relieving
overcrowding?

Program Process

2. What are the opinions of
teochers and admin-
istrators about the
advantages and disadvan-
tages of Year-Round
Schools?

3. What instructional
processes are used in
Year-Round Schools
(sub-study)?

4. What are the attitudes
of parents of partici-
pating students toward
Year-Round Sdhools
(sub-study)?

Program Outcomes

5a. 'Nhat are the achievement
levels of YRS students?

5b. What ar^ the attitudes
and behaviors of YRS
Students toward school?

Sc. What are the post-
secondary opportunities
for YRS students?

Variables

School capacity
Enrollment

Preferences for
different schedules
(e.g., Sept.-June,
45/15, 90/30)

Opinions about
YRS features

Perceptions of YRS
impact on profes
sional and personal
responsibilities

School climate
Parental involvement

School and class-
room level indi-
cators (leadership
standards, direct
instruction, cur-
riculum, morale)

Parents'
attitudes

Reading achievement
Math achievement

Attitudes toward
school

Vandalism
Absenteeism
Discipline

College entrance
qualifications

College plans
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Data Source

2n 7

District
records

Teachers
Principals
YRS Coor-
dinators

Teachers"
Principals

YRS parents
of sampled
students

Students

Students

District
records

12th grade
students

Measurement
Methods

Roster

Survey

Observation
Interview
Inventory.
Question-
naires

Survey

Achievement
tests

Self-report
measures

Rosters

Self - Report



Data Collection
Data collection was managed by the LAUSD Research and Evaluation Branch

staff. - They maintained quality control of all phases of data gathering^
activities conducted from January through June, during the 1982-83 school
year. A summary of activities is provided in Figure 11-4 relating to the
following tasks:

completing forms for data abstraction
distributing and collecting the Administrator, Teacher, CollegeAdvisor, and Student Post-Secondary Expectation questionnaires. distributing, and collecting YRS Parent surveys
distributing and collecting School Attitude Measure materials
collecting school summaries by grades level: CTBS , SES and Districtcompetency test results

The final step in the data collection process, monitored by the
Evaluation Team, involved preparing the instruments for data processing.
District staff reviewed all of the School. Attitude Measure answer sheets far
completeness, clarity, and appropriate identifying information prior to flieir
submission to the publisher for scoring. In addition, members of the Research
and Evaluation staff checked all of the questionnaires and parent surveys for
proper identification.

Data Analysis

The analysis of information collected was designed to produce
summary indicators of the degree to which the program met its specified
purpose. Additionally, the analysis was intended to identify relevant
characteristics of schools and programs which appeared to influence the
potential success of the YRS program..,

The analyses were largely descriptive with a heavy reliance on
frequencies, cross-tabulations, and measures of central tendency and
dispersion. To help identify differences between sampling strata, tech-
niques such as t-test or analysis of variance were used. These analyses
allowed estimates of the reliability of differences.

The results of these analyses are presented in the following chapter.
In reporting these results, every effort was made to provide concise and
readily understandable statements of the findings. Charts, graphs, and other
figures are used to help convey the analytic results.

-21- 208



Figure II-4
Data Collection Schedule

Tasks Jan. Feb. Mar. Apr. May June

Complete abstracts

Administer:

Administrator Opinion Survey

Teacher Opinion Survey

College Advisor Questionnaire

Student Post-Secondary Expectation
Questionnaire

School Attitude Measure

Collect:

District achievement data summaries



Chapter Ill
Findings and Recommendations

Data for surveys, attitude .f-nies, 'and achievement tests were collected and
repared for analysis by LAUSD staff in the Research and Evaluation Branch.

Open-ended responses from staff and parent surveys, attitude and achievement
data were prepared for computer processing. Data were collected from archival
records and summarized by LAUSD staff according to the Evaluation Team's
direction. Following the data processing, the results were analyzed and the
findings are presented below. In addition, the parent sub-study data and the
instructional effectiveness sub-study data were also processed by LAUSD.

The results section is organized by the evaluation questions p-esented
below.

Question I
How successful have participating Year-Round Schools been in relievingovercrowding?

Forty schools participating in the study were analyzed according to their
actual enrollment levels with YRS compared to school capacities prior to YRS
entry (see Table 111-1). Twenty-six elementary schools, 10 junior \igh
schools, and four senor high schools were sampled. Any number above 100%
indicates that a school is serving more than its planned capacity. If 20%
over enrollment were to be taken arbitrarily as a seriously overcrowded
school, then 26 schools out of 40 would have been seriously overcrowded,
without YRS. At the senior high level, all schools would have been seriously
overcrowded, between 45% and 70% over capacity. Participation in YRS changes
the situation substantially. Only five of 24 overcrowded elementary schools
have more students than capacity in one or more sessions. Two of the schools
were overcrowded in all four sessions. Over enrollment averages equal 3.8%
for the five schools. For junior high schools, YRS participation reduces
overcrowding dramatically. For the 35 sessions of instruction across all 10
schools, only one school exceeded capacity' in two sessions. At the senior
high level, two of the high schools remain enrolled over capacity with YRS
participation. However, the reduction in overcrowding has been substantial,
reducing 64% over capacity to an average of_7% for each of the enrolled
sessions atone school, and reducing 70% excess to about 8% with YRS
participation. In Table III-2, the building capacities and actual numbers of

210
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Table l:1-I
Year-Round Sample Schools Capacity and Percentage of OvercrOwding,

Percentage of
Overcrowding
Without YRS

1982-83
Percentage of Capacity; by Sessions

With YRS

School Type 1982-83, SI S2 S3

Elementary

I I .21%* 91 86 - 91 86
, .

7 1.04 80 75 75 76

3 .37 106 103 1=02. 105

t 1.25 93 39 88 96

5 1.31 87 89 85 __**

6 .40 101 105 106 101

7 -1.34 90 89 85 __**

8 1.35 100 100 100 102

9 1.29 92 91 93 89

10 .24 92 93 93 90

11 1.13 85 86 85 8?

12 I.10 /34 78 83 77

13 1.10 80 78 81 79

14 1.15 ... 86 87 85 84

15 0.92 63 64 64 62

16 0.91 70 65 : 67 .67

17 ' 1.41 103 109 110 98

18 1 .29 100 95 95 95

19 1.16 78 74 74 __**

20.- .38.- 102 97 96 96

21 1.47 103 102 102 102

*A school is overcrowded when its enrollment exceeds 100%, e.g., elementary school
One is 21% overcrowded without year-round scheduling.

**Three track schools
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Table M-1 (Continued),,
Year-Round Sample Schools Capacity and Percentage of Overcrowding

School Type

Percentage of
Overcrowding
Without YRS

1982 -83

1902-83
Percentage of Capacity by Sessions

With YRS

S1 52 S3

Elementary

22 1.20 89 87 92 88

23 1.27 96 96 95 88

24 1.23 88 95 92 91

25 1.27 96 95 91 - 93

26 1.24 95 94 92 91

.Junior High

, 0.98 72 73 71 70

2 1.32 101 96 102 95

3 0.97 72 73 71 65

4 0.86 58 61 52 __;-*

5 1.45 97 96 89 __**

6 1.32 100 98 99 93

7 1.07 81 72 72 71

8 1.23 80 80 77 __**

9 1.20 84 79 73 __**

10 1.09 72 74 68 __**

Senior High

) 1.47 93 95 93 __**

2 1.45 90 92 92 __**

3 1.64. ° 110 107 ..103 __**

4 1.70 110 110 105 __**

**Three track. schools
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enrolled students are presented.' What is slriking is the variation in
capacity of buildings with the largest schools having tripled the smallest.
In actual numbers, certain' schools have excess numbers almost as large as the
capacity enrollments of smaller schools.

Question 2
What are the opinions of teachert and administrators about the advantages and
disadvantages of Year - Round' Schools?

Teachers and principals -in our sample were asked to complete a
questionnaire about their opinions of YRS.' The questionnaire consisted of 34
items, including staff's overall reaction to YRS, their reaction to specific
factorsf their perceptions about YRS effectiveness, and any continuing
problems. Since all of the sampled schools were in last year's study,
items relating to specific YRS factors and perceived effects were scaled from
1= better last year to 5= better this year. The results for this question-
naire appear in Table 111-3. In this table, responses are combined for
al I grade levels.

With- respect to their'overall -eaction, teachers and'administrators were
asked to compare Year-Round Schools with traditional schedules. Both teachers
and administrators reported that they preferred the year-round schedule.
Administrators and teachers were then asked to compare specific factors of YRS
in 1982-83 to their perception of these factors last year. Respondents were

to indicate whether these factors were "better" or "worse" in 1982-83 than
they were in J981-82. Any number higher than "3" displays a preference for
1982-83 implementation. In scanning Table III-3, one can see that
administrators rated every item as better in 1982-83. Teachers were slightly
less positive throughout. They reported that 1981-82 was better for
professional activities, staff morale, extracurricular activities, and
custodial care; but their preferences were, on the average, weak (ranging from

..02 to .11 below 3.00). Staffs were also asked to indicate which of a set of
potential problems were serious concerns in YRS. "Shared classrooms" was _

rated highest- overall by administrators and second highest by teachers. About

440% of the ministrators saw "ability to plan and collaborate with others",
"instruction con nuity", and "warm weather" as serious problems. Over half
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of the teachers reported "warm weather" as a serious problem, and "instruction
continuity" and "ability to plan/collaborate with other teachers" were noted
by approximately one-third of the teacher sample.

The responses to the questionnaire are separated by school levet
(elementary, junior high, senior high) in Table 111-4. Responses to the
overall question of preferring YRS to the traditional schedule show the
strongest preference by senior high school teachers and elementary school,
administrators. If the other items in the table are scanned again for those
items receiving a 'rating of about "4", suggesting substantial improvement for
1982-83, and th se around "2", indicating that 1981-82 was better, one can
quickly locate th sources of positive and negative reactions. For instance,
administrators a every school level responded that in 1982-83, there was
improvement on all factors and perceived effects, with the exception of
elementary school administrators' reactions to building and grounds and
custodial care. Senior high school administrators appeared to be the most
positive group. In analyzing the teachers' responses, junior high school
teachers appeared to be the least satisfied group, with reservations about 9
of the 19 factors and effects. Most of these ratings fall within a few
percentage points of the neutral "3" response, with only perceptions about
"extracurricular activities," "teacher turnover," and "custodial care"
discrepant beyond a trivial amount. Most positive, were the senior high
school teachen. Elementary school teachers were in the middle and registered
complaints about "building and grounds" and "custodial care." With regard to
the perception of serious problems, "instruction continuity" was viewed as a
problem by most junior and senior high administrators, and for 42% and 50% of
the junior and senior high teachers, respectively. Availability of text or
instructional materials seemed to be a problem that increased with school
level, with 13.73% of teachers reporting problems in elementary school, and up
to 37.5% reporting problems at the senior high school level. Although- large
proportions of respondents cited "warm weather" as a problem, teachers at
elementary and junior high levels reflected concern in larger numbers than did
their administrators; the pattern was reversed, however, at the senior high
school level.
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Table 111-2
Capacity and Enrollments of

Year-Round Sample Schools: 1982-83**

School
Type Capacity

1982-83
Enrollment

Extent of
Overcrowding
Without YRS

Enrollment by. Sessions
With YRS

S1 S2 S 54

Elementary
. .

\
1 -- 550 663 113 504 474 503 478

2 562 584 22 455 427 423 429

3 1191 1627 436 1266* 1238* 1218* 1255*

4 ,986 1232 246 917 -884 870, '947

5 884 1159. 275 775 789 . 752 __***

6 1277 1791 514 1294* 1346* 1358* 1297*

7 1024 1373 349 926 920 878 __***

8 604 817 213 604 610* 604 618*

9 884 1137' 253 819 810 828 789

10 1489 1848 359 1380 1394 1387 1347

11 940 1064 124 800 814 801 771

12 1047 1153 106 880
i

823 873 8.1:4

13 685 755 70 552 540 556 '545

14 724 833 109 625 635 621., 615
0

15_ 1085 1002 -83 688 699 698 681.

, 16 1429 1298 -131 1007 934 966 963

17 850 1202 352 880* 933* 942* 839*

18. 661 850 189 663* _631 634 2_***

19 1651 1916 ' 265 1301 1233 1232 __***,

20 631 869 238 647* 616 610 608

'Student enrollment exceeds capacity
**Based on data compiled. by Educational -Housing Branch February 1983.

***Three tracks only
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Table III-2 (Continued)
Capacity and Enrollments of
Year-Round Semple Schools: 1982-83**

Extent of Enrollment by SessionsScheel Capacity 1982-83 Overcrowding _ With YRS.- .Type Enrollment Without. YRS S1 S2 S3 S4

Elementary

21

22

23

24

25

26

Junior High

1

2

3

4

5

6

7

/8

19

10

Senior High

1

2

3

4

*Jo

1296 1880 584 1341* 132.5* 1325* 1328*

599 718 119 537 523 555 533

1156 1472 316 -1111 1111 1109 1025

1056 1302 246 932 1006 977 964

780 991 211 754 745_ 717 733

992 .,1226 ---- 234 946
0 938 913 908.

1670 1643 -27 1216 1225 1194 1171

1782 2360 .578 .1809* 1726 1828* 1699

1920 1863 -57 1393. 1419 1381 1261

1822 1561 -261 1060 1117 963 --***
1968 2843 875 1913 1897 1766 __***

1513 1990 077 1520* 1483- - 1512 1416

1541 1657 .116 . 1253 1111 1115 1096

2594 3198 ' 604, 2081 2098 2023 _,***

2629 3163 534 2216 2078 1932 __***

1960 2131 171 1421 1453 1338

2395 3517 1122 2250 2282 2228

2786 4043 1257 2514' 2583 2575 __***

2057 3370 1313 2276* 2205* 2137

1721 2932 1211 1900 1904* 1824

*Student enrollment exceeds capacity
**Based on data compiled by Educational Housing Branch, February 1983.**Three tracks only



Table 111-3
YRS Opinion Survey:

Semple Schools

School Administrators TeachersiStaff
(N = 81) (N = 269)

Standard Standard.
Mein* Deviation. Mean. Deviation

Overall Reaction to YRS:

If you have taught on both a
year-round and traditional
schedule, how would you

.Compare them? 3.81 1.62 3.77 1.54

Reaction to Specific Features
of YRS:

Vacation schedule** 3.37 1.45 3.98 1.27

Salary, warrants 4.49 0.89 4.29 1.18

Instructional program** 3.85 1.17 3.39 1.26

Perceived Effects of YRS on:

Ability to teach 3.65 0.97 3.43 1.07

Family responsibilities 3.16 0.8.5 3.16 0.96

Professional activities 3.10 0.78 -2.92 0.93

Staff mora!e** 3.72 1.15 2.98 1.14

Students' attitudes toward school** 3.80 0.89 3.34 0.99

Students' behavior** 3.78 0.87 3.21 1.03

Parent involvement** 3.47 0.88 3.15 0.82
c.

*Results are reported on a scale ranging in value from 1 to 5 where higher values
indicate more favorable opinions about the YRS program.

**Differences between teachers and administrators are statistically significant 134.01
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Ti. 111-3 (Continued)
. YRS Opinion Surveyt

Sample Schools,

v

a School Administrators Toad ets/Staff
(N = 81) (N = 20)

, .

Mean*
Standard
Deviation Moan

Standard
Deviation

Perceived Effects of YRS an:

Students' academic.performance** 3.76 0.87 3,2'; . 1.00-

Extracurricular activities**.. 3.30
I

0.80 2.89 0.88,

Students' attendance** '- 3.54 0.89 3.1'6 1.02°,:-

Teachers' attendcnce 3.47 0.96 3.29. 0.93 .-

Faculty turnoe.** 333 0.99 3.04 0.97

Building and grounds. 3.21 L07 07 3.06 1.05.:

Custodial care 3.1.4 !.I2 2 92 1:04
I \ ,:.

Administrators' support 3:32 0.96 3.16 0.99
\ \ .

School'vandalism** 3.49 0.82\ 3.26 1.00
c..)

\ 2 .

'Perceived Serious. Problems
of YRS:

.Frequitcy % 1 Frequency, -%

Instruction continuity 31 38.27 96 35.69

Warm weather** 31 38.27 145. 53.90

Shared classrooms 48 59.26 141 52.42

Shared instructional materials ;7 20.99 41 15.24

Availability of text/instructional
materials .14 17.28 . 60 22.3.1

Ability to plan/collaborate with
other teachers** 35 - 43.21 84 , 31.23

Additional,review 19 23.46 3 14.50

*Results are reported on a scaie ranging in value frorwhere higher values
indicate more favorable opinions about the YRS program..

**Differences between teachers and administrators are statistically significant p.4..01
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Another perspective may aken in analyzing these survey results. If

one looks at those elements elated primarily to implementation of the program
in contrast to those that reflect student effects, the results take on a
slightly differept character. With re-)nrd to staff Perceptions of implemen-
tation issues; where mixed reviews were more positive than last year's

improvement occurred in many of those aspects over which the LAOS')
-had control: parent involvement, administrator support, extracurricular
activities, and building and grounds and custodial care.

Question 3 .

What instructional practices are used in Year-Round Schools?
The sub-study findings are briefly presented. A full .text of the

sub-study is included in the Appendix to this report. The sub-study data were
based upon interviews with teachers and principals and observations of
instruction in reading and mathematics. With regard to interview findings,
t he following inferences can he made. Teachers and ifrincipals tended to have
positive views of the academic focus and learningenvironment of their school.
All orincipasc-and the majority of teachers preferred the YRS schedule to the
September to June calendar. Principals and teachers generally felt that
teacher stress, teacher stamina, and student retention were- better under the
YRS schedule. Particular benefits of Yi2S, educationally, were thought to
include: increased continuity of the instructional program, improved teacher
morale, improved student behavior, stronger contact with parents, productive
use of vacation time, and avoidance of less desirable administrative
alternatives to deal with school overcrowding. Teachers' and administrators'
suggestions for improvement concerned maintenance of grounds ancl,...tru"ittygs
and equipment, air conditioning, support to the roving teacher,
District accommodation to the YRS schedule, the need for year-round community
activitie, consistency of YRS schedules, better and more texts, instructional
materials suitable for limited English and non-English speaking students,
increased support, and simplification of paperwork and administrative demands
in YRS settings.

Thi. findings for the observational phase of the sA-study produced a
description of "typical" instruction that a Y1 6 student receives. The picture
we have for-reading instruction is one where most of the time spent in
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Table 1114

"YRS Opinion Survey

_Lye:nentar School Junior ligh School Senior High School

Administrators Teachers/Staff Administrators Teachers /Staff Administrators In:Cheri/Staff
(N= 51) (N 2 146) (N 2 21) (N= 91) (N 2 9) (N= 32)

Mean* SD Mean SD Mean SD Mean SD Mean SD Mean SD

Overall Reaction to YRS:

If you have taught on both

a year-rour0 and traditional

schedule, How would you

compare rr,jthei? 4.00 1.49 1.88 1.47 3.44 1.82 3.50 1.64 3.50 1,97 4.10 - 1.51

Reaction to Specific Feature&

Vacation schedule 3.46 1.41 3.86 1.32 3.06 1.30 4.03 1.21 3.5, 1.94 4.43 1.14

Salary warrants 4,49 0.82 4.22 1.24 4,40 1.14 4.42 1.00 4,67 0.71 4.29 1.40

Instructional program 4.10" 1.15 3.71" 1.25 3.481; 1.25 239" 1,12 3.33 0.71 3..35 1,25

Perceived Effects of YRS on:

Ability to teach 3.48.4 0.96 3.51 1.08 3.77 0.93 ' 3.18 0,99 4.40 0.89 3.74 1.15

Family responsibilities 3.17 0..90 3.15 0.98 3.05 0.51 3.13 0,87 3.33 1,22 MG 1.10

Professional activities 3.04 0,79 2.87 0.97 . 3.05 0.76 1.)1 0.81 3.56 0.73 3.17, 1.07 ,1

Staff morale 3.53" 1.30 2.13811 1.19 3.0" 0.75 2.991* 1.03 4.44" 0,73 r.4111 1.15

Students' attitude toward

school 3.62 0,92 3;41' 0.91 4,000 0,79 3.10" 0.92 4,33 0.71 3.74 1.09

Students' behavior 1.62" 0.90 3.24" 1.07 3.95" 0.76 3.030* 0.98 4.22. 0,83 3.63 0.85

*Results are reported on a scale ranging in value from 1 to 5 where higher values Indicate more favorable opinions about the Year-Round Schools
program.

"Differences are statistically significant p1.05
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Table )(Continued)

YRS Opinion Survey

Elementary School Junior Figh School Senior FM h School

Administrators

(N= 51)

Mean* SD

Teachers/Staff

(N = 14b)

Mean SD

Administrators

(N= 21)

Mean SD

Teachers/Staff Administrators
(N = 91) (N 9)

Mean SD Mean SD

Teachers/Staff

(N c 32)

Mean 9-.)

Parent involvement 3.40 032 3.15 0,84 3,67* 0.91

.r+0./.,//N.,a,MI11fflalIM,1

2.98* 0,71 3.33 0.50 3,62 0.86

Student's' academic

performance 3.83' 1.00 3.44' 0.98 3,65* 0.67 2,94' 0,99 3.63 0.52 3.32 0.94

Extracurricular

activities, 3.32 0.76 3.01 0.69 3.25* 0.85 2,66* 0.99 3.78 0.83 3.00 1.17

Students' attendance 3.43 0.91 3.21 1,90 3.67* 0,86 2.93* 1,03 3,78 0.83 3,58 ,0.96

Teachers' attendance 3.46 1.09 3.30 0,91 3.50 0.76 3,24 0.95 3.44 0.73 3.43 0.96

-1 Faculty turnover 3.28 1.13 3.13 0.92' 3,40* 0.75 2.80* 1,00 3.44 0.73 3.38 1.02k

j/ Building and grounds 2.91 1,10 2.96 1.00 3,62* 0.74 3.02* 1.06 3.78 1.09 3,61,, 1.12

Custodial care 2.79 1.14 2.87 1.03 3.62* 0.74 2,78* 0,96 3.89 1,05 3.53 1.14

Administrator' support 3.09 0.9,' 3.14 1.03 3.74* 0.87 3.05* 0.88 3.56 '0.73 3.52 1.03

School vandalism 3.40 0.82 3.26 0.96 3.67* 0.80 3.11' 1,05 3.56. 0.88 3.68 0.54

"Results are reported on a scale ranging in value from 1 to 5 where higher values indicate more favorable opinions about the Year-Round Schools
program..

"Differences are statistically significant pL,05
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Table 11.4 (Continued)
YRS Cklinion Survey

Elementja Schaal
School Senior 110 School

Administrators Teachers/Staff
(N = 51) (N =116)

% f %

Administrators
(N= 21)

f %

p
Teachers/Staff

(N = 911

f. %

Administrators

(N =.9)
f %

Tsachart/Statt
(N n 32)

f . %

Perceived Serious Problems
of YRS:

Instructional continuity
. 12 23,53 41 28,08 11 52.58 39 42,86 8 88,89 16 50.00

Warm Weather
20 39.22 81 55.48 6' 28.57 52 57.14 5 55.56 .12. 37.50

Shared classrooms
33 64.71 82 56,16 10 47.62 38 41,75 5 55.56 21 65,63

Shared instructional

materials
10 ' 19,61 27 18.49 5 23.81 7 7,69 2 22,22 7 21,88

Availability of texts/

instructional materials 1 13.73 25 17.12 4 19.05 23" 25,28 3 33.33 12 37,50
Ability to plan with

others
25 49.62 45 30.82 6 28.57 32 35,17 4 44,44 7 21.88

Additional reviews
6 11.77 28 19.18 8 38.10 8 8.19 5 55.56 3 9,38

,Results are reported
on a scale ranging in value from 1 to 5 where.higher

values indicate more
favorable opinions about the. Year-Round Schools

program,

"Differences
are statistically significant pt.05



directed lessons was /devoted to instruction with relatively' little time spent
in classroom management or motivational or social concerns. Instruction takes
place in small groups and the content most frequently seen in the lesson was
vocabulary development and literal comprehension. The instructional pattern
most often used was question and answer and feedback to students, and occurred
in classrooms with generally positive environments. Teachers tended to use
one major adopted text as their principal instructional support, although a

wide range of supplemental materials was available. Teachers also varied
considerably in the time they assigned to reading, witho3 range between 30 to
over 90 minutes.

The mathematics period observations yielded a somewhat different .

description. Instruction in math was more often a large group rather than a
smoll group endeavor. Teachers tended to use lecture and presentation more
frequently than teacher/student interaction strategies. The content, of
instruction concentrated on operations with fractions and decimals and on
math concepts, although teachers reported a heavier emphasis during the year
on computation and applications. Considerable variation in the amount of time
devoted to math was observed, with the range between 30 to 60 minutes a. day.
As in reading, the teachers tended to use a principal mathematics text, which
Was written for the 5th grade level. Teachers noted problems about text
difficulty and reading level; however, few supplemental materials were
observed in use.

With regard to student achievement in reading and mathematics, there
were no systematic differences in average achievement of YRS students when
compared to students in similar schools (matched on demographic
characteristics) that operated on a traditional schedule. There was also
marked improvement in the performance of 5th grade students on the SES
achievement measure between 1982 and 1983 in the Year-Round Schools sampled in
the sub-study.

Question
What are the attitudes of parents of participating students toward Yeor-Round
Schools?

A special sub-study was conducted to ascertain parent attitudes about
YRS. Prior studies have provided relatively weak data either because of
restricted sample size of interviews or low response rate from a survey. In
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this year's effort, we attempted to use a new approach, where students were
trained to complete the survey and to provide assistance to their parents in
survey completion. Twenty-four schools were included in this phase of the
study: a full text of the-sub-study appears in the Appendix. Parents of
elementary school children seem most positive about YRS. In relatively high
numbers they believe that their childrens' school work has in,proved from last
year. A great majority, usually around 80% or more believe that student
performance and attitudes are better than or at least as good as last year.
Parents of junior high school students show the same general pajtern of
results, as do parents of. senior high school students. Areas for improvement
at the junior high level seem to be in participation in school activities and
job opportunities. At the senior high school level, these topics reoccur as
areas of concern. Overall, however, most parents believe that the effects of
YRS on children seem to be about thessame or improved from last year.

When queried about conditions at the'schoolmost parents felt that
school conditions were similar or improved this year from last year.
Cleanliness and appearance of schools, as judgedlby parents, is considerably
more positive, especially at the senior high scihcol level, where over 95%
reported conditions equal or better than last year and more than 65% believe
conditions have definitely improved. Overall,i more than"half of the parents
believe that the schools have made improvements2in providing parents
information about student progress. Overall, more than 87% believe that
communication between parents and the school is as good or better than last
yew. More than one-third of the parents continue to report that their
arrangements for child care this year improved over last year. With respect
to parent participation in school activities, most reported participating at
about the same level as last year, with modest improvement in 1983. Overall,
parents reported that their feelings about YRS have improved somewhat.
Thirty-two percent of parents of elementary school students, and 33% of the
parents of junior high school students, and 20% of the parents of senior high
school students reported increased approval for YRS this year compared to last
year. Yet, there remain almost 5% of elementary school parents, 1896 of, junior
high parents and about 25% of senior high parents whose feelings about YRS are
less positive this year.
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Question 5
What progress has been made in reducing the harms set forth in the Crawford
decision?

5a. What are the achievement levels of YRS students? Scores for
students in our YRS sample were obtained from the requlorly administered LAUSD
achievement tests described in the previous chaojer. The Survey of Essential
Skills (SES) provides data on student performance in reading, mathematics, and
composition. Table 111-5 presents YRS student performance on t,e SES by grade
configuration (K-S, K-6, 6-8) for 5th and 6th grade students. Looking at the
data, one can get c. general sense of YRS student performance. Table 111-6
provides an additional comparison of the differences between the 1981-82 and
1982-83 performance of 5th and 6th grade students. Although the absolute
magnitude of differences, over the two-year period, is small, around two score
points, or between two and five percentage points per cell. The number of .

positive marks, compared to negative (7 to 2) suggests that some progress is
being made. In fact, scores that decreased did so by margins of only .3 score
points.

Table 111-7 presents the sample Year-Round Schools SES results compared
to the District averages (in terms of average percent correct). This table
.displays the trend that the differences between YRS elementary students and
District-wide averages are diminishing by year.- In I981,' the discrepancy
between District and sample Year-Round Schools' scores averaged across
subject matters and grade levels was 7.17 percentage points favoring the
District average; in 1982, the average discrepancy was 5.83, and in 1983, the
discrepancy was 5.17.

A comparison between YRS and non-year-round elementary schools' achievement
was made in the sub-study, discussed previously. In this study, 17 pairs of
elementary schools were matched'n features including region, percent of
Hispanic enrollment, poverty ranking\and school size. In nine of the pairs,I
YRS showed higher perforthance on the'SES. In eight of the pairs, non-YRS
showed higherperforrnance. In essence, there- were no systematic achievement
differences between YRS and non-YRS on theES achievement measure when
general school and community characteristics are matched. Table 111-8
presents these results.

Table 111-9 presents the achievement results for\eighth grade student3.
These students, as part of the regular District testing. program, completed the

228



Table III-5
Year-Round Schools Survey of Essential Skills

Achievement Test Results

Reading Mat hemo1 ics Composition
School
Grade
Config.

Mean
Raw
Score SD

Mean
Percent'
Correct

Mean
Raw
Score SP

K-5 (N = 8)

Grade 5 32.71 2.19 74 35.88 2.77

K-6 (N = I7)

Grade 5 31.58 2.83 72 37.75 3.89

Grade 6 37.19 3.38 77 32.10 4.53

6-8 (N = 5)

Grade 6 33.98 1,.64 71 25.73* 1.',9

Mean Mean Mean
Percent Raw Percent
Correct Score SD Correct

71

67
67*

54

17H5 2.4r: 75

32.30 3.01 73

25.83* 3.00 72**

v1.47* 0.64 65**

*Difference statistically significant pz.-05
**Difference statistically significant p4.01



Table 111-6
Year-Round Schools Achievement

on the Survey of Essential Skills: 1982 vs. 1983

Readint Mathematics Composition

K-5

Grade 5

K-6

Grade 5

Grade 6

6-8

Grade 6
a

Note: A "+" indicates an increase in performanc_e'in 1983 over 1982. A "-" indicates
a decrease in performance in 1983 from 1982.



Table 111-7 _
Comparison of Year-Round-Sainple Schools and

DistrictSeri-6i of.Essential Skills Results
(Mean Percent Correct) 1981, 1182, 1983

Grade Level

-Grade 5

YRS Sample

Di Strict-wide

Gel de 6

Y S Sample

istrict-wide

Grade 5

Reading Mathematics Composition
1981 1982 1983 1981 1982 1983 1981 1982 1983

69 69 73 62 65 69 74 69 74
77 74 78 68 68 72 74 76) 79 '
64 76 77 53 61 64 56 67 72

74 82 83 64 67 70 65 75 76

ecreasing differences
between YRS and 8 5 5District scores*

ade 6

Decreasing differences
between YRS and 10 6 6 11-District scores*

3 3 0 7 5

9 8

*Percentage points
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Table III-8
Achievement of Matched YRS and PI-BAO Schools

on the Survey of Essential Skills
(Grade 5)

School Pairs
Mean Percent Correct

-Reading Math Composition

1* 69 7'1 712** 69 60 69
3 56 53 58
4 61 66 67
5 78 71 79
6 71 65 72
7 69 66 a 69
8 63 61 '61
9 74 72 78
0 70 - 66 71-
I 59. ..

': 56 64
2 60. i 54 60
3 77 -: 6.1 71
4 .64 53 68
5 62 :: 51 64
6 72 ''''73:__ 76
7 60 '-'49 62
8 63 59 66
9 .,. 68 67 74

20 75 .1 67 76
21 76 78 77
22.. -78 70 81
23 77 .,

70
-c.,s

78
?4 66 57 70
?b 72 1 70 75
26 74. 72 75
27 75. ..- 71 77
28 71 68 68
29 78 71 7.7
30 77 71 76
31 68 63 68
32. 70 66 74
33 71 68 74
34 79 72 78

*Odd numbers denote Year-Round Schools
**Even numbers denote PHBAO schools
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Comprehensive, Tests. Basic Skills (CTBS).. In both reading and mathematics,
YRS students performed below the District mean in 1983. In reading, students
were about' 10 raw score points which' translate to 14 percentiles lower than
the District ,mean. In mathematics, YRS students performed about 10 raw score
points or about II percentiles lower than the District mean-.

Table III-10 presents the .CTBS, achievement results in terms of national
percentiles for the YRS sample and the District for the last three years. As
can be seen, the YRS sample showed improvement in both reading and mathematics
from the (982 results. This improvement was most pronounced in mathematics
where the sample schools gained more than 10 percentiles. Thus, the 1933 CTBS
results appear similar to the- 1983 SES results in showing improved performance
both in absolute terms and relative to the District as a whole.

Another indicator of YRS students' academic achievement is their 41'

p-erformance on the District mandated senior high school proficiency tests,
mathematics (TOPICS) -, reading (SHARP) and writing (,'NRITE:SR). In ,1983, YRS
students'perfornance, in terms of the average percentage' of students pcissin-q
the tests exceeded the District averages. (See' Table 111-11.. Their
performance improved frOrn-1981-82 where they fell slightly below the District-
wide averages.

5b. What are the attitudes and behavior of YRS students? .The question of
student attitude in YRS is substantially answered by student responses
to the School Attitude Measure (SAM), a commercially published attitude
measure. Student 1982-83 responses on the five subscaies of the SAM are-
presented in Table 111-12. "The responses are reported by grade and grade
configuration. To interpret. the'table look at the national percentile (NP)
columns for each subscale. On the "motivation for schooling" subscale, scores
for students in all grade levels (5, 6, 8, and 12) are above the national
average (50th percentile). For the "academic self-concept performance-based"
subscale, only students in the grade configuration 6-9 are below the national
average. For the "academic self-concept reference--based" 5th grade students.,
in 1; -6 schools and 8th grade students in both configurations fall below the
national-average. On the subscale assessing the "sense of control" that
students feel over their school efforts, only 12th grade students scored above
the national average, however their scores are substantially higher than the.

0
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Table 111-9
1983 Comprehensive Tests of Basic Skills Results

YRS Sample and Districi -Wide Grade 8

School Configuration/
Grade Level.

Readi Mathematics

Mean SD NI* 'Main SO NP

6-8 (N = 5)

Grade 8- 44.84

.

1.94 38 54.10 4.26 42

7-9 (N =

Grade 8 38.78 5.07 24 48.44 8.90 36

YRS (N = 10)

Grade 8 - 41.81 4.83 28 51.27 7
r22 39

District-Wide

Grade Ei 51.70 42 61.70 50

*National Percentile

TAla 111-10
YRS and District Grade 8 CTBS Results Percentile

Percentile Coroperleons 1981,1982, and 1983

Reading Mathematics

1981 1982 1983
NP NP P 1981 1982 1983

NP NP NP

YRS Sample 29 24 28 41 25 39

DistrictWide 40 40 42 48 48 50



Table 111-11
Competency ,Test Performance:YRS

. (Percent Passing)

Group

TOPICS SHARP WRITE:SR

1982 )983 1982 1983 1982 1983
Mean* Mean Mean Mean Mean Mean

111S

Grade 12 88.1 98.5 89.5 99.1 90.5 99.4

District-Wide

Grade 12 93.2 95.6 9',.5 96.9 94.6 97.0

*The percentages of students passing were based on the number who.were assessed and
passed. District-wide percentages are computed on the total District enrollment and the
number of students, District-wide, who passed the tests.
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average. On the scale that measures students' sense of "instructional
mastery", only 6th grade students in K-6 schools and 12th grade students
scored above the national median. Looking at Table 111-12 and focusing on the
rows, one can get a picture of students' performance by grade level. Grade

five students in K-5 schools, are above the median on three of the subscales;
grade five students at K-6 schools are above the median on two subscales. For
6th grade students in K-6 schools, scores exceeded the national average on
four of five subscales. However, 6th grade students in 6-8 schools, scores
exceeded the national percentile average for only one subscale, while one is
exactly at the 50th percentile, and three subscale scores are below the 50th
percentile. This pattern may be a repetition of a finding in earlier studies:
that students in the "highest" grade of a school feel more positively about
themselves because they have reached the final level. That finding, however,
does not appear to apply to 8th grade students in A-8 schools. Twelfth grade
students who have been exposed to the most education, score above the national
average for every subscale of the School Attitude Measure.

Table 111-.13 displays changes in YRS attitudes as measured by the SAM
from last year (1981-32) to this year (1982 -83). Of 35 possible comparisons,
by grade configuration, grade level and subscale, no change (0) from last year
was registered for five of the cells; student scores rose (+) in 16 cells and
dropped (-) in 14 cells. While this pattern approximates chance changes
almost perfectly, one must consider that last year (1981-82) a good deal of
positive growth was reflected in student attitudes. ThUs we can assume that
_attitudes have stabilized to some degree, based on this year's analysis.

A different source-of information about student attitudes and behaviors
can be derived from archival data on student suspensions, Vandalism incidents
and unexcused student absences. Table 111-14 summarizes the data in three
areas and compares 1981-82 and 1982-83 figures. Elememtary and junior high

school student suspensions have dropped this year, while senior high school
suspensions have increased. 1nCidents of vandalism have also been reduced for
elementaryand junior high schools, while senior high school vandalisms rose
slightly. Unexcused absences have dropped for junior high and senior high
students and show a small increase at the elementary school level. The only
change of. significant size appears to he for suspensions at the senior high
school level. One potential explanation for this finding is what is called
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Table 111 -12
Average School Performance by Grade Level on the

School Attitude Measure (SAM): 111S

1

ration/ Motivation Concept- Performance Concept- Reference Sense of Cantrol instructionalevel for Schooling Based Based Over Performance. Mastery

Mean Si) NP' Mean SD NP Mean SD Mean SD NP Mean SD hi'

Academic Self- Academic Self-

9)

5 47.44 1.67 57 40.78 0.97 53 40.22**1.09 54 42.44 1.59 47 43.67 1.87 46

. 17)

5 47.35 1.87 57 40.35 1.90 50 38.59**2.00 43 42.47..1.55 47 43.82 1.81 47

6 47.94 1.95 60 40.94** 1.43 55 40.00 1.77 53 44.35 2.11 47 44.82 1.91 53

: 5)

5 46.20 2.28 50 39.20** 1.30 40 39.80 1.30 52 43.20 2.49 40 43.40 2.19 45

53.40 1.67 58 45.60 1.14 49 45.60 1.34 47. 49.20 1.92 48 46.20 1.30 45

5)

53.20 1.30. 57 46.00 -0.71 52 45.40 1.14 46 48.60 0.89 45 46.00 0.71 44

igh

[2 62.50 1.00 57 54.50 0.58 59 53.25 0.96 63 64.50 0.58 59 57.50 0.58 56

onal Percentile
rence statistically significant p4.05
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Table 111-13

YRS: School Attitude Measure (SAM)
Changes in Percentile from 1980-81 to 1981.82*

School
Academic Self- Academic Self-

Configuration/ Motivation Concept-Performance Concept-Reference Sense of Control InstructionalGrade Level for Schooling Based Based Over Performance Mastery

K-5

Grade 5

K-6

,Grade 5 0

co -
Grade 6

6 -8

Grade 6

Grade 8

7-9

Grade ,8

Senior High

Grade 12

0

Note: A "+" indicates an increase in the percentile rank,
A "-" indicates a. decrease in the, percentile rank.

23 .9
A "0" indicated no change in the percentile rank;
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Table UI-14
YRS Student Behavior

1981 - 1982 1982 - 1983
Mean SD Moan SD

Suspensions

Elementary Schools 15.58 20.83 9.35 11.87
(N = 26)

Junior .High Schools 413.63 145.56 369.60 118.20
(N = 10)

Senif)r High Schools 417.00 182.75 484.50 278.21-
= 4)

Vandalism
1981 - 1982 1982. - 1983

Mean Si) Mean SD

Elementary Schools 8.12 5.76 7.27 5.80
(N = 26)

Junior High Schools 33.50 i9.91 26.80 18.57
(N= 10)

Senior High Schools 50.25 22.25 55.50 33.60
(N = 4)

Unexcused Student 1981 - 1982
Mean % SD

1982 - 83
Mean % SDAb senc e s

Elementary Schools 3.59 0,89 4.61 4.46
(N= 26)

Junior High Schools 4.60 2.84 4.26 2.18
(N = 10)

Senior High Schools 6,64 1.54 4.81 0.93
(N = 4)
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the "smaller school" effect. The logic is that YRS functionally, turns schools
into smaller sized entities for any given session, and permits administrators
and others to attend more closely to student misbehavior. It is hypothesized,,
that one reason for the absolute increase might he that the schools are
"t. ening-up" standards and formerly less serious events now result in
disciplinary action. , Certainly, such a view could he verified by discussions
with school administrators.

Sc. What are the post-secondary opportunities for YRS students? Twelfth
grade students were asked to complete a form dealing with their post-secondary
school aspirations; colyeqe advisors also provided information on the issue.
The findings on post-secondary opportunities are dispreyed in Table H1-15 for
1982-83. Compared to last year's data, 1983 YRS students are taking somewhat
more English, matherriatics, laboratory science, and foreign language- courses.
A small percentage of more students are expecting to receive their high school
diploma, 91.1%. High school grade point averages are up significantly, and
the increase does not seem to he a matter of "grade inflation", that is,
higher grade for the same level of work. Support for the real increase can he
inferred from performance on the the Scholastic Aptitude Test(SAT), with
scores significantly increased on both verbal and mathematics scales for 1983.
over 1982 YRS performance.

',Nith regard to student aspirations, data for 1983 seem, comparable to the
1932 findings overall. Slightly fewer students expect to work immediately or
attend a technical school. More students (5%) plan to attend a UC-four-year
university and less (4%) plan to'attend a private university. These findings
probably reflect changes related to the general economy rather than specific
school-based interventions.

Discussion of Findings-
Data for 1983 presents a more positive picture of the progress of the YRS

program overall., Teachers and 'administrators have a more positive view of the
Program, although some problems remain to be solved. Student performance is
also improving as measured by the Survey of Essential Skills (SES) and the
Comprehensive Tests of Basic Skills (CT13S). Student attitudes have stabilized



Table 111-15
Year-Round Schools

12th Grade Student Academic Preparation and
Post-Elcandary Plans

1. High School Diploma
(June 1983)

Yes

No

Not Sure

Number taking Scholastic.
Aptitude Test (SAT)

Eligible to attend UC*

ligible to attend CS!JC*

Frequency

962 91.10

12 1.14

82 7.77

322 43.61

186 17.50

227 21.40

11. College Preparatory Courses

Yeors of History

Years of Enc lish

Yeors of Mathematics

Mew

1.66

2.33

2.09

SD

0.11

0..14

0.18

Yeors of toborotory Science 1.63 0.10

Years of Foreign Language 1.74 0.11

III. Academic Achievement \ Mean SD

High School GPA 2.73 9.18
SAT Performance - Verboi 428.90 27.30

Mathemotics \ 496.83 20.97 .

*Estimates based on student self-reported \college preparatory subjects, CPA, andSAT scores, and are reported at school leyel.



TABLE 111-15 (continued)
Year-Round Schools:

12th Grade Student Academic Preparation and
Post-Secondary Plans

.r

W. Plans After High School Frequency

Full-time job 115 12.78

Attend a technical school 140 15.56

Attend a 2-year community
college 265 29.44

Attend a` UC campus 90 10.00
--,

Attend a CSUC campus 111 12.33

Attend_a 4-year public college. 28 3.11

Attend .a private 4-year college 48 5.33

Other 103 11.44

.

O

-52- 244



and for elementary and junior high school students, incidents of misbehavicir
are being reduced. Parental reaction is mixed, but is`somewbat more positive
than that in the 1981-82 interim

4-report. Our sub-study on instruction in YRS
found fairly widespread use of practices that have been demonstrated in the
literature to be effective in improving reading and mathemaics achieverrient.

The District has made a number of efforts to ameliorate difficulties
identified in earlier reports. The custodial allocation formula was changed

.in Fall, 1982 so that assistance is prOvided on the has' of numbers of .

students served rather than measured size of the scho I. Year-round schools
are repgrted to have benefitted by about 10%. Since 1981, the District
reports that 800 classrooms have been air-conditioned. Plans are in place for
additional air conditioning at 46 schools and for 295 classrooms as of March,
1983. Building plans for Year-Round Schools involve II schools and a total
allocation of $44,277,000. In addition, the District adminis1rative offiCes,
including payroll,. monitoring YRS" needs more closely. Microcomputers are
being put in place through the Information Systems Division- to help YRS
schedule students, monitor data, and assist in overall communication. The
District is also completing a half-hour television presentation designed to .^
communicate with parents, teachers, and community members about YRS. The
program wilibe in two languages.

Recommendations

The Los Angeles Unified School District (LAUSD) reported on its efforts
to deal with continuing problems related to maintenance of schools, the summer
heat problem, and building options as a way. to deal with overcrowding. The
District is also' attempting to inprove its administrative liaisons with YRS
and communication with narents. It appears that ',the LAUSD efforts with the
YRS program are beginning to result in positive trends in,,many significant
oreas. Because some problems remain, the following recommendations are made.

I. The District should anticipate the levelsoLenrollment likely tio
affect a given school so that more notice to schools and parents.can be given
concerning changes in schedule or configuration.
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2. The District- should, because of the continuing conflict in schedule
among different schools, consider' moving all YRS to the same-schedule. This
will, reduce ambiguity for parents and school personnel, regularize contact
among schools, and obviate the need for repeated schedule changes.

3. The District should continue its practice of providing support to YRS
for custodial and general maintenance. ,Equipment repair opportunities should-,
also he schedUled with YRS needs in mind.

-4. The District should continue its efforts to match its administrative
services to the YRS calendar.

S. The District should- encourage taco' communjties to provide reereat-
ional and other ancillary services to assist out-of-session sttidents.

4. The District should continue its building and air conditioning
programs so that the environment in YRS is as comfortable and educationally
sound as possible.

7: The. District should continue its efforts, both centrally and at the
school sites, to inform parents about YRS and°to provide options for those
parentts who prefer some alternative for their children.

R. The District should consider additional research in the area of
student achievement; how-it is developed or affected by the YRS program.-
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